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KIRISH SO’ZI1

Assalomu alaykum konferensiya ishtirokchilari, mehmonlar va gadrli ustozlar!

Bugun shu yerda hozir bo‘lgan barcha ishtirokchilarni, mehmonlarni va
hurmatli professor-o‘qituvchilarni samimiy tabriklayman. Toshkent davlat
iqtisodiyot universitetidagi barcha fidoyi hamkasblarimizga gqimmatli vaqgtlari va
sa’y-harakatlari uchun samimiy minnatdorchiligimni bildirmogchiman. Bugun
safimizga qo‘shilgan nufuzli xalqaro ekspertlarimizning hissalarini ham alohida
ta’kidlamoqchiman.

Barchamizga ma’lumki, O‘zbekistonda ta’lim sohasida jiddiy o‘zgarishlar
amalga oshirilmoqgda. Prezidentning 2019-yil 8-oktabrda tasdiglangan PF-5847-son
qarorida “Oliy ta’lim tizimini 2030-yilgacha rivojlantirish konsepsiyasi” belgilab
berilgan. Mazkur farmonda muvaffaqgiyatli xorijiy tajribalarni tahlil gilish orqali oliy
ta’lim sifatini oshirish zarurligi ta’kidlangan.

Bugun yurtimizdagi ta’lim maskanlarida obodonlashtirish ishlari izchil davom
etayotganini kuzatmoqdamiz. Xususan, turli fanlar bo‘yicha chuqur bilim va
tajribaga ega bo‘lgan malakali va yuqori malakali mutaxassislarga talab jadal
sur’atlar bilan oshib bormoqgda. Bu, aynigsa, filologiya bo‘lmagan fakultetlarda chet
tillarini, xususan, ingliz tilini o‘rgatuvchi o‘qituvchilarga taalluglidir. Oliy ta’lim
muassasalarining filologiya bo‘lmagan fakultetlarida ingliz tilini ixtisoslashtirilgan
fan sifatida o‘qitish hali ham hal qilinishi kerak bo‘lgan muammolarni keltirib
chigarmoqda. Ushbu muammolarni hal gilish uchun bizning fidoyi professorlarimiz,
o'gituvchilarimiz va tadgigotchilarimiz potentsial yechimlarni sinchkovlik bilan
o'rganmoqdalar. Bu sa’y-harakatlar yaqin kelajakda o‘z samarasini berishiga katta
umid bog‘laymiz.

Bundan tashgari, masofaviy ta'limga talab ortib bormoqgda. Chet tillarini, shu
jumladan ingliz tilini samarali va muvaffagiyatli masofadan o‘qitishni ta’minlash
fakultetimiz professor-o‘qgituvchilari uchun muhim vazifa bo‘lib qolmoqda.
Ishonchim komilki, bugungi ilmiy anjuman ana shu dolzarb masalalar yuzasidan
gimmatli va samarali muhokamalar uchun zamin yaratadi.

Ishonchim komilki, konferentsiya davomida ishtirokchilar avvalrog aytib
o'tilgan asosiy muammolarga bag'ishlangan keng gamrovli va o'ylantiruvchi
ma'ruzalar va taqdimotlar bilan chigishadi. Biz birgalikda innovatsion
yondashuvlarni o'rganamiz, tajriba almashamiz va maxsus maqsadlar uchun ingliz
tilini  (ESP) o'gitishga ijobiy ta'sir ko'rsatadigan va o'quvchilarimizning
kommunikativ malakasini oshiradigan strategiyalarni ishlab chigamiz. Yana bir bor
barcha ishtirokchilarga o‘z minnatdorchiligimni bildiraman va ushbu konferensiya
bizni ingliz tili ta’limi sohasida amaliy va samarali yechimlar sari yetaklovchi
muvaffaqiyatli o‘tishiga chin dildan umid bildiraman.E’tiborlaringiz uchun rahmat!

Sharipov Kongratboy Avazimbetovich
Toshkent davlat igtisodiyot universiteti rektori,texnika fanlari doktori,
professor



KPEJIUT-MOYJ TU3UMU ACOCHUIA XOPUXKUAN THUJI
MAIIFYJOTJIAPUAA MYCTAKUAJ TABJIUMMHU TAIIKAJI
KNJIMIIHUHI ITEJATI'OT'NK TAMOUNJIJIAPH

HNoparumosa CeBapa baxogupoBHa
TIANY, kaTTa YKUTYBYH
sevara.ibragimova.87@bk.ru

Annomauusn. Maxona Kpeoum-mooyn musumMu acocuoa XOpudiCuil mui Maweyiomiapuod
MYCMaKun —maviuMHU —MAWKUl —Kuiuw  macaracuea oasuwinavean. Makonaoa acocuii
MYWYHUANap Xakuoa KUCKaud MAaviyMom Oepulean 6a XOpudicuili — mul MAauwgyiomiapuoa
MYCMaKui MmavauMHU MAwKul KUTUWMHUHE Ne0a202UK MAMOUULIApU mascu@iaHeaH.

Kanum cyznap: kxpeoum-mooyn,mycmaxkui mavium, XOpUXCUi mui, neoa2o2ux mamouu.

3amMoHaBUH OYryHrM Xa€T OJMI TabJMMJa MaBXKyJ MyaMMOJHU MacalalapHu
TaxJIMJI KAJIUIIHA XucoOra oJiraH XoJija y3rapyBuaH Xa€T Ba KacOuii Ba3usiTiapaa
T€3 Mocjalma oOJIafuraH Ba OWIMMIIADHM JOMMHHI SHTWIALL, Y3-Y3UHU
PUBOXKIIAHTUPUI, SHIM OWJIMMIIAPHU sIpaTHIl, KacOui BasudaiapHU Xaa KUJIHILI
Y9yH OWJIMMJIApHU amajja MOXHUpOHa Kyjulamra Tahnép,TaHKUIUK KON
dukpaiira sra MyTaxacCUcJIapyuHu TauépaiiHu Tanad Kuiaau.

A¥iHaH myHaai MyTaxaccuciap 3aMOHaBH MeXHAT 6030puaa pakodaTéap oI
OynuIuIapy, IMIyHUHTIEK, ¥3 KOPXOHAJapH, Myaccacaiapy Ba TAlTKWIOTIAPUHUHT
pakoOaTOapIOUUIMIUra XMcca KYIIMIUIApW MYMKUH. Yiap y3 Ou3HECIapuHu
SApaTUIIy, Uil npoduimaary 6apya y3rapuiuiapra MOCIAIIUIIY Ba ¥3 OWIMMIIApH,
KYHUKMaJIapd Ba KOOWIMSATIAPUHU JOMMUM paBUIA OIIUPUIIA MYMKHH.
[IyHUHT y4yH XaM OJIMH TabIUM TU3UMUAA U(OJia ITUIITAaH Te3UCIap Ma3MyHUA
TajabarapHUHT VKYB KapaCHUHH TAITKWI dTHITHUHT MyXUM MyaMMOCH TYPHOJIH.
bomkaua aifTranjga, skamMusaT OVYiakak MyTaxacCUCIapHU axOopoT OKMMMHra
MYCTaKWJ HYHAITUPUII, OWIIMMITAPUHY y3TYKCU3 TAKOMIJLIAIITUPHUII, Xap KaHai
y3rapuiuiapra WKOAuu E€HIAINMII, F03ara KeJla€TraH MyaMMOJIapHU HOAHbaHABUH
Ba cu(atiy XaJl 3TUII lapa)kacura eTKa3ulIHu Y3 OJAUra Makcaa Kuinb Kysiu.

V3-y3uHn Ypranui Ba ¥3-Y3UHN TapOHsUIALI KOOHITHATHHH MYCTaKHJITHK Kabu
maxc cudarucus TacaBByp KuiuO Oynmaiiau, Oy 3ca ¥3 HaBOaTHIa MyCTaKWJI Ba
dakat myctakui daonuar 6winan tapousutananu. lynamait kw0, TanadanapHUHT
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MyCTakul YKyB (DaonusTH eTakud OYyIuIM Kepak. AHbaHAaBHM EHIalIyBIapAaH
dapkau yrmapok, TayabaJapHUHT MYCTaKWJ HWIUIAPUHUHT aHYa KaTTa MUKIOPH
TaxXMUH KWIMHAJIUTAH KPEAUT-MOYJUTH TahJIUM TU3UMU TOMPACU]Ia YHU XaKUKATaH
XaM eTaK4Yd KWIWIra ypuHunuiap ¢aojl paBHIga amaira OIIUPUIMOKIA.
MycTakui U31aHMII Ba PUBOKIIAHUII YUYH KaTTa MUKAOpAAru YKyB MaTepualiapu
yuKapwiaad. MycCTakuil MAaIFyJoT/Iiap Joupacuja VYKUTYBUM paxOapiauruia
KYIIMMua Japciap XxaMm YTKazuiaaau, IeKaHiaap Maxcyc xKaJaBauiap Ba rpadukiIapHu
UIUIa0 YMKauIap.

1O. Mupomnnyenko Ba O. TpossHHUHT TabKu1amuya, 0y TanadamapHUHT
MYCTaKHJI WIUIAPUHY TAIIKWI THUII MaKCaJWd Ba YHU aMajra OIIHUPHUII YCyJUTapu
ypTracumard OUIKOp KWIMHMAaraH ajokKajiap Ba MyHocabaTiap; KpeauT-MOAYJUIU
TaBJIMM TU3UMU MIAPOUTHAA TaNabaTapHUHT MYCTaKIII UIIIJIAPUHU TAITKUI STUIITHA
SAXJIUT Ha3apyuil TYITYHHMIII Ba acOCalll; KOHTEKCT/Aa TajlabanapHu parOaTIaHTUPHIIL
Macajanapu, ¥3 MyCTakui YKyB (paoJIuaTh CaMapaJopIUTHHH OLITUPHIILL; TajJadaiap
TOMOHHUIAH YKYB HIIJIAPUHUHT OKWJIOHA yCYJUIAPHHHM Y3IIAIITHPHUIIL, MyCTaKHI YKYB
UIUTapU KYHUKMa Ba MaJlakajapura sra OYJIUIUIapUHUA MIaK/UTAHTUPHUIIIA HAMOEH
oynamu [1].

bynnan tamkapu, TanabanapHUHT MyCTaKWJI UIJIAPUHKA, OMPUHYN HaBOAT/AA,
3aMOHAaBHI axOOPOT-KOMMYHHUKAIUSI TEXHOJIOTHSUIApY OpKadd aHUK OakKapuill
Oyiirya caBOJUTApHM KYIIUII Kepak. YOy WyHaIUIIIa TAAKUKOTIap MaBXKYy/l, aMMO
OW3HUHT (UKpPUMHU3YA, yiIap aloxXuaa Mam3yjiap (Kypchap) aoupacu OuiiaH
YeKJIaHTaH, MacajiaH, Xajll TyrajulaHMaraH MarucTp Japakacuaa XOPKAW THITHU
yprauumaa wuHTepHeTnaH ¢dodgamanum [2], “Cratuxk  OuokuME” OYyIUMU
MOAyJUTapu Oyirda 3JEKTPOH TPEHUHIJIAp OmilaH TallabalapHUHT MYCTaKWJ UIIH
[3], MathCAD xommnbioTep MaTeMaTHK TH3MMIIApHIaH Qoigananrad XoJjia
MaTeMaTHK TaxJIMI Kypcua TallabalapHUHT MyCTaKuiI vy [4] Ba Gomkanap.

3amMOHaBUH TAAKUKOTYIIIAPHUHT GUKpUYA, KPEAUT-MOTYJIIN YKUTHUI TH3UMU
HIapOUTHUAA aCOCHI YBTHOOPHU TanabaJapHUHT MYCTAKWJ WIUIAPUHU CaMapaiu
TAIIKWJI 3TUIITa KapaThill Jo3uM. Tanabanap OMIMMUHU OKWJIOHA TAIIKUI 3TUITaH

HazopaT Ba 0axonail YKUTYBUUTa Y3 (GaoJIMATUHU TaX W KWIHIL, KaMYUITUKIApHU
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¥3 BakTuAa Madkail, ynapHu OapTapad STUII WYIIIAapUHU W3Jalll, UHAWBUIYal
UIUTAPHU PEKATAIITHPUII UMKOHUSTHHH Oepa.

TanabanuHr MyCTakwi MIIM aHUK Oup GdaHmgaH YKyB pexacujaa Ba ¢aH
JIacTypuaa OenruiaHraH OWiuM, KYHHKMa Ba MaJlaKaHUHT MabliyM OWp KUCMUHU
Tajaba TOMOHUaH PaH YKUTYBYMCH MaclaXaTH Ba TaBCUsIApU aCOCUIA Ay UTOPHS
Ba AayJIUTOPHSIAH TallKapuaa V3MaTHUPUIUIINTa WYHAITHPWITAH TU3UMITH
daomustaup. Tamaba MyCTaKwI HMIIMHWHT aCOCUHW MaKCaaW — YKUTYBUMHHHT
pax0apiauru Ba Ha30paTU OCTHJA Tajabaja MyailsiH YKyB WIUIAPUHU MYCTaKHII
paBuIga OakapuIll yIyH 3apyp OyiraH OMianM Ba KYHUKMaJIApHU MAKJIJIAHTHPHIIT
Ba PUBOXJIAHTHpHUIIAAH HOopaTaup. Tanmabara KUHWHYWIMK Japakacd YHUHT
aXCUH UMKOHUSTIIApU, KOOMIHATH Ba OWIUM Japakacura MyBo(MUK OViaran Oupop
MaB3y OYyitnua Ba3zu(a tai€pnail TONHPUIaIHN.

bynna tanaba acocuii agabuérnapian Talkapy KylniMua ajaduériapaH Ba
WHTEPHET MablyMOTIapuaan Goigananu® Matepuaiap Wuraay, TaXJImi KUIau,
TU3UMIa COJiali Ba Map3y OYyiiMya MMKOH Aapaxkacuja TYJIUK, KEHI MabIyMOT
Oepuilra xapakaT Kwiaad. 3apyp Xojulapja YKUTYBUMJAH MaciaxaT OJajuiap.
Mag3y Oyiinua pedepar KommbioTepaa Tau€pnaHu® ¢GaH  YKUTyBUMra
tonmupunaan. Tommupuirad Ba3upaHuHT Ma3MYHHU, OJTUHTaH MabIyMOTJIApPHUHT
Oovinmuru Ba Oomika 6enrunapu Oyiinda pan YkutyBuncu tanabanu 6axonanam [S].

HkTucoauit panmap Oyiinua Taxcuii ojgaérrad TajabajapHUHT MYCTaKWI UIITH
TYpyX VKyB BakTuIaH camapaiu QoiinanaHumra épaam Oepuiu Ba KyWHnaaru
Basu(aJapHA XaJl KWIHIIHA Kepak:

- WIIMHAK-TAIKAKOT KYHUKMaJapWHHA PUBOMIIAHTHPHII;

- Taymabanap TOMOHMJIAaH MYCTAaKWII U3JIaHUII )kapaéHuaa ¥3 Taxkpuoacu Ba kacO
MaxOpaTHHU ATaJIIAllL;

- OUnuM W3Nama MYCTaKWUIMKHU PUBOKIIAHTUPUIN Ba YIIOY W3JIAHUII
»Kapa€HHUIa OJMHTAaH HATHXKa YUyH jKaBOOTapiivK;

- TAKUKOT (DAOTUATH HATHKATIAPUHU MXYaM Ba KyJai aKiga TaKIuM THII
KOOWIHMSITUHY, ITYHUHTIEK, 0aXCIIM Ba KAUCKAa4da, ShHU HOTHKJINK KOOMIUATIIAPH;

- WOKOAMM (PUKpIIAIIHY PUBOXKIIAHTUPUII Ba OOIIKajIap.
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TanabanapHuHr MyCTaKMJd WIUIAPUHU  TAlIKWJI  OTUII  KapaéHUHU
TaKOMWUIAIITUPUII YYyH KyWHJard TaAOWpJIapHUA aMajira OLIMPHII MaKcaara
MYBODUKIUD:

. Tavaum Myaccacacu VKyB Kapa€Hula TajgabalapHUHT “axO0opoT
HUCTEhMOJYUCH JIaBO3UMHUJAH ‘Y3 OwIMMIapu spaTyBUMCH — IO3MIIUSCUTA
YTUIIMHYA aMaira OUIMPHUIIL YIYH MOJIepHu3alus HadakaT maksuiap, ycysuiap, 0aiku
MYCTaKWJI UIUIAPHUHT Ma3MyHH, OaxoJsaml Ba MOJIUNA-TEXHUK TABMUHOTHHH XaM
Tajxad Kuiaau.

2. TanaGanapHUHT MyCTaKWJI UILIMHU OJIUH YKYB IOPTU TAbJIMMUHHUHT aCOCH,
TU3UMHU IIAKJJITAHTUPYBYM Ba aCOCHM TapKHOWK KMCMH cH(aThAa TAlIKWJ 3THIL,
VKyB JKapa€HUHHUHI IIaXcra WYHAITHPWITAaH Ma3MyHHHM aHHUKJIAIl y4yH
TajabaJlapHUHT MYCTaKWJl MIIMHUHT STHTU Ma3MyHH, LIAKIJIApU Ba YCYJUIAPUHU
UIUIad YUKHUII MyaMMOCH OViindya WIMHE TaAKUKOTIApPHH TAIIKWJI HTHUII Ba
YyTKa3uil, TanabaJapHUHT MYCTAKWJ MWIUIAPUHU TalIKWJ DSTHUII >KapaéHuja
VKATYyBUM Ba Tanaba ypracujga uOuiad YUKapull MyHOCAOaTJIapUHUHT SIHTU
[IAKJUTAPUHU SpaTUIT MaKcaara MyBohukaup[S] .

3. TanabaapHUHT MyCTaKWJI MIUTAPUHU TAIUIKWII 3TULL Ba YJIAPHU UKTHUCOIUIN
WYyHaIMIIIarn miaxcra MWYHAITUPWITAH TEXHOJIOTUsIap OWiaH HSBOJIOLNMOH
aIMalITUPUII YUYH, TAbJIUM Myaccacacu aMallu€TU/1a KyJIJIAHUIIQUraH aHbaHaBUI
TE€XHOJIOTUSIIADHUHT OUp XWJUIUTUHU OapTapad >Tuil yuyH ymlOy Myammo Oyiinya
VKUTYBUIJIAp MAJIAKACUHH OLIUPUILI 3apyp.

4. TamabanapHUHT MyCTaKWI UIIJIapy Ma3MyHUHH Oup (aH 1oupacuia smac,
Ooanku  ‘“‘myammo-myammo”  (“kadenpanmap Oyiimya” Ba “kadenpanapapo’)
peKATAMTUPUII TAMOMMITN aCOCH A PEXKAIAIITUPHII Kepak, Oy Aca Y3IaTHPHUIITHA
TAIKWJ 3TUII XaMJa TYpJid MXTHCOCIUK Tajlabajiapu TOMOHHUJAH OUp MyaMMO
Oyiinua, JIGKWH Typidu HYKTaW HazapjaH (MKTUCOAMM, CHECHM, Tenaroruk,
MICUXOJIOTUK Ba OOIIKalap) OJIMHTaH MYCTaKWJI WIN HATHXKATAPUHU MYXOKama,
aKIui XyXKyM, MyauIMQJIMK JacTypu Ba OolIKanap MIAKIWIA TaKAUM STUII

UMKOHHUHH Oepaji.



5. TanaGamapHUHT MYCTAaKWI WINA YYyH OWITUMIIAPHH Y3JIAlITHPHUIITHUHT
camapaiy Japakacura HyHaaTHpWiIraH BazudanapHu TaHjail, 11y OwiaH Oupra
OWJIMMJTAPHUHT CYHITH IIAKJUIAPUHUA XaM OJIIMH TaKpopJiallira Ba yJapHU MabiIyM
Oup BasuATAa KyJUlall KYHHKMaJapuHU IIAKIJIAaHTHpUINra sMac, Oankud ¥3
CUMMJIAPUHU UIILIA0 YUKAPHUIITA Ba OWIIMM OJIMII KOOUITUSATUHU PUBOKIAHTUPHUILITA
KapaTuiraH.

6. TanmaGanapHUHT MYCTaKWJI MIIMHU TAIIKWI STUII YIyH HadakaT TabiIuM
(ymOy dan moupacuaa), 6anku TabJIUM Ba KacOWii, IIYHUHTACK, KBa3u-KacOui
(xacOuif) KYHUKMaJIApHU XaJl KWJIUILTa KapaTWIrad Bazu(ariapHy TaHIIAIl JIO3UM.

7. TanaGasapHUHI MYCTaKWI HWIIM Yy4yyH OuTra Basuda goupacuaa
Bazu(aIapHU Xap TOMOHIaMa TAlIKUJI STUII Ba (DapKJIalTHU TabMUHJIAII, 1Ty OUJIaH
Oupra xap Oup TanadaHUHT UHAMBUAYAJ OWUIIUM SXTHUEKIIAPU Ba UMKOHUSATIAPUTa,
YHUHT KU3UKHUIILIAPU Ba KOOWIMSTIIApUTa YbTUOOP KapaTHUIll KEPaK.

8. TamaGanmapHUHT MYCTaKWI HWIJIAPHU WKOAUK Oaxapuinga HadakaT
KOTHUTHUB, OQJIKM XMCCHI Japaxaiapia XaMm Y3 IIaxXCUSATUHU PUBOXKIIAHTUPUII Ba
VY3UHU ¥3U aMalira OIIMPUIITra XUcca KyIIaJural dXTUEKIApUHU parOaTIaHTUPHIIL
3apyp.

9. TanabGamapHu MyCTaKwi1 HIUIApHU Oaxkapuiljga 3aMOHABUM axO0poT
TEXHOJIOTUsIIApUAaH KEHT (poiilaJlaHuIIra yHIAI KepakK.

10. MyaMMOHM Xxan KWIMIIAA WKOJIWM, TaHKUIAM Ba MYCTaKUJI
MyHOca0ariaapra yCTyBOp axamusT Oepu0, MyCTaKui HUII YYyH Xap OUp aHHK
Ba3u(aHu TaHJAIJA AHUK OEJITHJIAaHTaH ME30H Ba YITYOB BOCHUTATAPUHU aHUKJIAII
3apyp -

TamabanapauHr ¢annapgaH MYCTaKWJ TabIUMUHM TAIIKWJI OTUII Ba
YIAPHUHT MYCTAKWJI OWJIMM OJIMILJIApH YYyH Jactiad, yJIapHUHT TeJaroruk-
TICUXOJIOTUK XYCYCHSTIIApUHU XUCOOTa 0OJUII 3apyp. MyCTakuiI TabJIMMHM TAITKHIT
ATUIIJIa KOMITBIOTEP TEXHOJOTUSICHIaH (POUITTAHUTITHI aMaJjira OITUPHII YIyH aBBajl
KyHuJard UiiapHu Oa)xapHuill 3apyp:

1. MaB3ynaru acocuii TylIyHYaJapHUHT Y3IAIITUPHINALI cU(aTUHU Oaxoai

ME30HHHH U130 YU KHIII.



2. MaB3ynaru acocuii TylIyHYaJapHUHT Tajabajlap TOMOHHJAH MYCTaKWUJI
Y3IATUPUILIUIAPY YUYH MAXCyC KOMITBIOTEP NAaCTypJapUHHU HILIA0 YAKHILL.

3. TanaGanmapHuHr (aHAaH MYCTaKWJ OWIMM OJUIIWra 3apyp, KEpakiu
KOMIIBIOTEDP JKUXO3JIAPUHU TalEpiaml.

4. Onuii YKyB IOpPTIApUHUHT VKYyB-TapOusi xapa¢Huaa TajadalapHUHT
Y3MamTUPHUIN Japaskajlapura MOC paBHIla OWIMMIIApHU Srajljialinaa 3aMOHaBUN
KOMIBIOTEP JACTypHUAaH (HONTaNaHUIIHUHT caMapalii HYapyuHu u31a0 TOMHUIII.

Tamabanap MycTakui HII TONIIUPUKIAPUHU Taipramiaa, Oaxkapuiiia
KyWHIarujiapra amai KWIMIiapy JIO3UM:

— Mabpy3a MAlIFYJIOTUTA O] MYCTAaKUJ TABJIUM TOIMIUPUKIAPUHA TaHIAIIAA
VIApHUHT  ayJAUTOpHsi[a YpraHWiIaJuraH MaB3yiap OujaH  y3BUIIUTUHU
TabMMHJIALL,

— yii/la MyCTaKWI paBUIJa YpraHWIaJUurad MaB3yJIapHUHT Ba YpraHWInIlIn
J03UM OYJIraH acoOCHM CaBOJUITAPHUHT aHUK O0a€H ATUIIMIINTA SPUIIHILL;

— aMaJui MAaIIFyJoTJap TONIIMPUKIAPUHM YPraHWIAETTaH Ha3apuil YKyB
MaTepuaiapy OuiiaH MyTaHOCHUO OYITUIIIMHKN XUCOOTa OJIUIII;

— aMaJiii UIUJIApHU, MYCTAaKWI UIUIAPHU OaXkapuIlra OUJ MaBKyJ METOJIUK
UIUTaHMaJIap SPATWITAHIUTUHU XUCOOTa OJIHIIL;

— MYCTaKWJI paBHILJAa €UWIMILN JO3UM OYJraH MHCOJ Ba MacajlaJapHUHT
aHUK pYWXATUHU TY3HIL,

— MYCTaKWJl WII TOMNIIUPUKIAPUHUHT axOOpOT TabMHUHOTH, >XyMJaJaH
anabuétnap pyiixatu, OeTapu KypcaTuiraH XoJja, 2JICKTPOH YKYB Ky UtaHMajap
Ba lHTepHET MaH3WIN KYPCATUIUILINIA SPUIIUII BA X.K

Vkumuimn naiituna danHUHT Makcaau, Basudanapu Ba Ma3MyHUTa Kapao
MYCTaKWJI UIIIHUHT KyHUJard makjmapuaad Goigananuin MyMKIH:

- Mabpy3a MATEPUAIMHU MYCTAKWJI YPraHUILI,

- TopT¢OINOHM TalEpar;

- IEBOPUM CECCUSIHU TauEpJIalll;



- TYpyX Japciiapy JaBOMHJA KYypHO YMKUIIMAaraH, aMMo YKyB pekacu OuiaH
TabMUHJIAHTaH AJIOXMJ1a MaB3yJiap Ba MacajalapHU MyCTaKHJI YpraHum (MyCTaKuII
HIII Y4yH);

- Typaud MyamMmousap Oyinya Hampiiap MaTrepuauiapd acocuja Te3uciap,
TaJIKUKOTIAp, TaXJWIUN mapxJap €3uIlL,

- IpEe3CHTalUAIIap TauépIali;

- Oaxc-MyHoO3apanap, MaTOyoT amKyMaHJIapH YTKa3WIl, JaBpa cyxOaTiapH
TAIIKWJI 3THUIL Ba OOLIKanap.

Xynoca KuinO MIYHU TabKUIJAll KEpPakkv, bonoHus >xapaéHu mapouTuia
Tajabasap MYyCTaKWI MIUIAPUHU TAlIKWI STHUIIHUHT aCOCHH XyCyCHUSTIapu
Kylinparmnapaan uOopatr: 1) YKyB MaTepUalMHUHI acOCUW KHUCMH MYCTaKWJI
Vpranui Ba KaiTa MIUIAIl YYyH TaKJIUM STUIAAU; 2) MYCTaKWI UIUIAll y4yH
Maxcyc JUJAaKTUK MaTepuasuiap ipatuil; 3) UHIAMBUYyaJ YKUII TAPTUOU Ba alOXH1a
(dannapHu YpraHUIIHUHT MHAMBUIYal XKaJABaJld, YKyB MaTEpHUAIUHHU IIaXCHU
cypbaTaa yprauuir; 4) YKUTYBUMHUHT BazudanapuHu y3rapTUpUI (TAlIKWII 3TU,
Oomrkapui, Macjaxat Oepull, HazopaT KWIWIN); 5) TayaOaHWHT TMO3UIUSICHHU
y3raprupum (YKyB MaTepuaid yCcTHJa MILIAll PeKMMHJA TamabOYyCKOpIHK, Y3
WIIMHA MYCTaKWI pPEXaJAITUPUIL, PEeXANAMTHPWITaH HWHAMBUAYAJ pEXaHU

amaJira OIIMPUII YYyH >KaBOOrapiuK Ba Oomikaiap).
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Annotation. This article discusses the issues of communicative teaching of foreign
languages based on communicative tasks. Communication-oriented education aims to teach
communication in a foreign language using all necessary (not only communicative) tasks and
methods. Teaching vocabulary is interconnected with getting to know grammar. at the initial level
of getting to know a overseas language, it's miles necessary to teach youngsters now not only to
pronounce phrases efficiently and recognize their meaning, but additionally to grammatically
correctly construct these words in a sentence to carry their thoughts or thoughts of any other
character.

Key words: grammatical skills, communicative education, communication in a foreign
language, communicative approach, deductive method, learning methods.

Introduction

The increased interest in these factors is because of the oral nature of the lead

in teaching a foreign language, as well as the capability and readiness of college
students at the preliminary stage to master a massive range of lexical units.
The ownership of a phrase is the maximum vital prerequisite for talking, however in
the reproductive forms of speech hobby, knowing best the meaning of a phrase is
not sufficient. Here, the possession of the connections of the word and the formation
of terms based totally on them performs an equally critical position.

The level of formation of communicative competence in speak me directly
depends at the satisfactory of getting to know its lexical and grammatical factors, or
as an alternative, numerous movements with language material, leading to the
formation of oral speech capabilities and capabilities, from the most effective
abilities to the improvement of strong automatisms and complex creative
competencies. The lexical and grammatical gadgets of the language are the

preliminary and important building fabric with which speak me is accomplished,
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consequently the language fabric is one of the most important components of the
content of teaching an overseas language [1].

The contradiction among the established fashion of interdependent coaching
of an overseas language in its various factors and the exercise of coaching an
overseas language subject at school, when there is a shift in emphasis to one of the
factors of the language, which prevents the formation of communicative
competence, have to be eliminated.

The primary goal of teaching grammar in secondary school is to increase
students' grammatical skills as one of the most vital additives of speech capabilities
in talking, listening, studying, and writing. An insufficient stage of grammatical
skills becomes an insurmountable barrier to the formation of not most effective
language, but additionally speech and sociocultural competence[6:104]. The
communicative approach entails coaching grammar on a practical and situational
basis. Which means grammatical phenomena are studied and assimilated now not as
"bureaucracy" and "systems", but as a way of expressing certain mind, relationships,
communicative intentions. It is far essential to create situations for displaying the
studied form and production as a dynamic unit that performs a nicely described
functional and communicative position in conversation and expression of idea. Such
conditions are speech conditions, which might be standard for using the studied
phenomena amongst local audio system. Therefore, the communicative method in
teaching grammar involves the introduction of recent typologies of exercises and
duties necessary for the implementation of tutorial sports [2].

Main part

Language and speech preparatory physical activities help to master the
“approach of an overseas language”, but such movements reduce the incentive of
students. Therefore, it is necessary to combine such exercises with communicative
tasks in a single lesson. It is also ideal to transform them into tricky and creative
responsibilities within the form of crossword puzzles, lotto, and so forth.

However, this approach does not exclude the stage of pre-communicative

language practice, which allows students to comprehend speech actions in terms of
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their form, content and purpose [4: 6].. It is during the performance of educational
activities that three competencies are formed: language, speech and communicative,
which ensure participation in real communication within the framework of the
learning objectives. The optimal ratio of time for the formation of language
competence is 20 -25%, speech - 20 - 25%, speech - 50 - 60%. Based on this, we
can determine the following stages of the formation of grammatical skills:

1) Preparatory. (Display, give an explanation for.)

-evaluate the use of ... within the following situations and say on what basis
they are adverse.

- write sentences with....

-discover in the textual content grammatical phenomena that express....

-decide the meaning of the grammatical form within the given situations.

2) Primary. (Mechanical sporting activities in substitution and imitation)

- Say that you did the same if it's far actual.

-guarantee the interlocutor that he is inaccurate.

-explicit self-belief, marvel on the declaration of your friend.

- learn a poem, a music.

-Repeat via adding a phrase (phrase, word).

-Make sentences the use of the table.

- Make up a dialogue via analogy.

- Entire the sentences consistent with the version.

-Make sentences out of the given words.

3). Combining. (Non-communicative training responsibilities for
transformation.)

-update the highlighted words....

-tell about what you probably did not do the day gone by, but did these days.

- start the following dialogues.

- Refute the statements and completely them.

-alternate the situation so that it could use an exclusive grammatical shape.

-pick an appropriate form of the verb from several given.
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-exchange the annoying (voice, temper, man or woman) of the verb.

-Retell the text using the indicated grammatical bureaucracy.

4). Systematizing. (Conditional speech sporting events)

-concentrate and say why it passed off.

-Fill within the blanks and explicit your attitude to this.

- Make up a dialogue according to a sure functional scheme.

5). Combining. (Interference: trying out readiness to characteristic in new
conditions)

-pick the appropriate grammatical form.

- game sports.

6). Speech-sporting events:

-give examples from your life that prove that....

-provide you with a logical finishing to the story.

-Take a tour

-Take an interview.

-you are an optimist. (Pessimist).

-give guidelines.

-Make a commercial.

In coaching grammar, techniques have historically been defined - implicit and
express. Within the first case, the emphasis is on teaching grammar without
explaining the guidelines, and inside the second, the other is authentic. With an
implicit approach, a structural or communicative approach is possible. With an
express method - deductive or inductive. A differentiated approach to coaching
grammar permits you to combine distinctive procedures, taking into consideration
the characteristics of getting to know. In fundamental and secondary colleges, each
time feasible, the inductive method must be used. In excessive school and at a
sophisticated degree of education, frequently, the deductive technique is used.

The maximum critical tiers are the fourth, fifth and sixth levels. It is at the fourth
level that the distribution of interest between form and content starts evolved. It

ought to accept extra attention as mono, due to the fact most of the formal sports of
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the textbook may be without problems transformed into "verbal exchange with
safety net" without complicating the language tasks. Thus, the educational system is
intensified without violating the standards of accessibility and continuity [6: 34].

The 6th stage, which belongs to the degree of speech practice, differs from the
5th one frequently in that the educational undertaking of the use of particular
language cloth is now not inside the focus of the student's attention, it's far forced
out to the extent of so-referred to as aware control. In other phrases, the grammatical
fabric is used or understood robotically, and in case of trouble, students turn to the
rule. The teacher wishes to formulate the speech undertaking in any such manner as
to steer college students to the need to use the necessary grammatical cloth.
Motivation at this stage may be verbal, although the scholar does no longer overlook
that he is in elegance and came to examine, so its miles appropriate to speak about
gaining knowledge of and speech motivation.

Conclusion

As experience shows, the communicative approach in teaching grammar is
quite effective. It contributes to the systematization of language material,
establishing a connection between communicative tasks and alternative means of
solving them creates an idea of the functional relationships between various
phenomena of the language environment. Performing speech tasks based on
authentic regional texts, students not only improve their linguistic competence, but
also acquire sociocultural knowledge about the country of the language being
studied. Thus, the basic principles of communicative grammar are implemented:
situationally, functionality and variability, as well as a linguacultural approach to
learning.
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STRATEGIES FOR MAXIMIZING THE BENEFITS OF DIGITAL
TECHNOLOGY IN THE FIELD OF ENGLISH FOR SPECIFIC
PURPOSES
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Abstract. This article examines the use of technology in English for Specific Purposes (ESP)
and its potential benefits and challenges. With the increasing need for specialized language skills
in various fields, technology can provide personalized instruction, access to authentic materials,
and an interactive learning environment to cater to specific linguistic needs. However, challenges
such as technical issues, lack of face-to-face interaction, and the need for quality materials must
be addressed. Strategies such as blended learning, effective instructional design, and personalized
feedback and assessment can help maximize the potential benefits of technology in ESP. The
references used in this article support the arguments and provide additional information on ESP
and technology integration in language learning.

Keywords: Digital technology in ESP, authentic materials, specific linguistic needs,
technical issues, face to face interaction, quality materials, blended learning, personalized
feedback and assessment.

Introduction
In today's globalized world, the need for specialized language skills has become

increasingly important in various fields such as business, medicine, law, and
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engineering (Hutchinson & Waters, 1987; Robinson, 1991). English for Specific
Purposes (ESP) is the area of language teaching that is designed to meet the specific
linguistic needs of learners in their areas of specialization (Basturkmen, 2006). There
IS growing interest in the use of technology in ESP to improve the quality of
language learning and facilitate access to high-quality learning resources (Chapelle,
2003). This article will discuss the use of digital technology in ESP and its potential
benefits and challenges.
Benefits of Digital Technology in the field of ESP
Personalized Instruction

Technology allows for personalized instruction that caters to the specific
linguistic needs of the learners. It provides personalized feedback that is tailored to
each learner's level of proficiency in their areas of specialization (Chapelle &
Mizuno, 2001). For example, a language learner in the field of engineering may have
different linguistic needs from a learner in medicine or business. Additionally,
personalized learning may provide different range of opportunities from adaptive
tutors to customized interface, from tailoring management systems to student
centered classrooms which is expected to advance learning.
Access to Authentic Materials

Technology provides access to authentic materials that represent the language
and culture of the learners' fields of specialization. These materials are often difficult
to find in traditional textbooks, but with the use of online resources such as webinars,
e-books, and podcasts, learners can access authentic content to improve their
knowledge of the subject matter and language (Jordan, 2013). Authentic materials
are one of the essential foundations for learning a language, boosted by media tools
which provides easy access for the instructions with the help of digital technology.
Interactive Learning Environment

Digital technology provides learners with an interactive learning environment
where they can explore the subject matter and language through multimedia
resources such as videos, podcasts, and interactive games. This approach can

improve learners' motivation, engagement, and retention of language knowledge
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while catering to various learning styles (Kern, 1995). Furthermore, McKenzie
(2012) claims that today’s classroom should support learning styles while
integrating digital technology in a real-life manner.
Challenges of implementing digital technology in ESP

However, particular challenges may arise when implementing digital
technology in teaching process as not all the educational organizations are not
equipped with necessary digital tools, moreover educators should be aware of
selecting quality materials which meets the learner’s needs. Including these and
other possible issues of applying technology are listed below.
Technical Issues

One of the primary challenges of technology in ESP is technical issues such as
poor internet connectivity, software failures, and hardware compatibility issues.
These technical difficulties can disrupt the learners' ability to interact effectively,
and may even deter them from using technology to support their language learning
(Chapelle, 2001). Besides, lack of digital literacy of educators may deter
implementing technology in teaching context.
Lack of Face-to-Face Interaction

The lack of face-to-face interaction when using technology in ESP poses a
significant challenge as it can have a negative impact on the learners' ability to
develop communicative competence, particularly their ability to develop
competencies related to non-verbal communication (Chapelle, 2003). Research
studies indicated that performance on homework and project submissions was
identified higher in classroom students rather than online students (Marold, Larsen,
& Moreno, 2000). Communications with fellow students not only assists in learning
but also helps to build sense of community among them.
Ensuring Quality of Materials

Technology provides access to a vast amount of learning resources that vary in
quality, relevance and appropriateness of the subject matter to the learners' fields of
specialization. Therefore, it is essential to ensure that the materials provided are

relevant, up-to-date, and meet the learners' specific linguistic needs (Dudley-Evans
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& St John, 1998). In order to provide quality teaching, it is crucial to ensure that
instructional materials are suitable and adequate.
Strategies for Maximizing the Benefits of Technology in ESP
Blended Learning

Blended learning is a combination of traditional classroom-based instruction
with technology. It provides learners with the best of both approaches, combining
the interactive and communicative elements of face-to-face instruction with the
flexibility and access to technology-based resources (Peterson & Coltrane, 2003).
Blended learning has been considered to be more effective in various contexts rather
than online or face to face instruction (e,g, Bernard, Borokhovski, Schmid, Tamim,
& Abrami, 2014; Brodersen & Melluzzo, 2017; Means, Toyama, Murphy & Baki,
2013; Stockwell, Stockwel, Cennamo, & Jiang, 2015). Several researchers claim
the effectiveness of bended learning in terms of student outcome and performance
compared to traditional or online sessions (Caulfield, 2011; Glazer, 2012; Linder,
2017).
Instructional Design

Instructional design refers to the process of creating effective and engaging
learning materials that meet the needs of learners. Effective instructional design
should incorporate elements such as interactivity, relevance, authenticity, and
personalization to cater to the learners' specific linguistic needs (Chapelle &
Hegelheimer, 2004). Selection criteria of instructional materials should be
impartially accurate considering learner’s needs and preferences. (Giyazova, 2022).
Assessment and Feedback

Assessment and feedback are essential components of effective language
learning. Technology can provide personalized and immediate feedback on learners'
performance, allowing them to identify areas of strength and weakness in their
language development (Chapelle, 2003). Multiple researches conducted on the issue
demonstrated the effectiveness of technology when applied for assessment and
feedback as it may facilitate a dialogic approach which emphasizes the concept of

assessment for learning. Additionally, implementation of digital technology is seen

19



as speedily for providing feedback, as well as creating individualized and nurturing
correlation between teacher and learners (Nicol and Milligan 2006, Nicol 2010;
Carlos et.al, 2011).
Conclusion

The use of technology in ESP has the potential to improve the quality of
language learning and facilitate access to high-quality learning resources.
Technology provides numerous benefits, such as personalized instruction, access to
authentic materials, and an interactive learning environment. However, several
challenges such as technical issues, the lack of face-to-face interaction, and ensuring
quality materials must be addressed. Strategies which offered in this article such as
blended learning, effective instructional design, and personalized feedback and
assessment can help maximize the potential benefits of technology in ESP.
Accordingly, the scope of learning ESP has been expanded beyond the traditional
ESP sessions to incorporating different affordance of digital tools (Dudley-Evans &
St John, 2009). The ESP teachers may benefit from the use of digital tools as it gives
the opportunity to access authentic materials easily, delivering individualized

feedback quickly and creating effective and interactive learning atmosphere.
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Abstract: This article explores the complex pedagogical and learner challenges associated
with teaching grammar to English for Specific Purposes (ESP) learners. Recognizing that ESP
learners have distinct, vocationally oriented language needs, the paper acknowledges the
limitations of traditional methods that prioritize abstract rules and decontextualized exercises. It
highlights the necessity for more tailored instruction that effectively meets the learners' specific
professional or academic contexts. Furthermore, it considers learners' difficulties, such as the
perceived complexity of English grammar and the lack of opportunities for practice and feedback.
The article then proposes innovative pedagogical strategies to address these challenges,
emphasizing the importance of contextualized, practical, and engaging instruction. These
approaches include a genre-based approach, the integration of grammar with other language
skills, the use of corpora, a discovery-based learning method, and the incorporation of technology.

Keywords: English for Specific Purposes (ESP), Grammar Instruction, Pedagogical
Challenges, Learner Challenges, Innovative Approaches, Genre-Based Approach, Corpora,
Discovery-Based Learning, Contextualized Instruction, Technology in Education.

Introduction

Teaching grammar to English for Specific Purposes (ESP) learners involves a
distinct set of challenges that extend beyond those encountered in general English
instruction. ESP learners have unique, often vocationally oriented, language
requirements that demand an approach to grammar instruction, which is

concurrently specialized and comprehensive. This approach must cater to these
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specific needs while ensuring linguistic accuracy and fluency. This article examines
the particular challenges faced in teaching grammar to ESP learners, considering
both pedagogical and learner perspectives. Furthermore, it explores innovative
methods developed to meet these challenges, which include a genre-based approach,
integrating grammar with other language skills, the use of corpora, discovery-based
learning, and the integration of technology. The article underscores the importance
of making grammar instruction for ESP learners more relevant, practical, and
engaging, ultimately enhancing their professional and academic language
proficiency.

Pedagogical Challenges in Teaching Grammar to ESP Learners

Pedagogical challenges in teaching grammar to ESP learners largely stem from
the need to tailor grammar instruction to specific disciplines or professions (Johns
& Dudley-Evans, 1991). Traditional methods of teaching grammar, which often
focus on abstract rules and decontextualized exercises, may not be effective for ESP
learners. They require practical and applicable knowledge of grammatical structures
that can be used in their specific professional or academic contexts (Basturkmen,
2010). Moreover, teachers often struggle with the question of how much grammar
to teach in ESP courses. While linguistic accuracy is crucial, it must be balanced
with the development of other language skills, such as reading, writing, listening,
and speaking (Hyland, 2006). Finding this balance can be particularly challenging,
especially when time is limited.

Another pedagogical challenge is incorporating authentic materials that
accurately reflect the language use in a particular field. Such materials can be
difficult to find and even more difficult to adapt for language teaching purposes
(Hutchinson & Waters, 1987).

Learner Challenges in Learning Grammar

From the learners' perspective, one of the significant challenges is the perceived
difficulty and complexity of English grammar. Many ESP learners are adults who
may have had negative past experiences with grammar instruction, leading to

anxiety and resistance towards learning grammar (Horwitz, Horwitz, & Cope, 1986).

22



Furthermore, ESP learners often have to learn new grammatical structures that
are rarely used in everyday English but are common in their specific field. For
example, the passive voice is frequently used in scientific writing, but it is less
common in everyday conversation (Biber, Johansson, Leech, Conrad, & Finegan,
1999). This can make learning grammar particularly challenging for ESP learners.

Finally, ESP learners often lack opportunities to practice and receive feedback
on their grammatical skills outside the classroom. In many professional or academic
contexts, the focus is on content rather than language, and thus, grammatical errors
may go uncorrected. This can slow down the learning process and lead to the
fossilization of errors (Selinker, 1972).

Innovative Approaches to Overcoming Pedagogical and Learner Challenges in
Teaching Grammar to ESP Learners

Addressing the pedagogical and learner challenges in teaching grammar to ESP
learners requires innovative approaches that align instruction with the specific needs
of learners in various disciplines or professions.

One way to overcome the difficulty of tailoring grammar instruction to specific
disciplines is to adopt a genre-based approach to teaching grammar (Hyland, 2007).
This approach involves analyzing and teaching the grammatical structures that are
commonly used in specific genres within a particular field. For example, in an ESP
course for engineers, the focus might be on the grammatical structures that are
commonly used in engineering reports. This approach can make grammar instruction
more relevant and applicable to ESP learners.

Balancing the teaching of grammar with the development of other language
skills can be addressed by integrating grammar instruction into the teaching of
reading, writing, listening, and speaking. For example, grammar instruction can be
integrated into reading activities by having students analyze the grammatical
structures used in a text. Similarly, writing activities can be used as a platform for
teaching and practicing specific grammatical structures (Larsen-Freeman, 2014).

The challenge of incorporating authentic materials into grammar instruction

can be addressed by using corpora — large, electronically stored collections of texts
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(Flowerdew, 2013). Corpora can provide authentic examples of how grammatical
structures are used in specific disciplines or professions. Teachers can use corpora
to create exercises that allow students to explore the use of grammatical structures
in authentic texts. Moreover, corpora can be used as a reference tool for students to
check their own use of grammar.

From the learners' perspective, the perceived difficulty and complexity of
English grammar can be addressed by adopting a discovery-based approach to
learning grammar. This approach involves guiding learners to discover grammatical
rules and patterns for themselves through the analysis of authentic texts (Ellis, 2003).
This can make learning grammar a more engaging and empowering experience

The challenge of learning new grammatical structures that are specific to a field
can be addressed by contextualizing grammar instruction within the specific
professional or academic contexts of the learners. This involves using texts from the
learners' field as the basis for grammar instruction and providing plenty of
opportunities for learners to practice using these structures in relevant tasks (Dudley-
Evans & St John, 1998).

Lastly, the lack of opportunities for practice and feedback outside the classroom
can be addressed by incorporating technology into grammar instruction. Online
platforms can provide ESP learners with opportunities to practice their grammatical
skills and receive immediate feedback. For example, online grammar quizzes or
exercises can be used to reinforce what has been taught in the classroom (Blake,
2016).

Conclusion

In the face of substantial challenges inherent in teaching grammar to ESP
learners, the adoption of innovative approaches is paramount. These include a genre-
based approach, the integration of grammar instruction with other language skills,
the use of corpora, a discovery-based approach to learning, contextualizing grammar
instruction, and the incorporation of technology into teaching. These approaches not
only address the pedagogical challenges teachers face, but they also consider the

specific difficulties ESP learners encounter in their journey of acquiring a
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professional level of proficiency in English. Such innovative methods prove the need
for a shift from traditional, decontextualized ways of teaching grammar. They
emphasize the importance of making grammar instruction more relevant, practical,
and engaging, based on the learners' specific professional or academic contexts. By
doing so, we can ensure that ESP learners are well-equipped with the grammatical
skills they need to succeed in their respective fields.

While the road to perfecting these methods is an ongoing process, it's clear that
the focus on context and practical application is a step in the right direction. As
educators continue to innovate and share successful strategies, the field of ESP will
continue to evolve, providing learners with the tools they need to navigate the
specific language requirements of their professions. This ultimately reiterates the
importance of ESP instruction and its significant impact on learners' future
professional endeavors.

It's crucial, therefore, for educators and learners alike to keep abreast of the
most effective strategies in ESP instruction, particularly in the realm of grammar
teaching. By doing so, we can ensure a more fruitful language learning experience

and better prepare learners for the linguistic demands of their fields.
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Abstract. The use of technology in English language learning (ELL) in economic classes has
become increasingly important in today's globalized world. This article explores the role of
technology in ELL, including the benefits and challenges of technology use, the types of technology
used, and the best practices for incorporating technology in ELL. The benefits of technology in
ELL include access to a wide range of resources, personalized and adaptive learning experiences,
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to complement traditional classroom instruction, providing a variety of technology tools and
resources, and monitoring learners' progress and feedback.
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In today's globalized world, the ability to communicate in English has become
essential for economic success. As a result, there has been a growing demand for
English language learning (ELL) in economic classes around the world [1,2]. With
the advancements in technology, the role of technology in ELL has become
increasingly important. This article will explore the role of technology in ELL in
economic classes, including the benefits and challenges of technology use, the types
of technology used, and the best practices for incorporating technology in ELL. The
use of technology in ELL has several benefits.

Firstly, technology allows learners to access a wide range of resources that are
not limited by geographic location or time zone. For instance, learners can access
online dictionaries, grammar resources, and language learning software from
anywhere at any time. This flexibility can be especially helpful for learners in
economic classes who may have limited time and resources for language learning.
Secondly, technology can provide learners with personalized and adaptive learning

experiences [3,4].
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Many language learning apps and software use artificial intelligence to analyze
learners' strengths and weaknesses, and provide customized feedback and practice
exercises. This personalized approach can be more effective than traditional
classroom instruction, as learners can focus on areas where they need the most
improvement. Thirdly, technology can facilitate communication and collaboration
among learners and instructors. For instance, video conferencing platforms like
Zoom and Skype allow learners to participate in virtual classrooms with instructors
and peers from around the world. This can enhance the cultural exchange and
provide learners with exposure to different accents and dialects.

Despite the benefits of technology in ELL, there are also several challenges that
need to be addressed [5,6]. One of the main challenges is the digital divide, which
refers to the unequal access to technology and internet connectivity among learners.
In many economic classes, learners may not have access to reliable internet
connections or devices, which can limit their ability to use technology for language
learning. Another challenge is the quality and reliability of online resources. With
the vast amount of information available online, it can be difficult for learners to
discern which resources are trustworthy and accurate. Instructors need to provide
guidance and support to help learners navigate the online resources effectively.

Types of Technology Used in ELL. There are various types of technology that
can be used in ELL, including language learning software, online dictionaries,
grammar checkers, and communication tools [7,8]. Language learning software,
such as Duolingo and Rosetta Stone, use gamification and interactive exercises to
engage learners and provide personalized feedback. Online dictionaries and
grammar checkers, such as Merriam-Webster and Grammarly, can help learners
improve their vocabulary and grammar skills. Communication tools, such as Skype
and Zoom, can facilitate virtual classrooms and conversation practice.

To maximize the benefits of technology in ELL and mitigate the challenges,
instructors need to follow some best practices. Firstly, instructors should provide
learners with clear guidelines and expectations for using technology. This includes

guidelines for internet usage, device compatibility, and software requirements.
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Instructors should also provide support and training on how to use technology
effectively and troubleshoot any technical issues. Secondly, instructors should use
technology in a way that complements and enhances traditional classroom
instruction.

Technology should not replace face-to-face instruction, but rather be used as a
supplement to enhance learning outcomes. Instructors should also ensure that
learners have a balanced approach to language learning, with a focus on
communication skills, rather than solely on technology use. Thirdly, instructors
should provide learners with a variety of technology tools and resources to cater to
different learning styles and preferences [9,10]. This includes audio and visual
materials, interactive exercises, and virtual classrooms.

Instructors should also ensure that the technology tools used are accessible and
inclusive to all learners, regardless of their backgrounds and abilities. Fourthly,
instructors should monitor learners' progress and provide feedback on their
technology use. This includes tracking learners' usage of language learning software,
monitoring their online activities, and providing feedback on their performance.
Instructors can also use data analytics to analyze learners' progress and adjust their
instruction accordingly.

In conclusion, technology has the potential to play a significant role in English
language learning in economic classes. By providing learners with access to
personalized and adaptive learning experiences, facilitating communication and
collaboration, and providing a wide range of resources, technology can enhance
learners' language learning outcomes.

However, to maximize the benefits of technology and mitigate the challenges,
instructors need to follow best practices for incorporating technology in ELL,
including providing clear guidelines and support, using technology to complement
traditional classroom instruction, providing a variety of technology tools and

resources, and monitoring learners' progress and feedback.
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By incorporating technology effectively in ELL, instructors can help learners
to develop the English language skills they need for economic success in the
globalized world.
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Abstract.The integration of technology in English for Specific Purposes (ESP) teaching has
become increasingly prevalent in recent years. This article critically examines the benefits and
challenges of integrating technology into ESP instruction, with a focus on empirical evidence from
the literature. By discussing the ways in which technology enhances learner engagement,
facilitates collaboration, provides access to authentic materials, supports personalized learning,
and expands the reach of ESP education, this article aims to provide a comprehensive
understanding of the role of technology in ESP teaching. Additionally, the potential drawbacks
and limitations of technology use are considered, and recommendations for future research and
practice are provided.
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Introduction

English for Specific Purposes (ESP) is a learner-centered approach to
language teaching that focuses on equipping students with the linguistic skills they
need for their professional or academic lives (Hutchinson & Waters, 1987).

As technology becomes increasingly integrated into all aspects of modern life,
ESP instruction has also seen a growing trend toward the incorporation of digital
tools and resources. This article reviews the existing literature on the role of
technology in ESP teaching, discussing the benefits and challenges of technology
integration and providing recommendations for future research and practice.

Enhancing Learner Engagement and Motivation: Numerous studies have
reported that integrating technology into ESP teaching can increase learner
engagement and motivation. For instance, a study by Sharma and Barrett found that
the use of multimedia presentations and interactive simulations in ESP instruction
resulted in increased student interest and participation. Furthermore, research by Bax
(2003) demonstrated that technology can cater to diverse learning styles and
preferences, thereby enhancing the overall learning experience.

Facilitating Collaborative Learning: Collaborative learning is a critical aspect
of ESP instruction, as it helps students develop essential communication skills
required in their specific fields (Storch, 2011). Research has shown that technology
can effectively facilitate collaboration in ESP teaching. For example, a study by
Chen (2012) found that students who participated in online discussion forums and
group projects in an ESP course demonstrated improved collaboration and teamwork
skills compared to those who did not use such tools.

Providing Access to Authentic Materials: Access to authentic materials, such
as articles, reports, and presentations specific to the learner's field, is crucial for
effective ESP instruction (Mishan, 2005). Technology allows educators to provide

students with a wealth of authentic materials, enhancing the relevance and
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effectiveness of their learning experience (Gilmore, 2007). In a study by Gao (2013),
learners who had access to authentic materials via digital platforms showed
increased understanding of the language used in their specific context and greater
overall language proficiency.

Supporting Personalized Learning: Learners have different strengths,
weaknesses, and preferences when it comes to language learning. Research has
shown that technology can support personalized learning experiences in ESP by
enabling educators to design individualized learning plans, provide targeted
feedback, and monitor progress more effectively (Levy, 1997; Wang, 2012). In a
study by Hafner and Miller (2011), learners who engaged in self-directed learning
through digital platforms demonstrated better outcomes compared to those who
followed traditional methods.

Expanding the Reach of ESP Education: Finally, technology can help expand
the reach of ESP education by making it more accessible to learners worldwide
(Motteram, 2013). For example, a study by Comas-Quinn (2011) demonstrated that
online learning platforms and video conferencing enabled ESP educators to connect
with learners who may not have had access to such specialized instruction in their
local area, contributing to the development of a more diverse and global workforce.
This increased access to ESP education has the potential to promote greater equity
in language learning opportunities and contribute to the professional and academic
success of learners from various backgrounds.

Challenges and Considerations: While integrating technology in ESP offers
numerous benefits, it is not without challenges. Educators must carefully consider
the potential drawbacks and limitations of technology use, such as:

Digital divide: Access to technology and the internet may not be equal for all
learners, leading to disparities in learning experiences and outcomes (Warschauer,
2004). Ensuring that all learners have equitable access to digital tools and resources
Is essential for the successful integration of technology in ESP teaching.

Ensuring quality: With the plethora of online resources available, ensuring the

quality and relevance of materials can be a challenge for educators (Motteram &
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Forrester, 2005). Teachers must critically evaluate and select digital resources that
are appropriate for their learners' needs and specific contexts.

Privacy and security: The use of digital tools may raise concerns about data
privacy and security (Prensky, 2001), requiring strict adherence to guidelines and
regulations. Educators should be aware of the risks associated with technology use
and take appropriate measures to protect their students' privacy and personal
information.

Professional development: Teachers may require additional training and
support to effectively integrate technology into their ESP teaching practices.
Investing in professional development opportunities for educators can help them
develop the necessary skills and confidence to incorporate technology in their
instruction.

Conclusion

The integration of technology in English for Specific Purposes offers a range
of benefits, from increased learner engagement to expanded access to ESP
education. However, careful planning and consideration are required to address
potential challenges and ensure the successful implementation of technology in ESP
teaching. By leveraging technology effectively, ESP educators can create more
dynamic, engaging, and relevant learning experiences that prepare learners for

success in their professional or academic pursuits.
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Abstract. English language instruction in the field of engineering is becoming increasingly
important as the demand for highly skilled engineers continues to grow worldwide. However,
providing effective language instruction in this context requires materials that are specifically
designed to meet the unique linguistic and communicative needs of engineering students.
Unfortunately, there is often a gap between the materials available and the actual needs of
learners in this field, leading to suboptimal learning outcomes. To address this gap, this paper
proposes a needs analysis approach to materials development for English language instruction in
engineering. This approach involves a systematic analysis of the linguistic and communicative
needs of the target audience, which can be used to guide the design of materials that are more
relevant and effective for learners. The paper outlines the key steps involved in this process,
including identifying the target audience, conducting a thorough needs analysis, and designing
appropriate materials. By using a needs analysis approach, instructors and materials developers
can gain a better understanding of the specific language skills that engineering students need to
succeed in their academic and professional pursuits. This approach can help to ensure that
materials are tailored to the needs of the learners, rather than relying on generic or one-size-fits-
all materials. The paper concludes by providing examples of how the needs analysis approach
has been applied in practice, and highlighting the potential benefits of this approach for English
language instruction in engineering. Ultimately, the goal of this paper is to encourage instructors
and materials developers to take a more systematic and learner-centered approach to materials
development, in order to improve the quality and effectiveness of English language instruction in
the field of engineering.
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Introduction

The field of engineering is becoming increasingly globalized, and as a result,
the ability to communicate effectively in English has become a crucial skill for
engineers around the world. However, providing effective language instruction in
this context requires materials that are specifically designed to meet the unique
linguistic and communicative needs of engineering students. Unfortunately, there is
often a gap between the materials available and the actual needs of learners in this
field, leading to suboptimal learning outcomes. To address this gap, this paper
proposes a needs analysis approach to materials development for English language
instruction in engineering.

In recent years, the importance of English language proficiency in engineering
has become increasingly recognized. According to Yaseen and Farooq [1],
"Effective communication is an essential part of engineering practice, and this
communication must take place in a language that is understood by all parties
involved." However, despite this recognition, there are still significant challenges in
providing effective language instruction in this context.

One of the main challenges is the lack of materials that are specifically designed
for engineering students. As Cao [2] notes, "Generic language materials may not be
relevant to the specific needs of engineering students, and may not address the
unique linguistic and communicative challenges that they face." This can lead to
frustration and disengagement among learners, and can ultimately undermine the
effectiveness of language instruction.

Another challenge is the lack of attention paid to the specific linguistic and
communicative needs of engineering students. According to Li and Li [3],
"Engineering students have a unique set of language needs, including the ability to
read and understand technical documents, to communicate complex ideas with

precision and accuracy, and to work collaboratively in a team environment."
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However, many language instructors and materials developers may not be aware of
these specific needs, and may therefore not be able to provide materials that are
tailored to them.

To address these challenges, this paper proposes a needs analysis approach to
materials development for English language instruction in engineering. This
approach involves a systematic analysis of the linguistic and communicative needs
of the target audience, which can be used to guide the design of materials that are
more relevant and effective for learners.

The first step in this approach is to identify the target audience. This may
include both undergraduate and graduate engineering students, as well as practicing
engineers who need to improve their English language skills for professional
purposes. Once the target audience has been identified, the next step is to conduct a
thorough needs analysis. This may involve a combination of quantitative and
qualitative methods, such as surveys, interviews, and focus groups, to gather data on
the specific language skills and communicative challenges faced by the target
audience.

Based on the results of the needs analysis, materials developers can then design
appropriate materials that are tailored to the needs of the learners. This may include
developing materials that focus on specific language skills, such as technical writing
or oral presentation skills, or that address specific communicative challenges, such
as working in a team or communicating with clients.

By using a needs analysis approach, instructors and materials developers can
gain a better understanding of the specific language skills that engineering students
need to succeed in their academic and professional pursuits. This approach can help
to ensure that materials are tailored to the needs of the learners, rather than relying
on generic or one-size-fits-all materials. In addition, the needs analysis approach can
help to identify gaps in the existing materials and provide guidance for future
materials development.

The needs analysis approach has been applied in a variety of contexts to

improve English language instruction in engineering. For example, in a study by Al-
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Tamimi and Shuib [4], a needs analysis was conducted to identify the language needs
of engineering students in Malaysia. Based on the results of the needs analysis, new
materials were developed that focused on technical writing and presentation skills,
and that were specifically tailored to the needs of the students. The materials were
then implemented in an engineering communication course and evaluated through
pre- and post-tests and student surveys. The study found that the needs analysis
approach resulted in more relevant and effective materials, as well as improved
learning outcomes and student satisfaction.

Similarly, in a study by Kim and Lee [5], a needs analysis was conducted to
identify the language needs of Korean engineering students. The results of the needs
analysis were used to develop a set of materials that focused on technical vocabulary,
grammar, and writing skills. The materials were then implemented in an English for
Engineering course and evaluated through pre- and post-tests and student feedback.
The study found that the needs analysis approach resulted in materials that were
better suited to the students' needs and that led to significant improvements in their
language proficiency.

These examples demonstrate the potential benefits of using a needs analysis
approach to materials development for English language instruction in engineering.
By tailoring materials to the specific linguistic and communicative needs of the
target audience, instructors and materials developers can improve the relevance and
effectiveness of their materials, as well as the learning outcomes of their students
[6,7,8].

Conclusion

English language instruction is becoming increasingly important in the field of
engineering, as engineers are required to communicate effectively with colleagues
and clients from diverse linguistic and cultural backgrounds. However, providing
effective language instruction in this context requires materials that are specifically
designed to meet the unique linguistic and communicative needs of engineering
students. Unfortunately, there is often a gap between the materials available and the

actual needs of learners in this field, leading to suboptimal learning outcomes.
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To address this gap, this paper has proposed a needs analysis approach to
materials development for English language instruction in engineering. This
approach involves a systematic analysis of the linguistic and communicative needs
of the target audience, which can be used to guide the design of materials that are
more relevant and effective for learners. The paper has outlined the key steps
involved in this process, including identifying the target audience, conducting a
thorough needs analysis, and designing appropriate materials.

By using a needs analysis approach, instructors and materials developers can
gain a better understanding of the specific language skills that engineering students
need to succeed in their academic and professional pursuits. This approach can help
to ensure that materials are tailored to the needs of the learners, rather than relying
on generic or one-size-fits-all materials. The paper has provided examples of how
the needs analysis approach has been applied in practice, and has highlighted the
potential benefits of this approach for English language instruction in engineering.

In conclusion, the needs analysis approach is a valuable tool for materials
development in English language instruction in engineering. It can help to bridge the
gap between the materials available and the actual needs of learners, and can lead to
more relevant and effective materials, as well as improved learning outcomes for
students. Therefore, instructors and materials developers are encouraged to take a
more systematic and learner-centered approach to materials development, in order
to improve the quality and effectiveness of English language instruction in the field
of engineering.
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Abstract. This thesis proposes a needs analysis-driven approach to English language
materials development in order to meet the linguistic needs of engineering students. Effective
communication is an essential part of engineering practice, and engineering students have unique
linguistic and communicative needs, such as reading and understanding technical documents,
communicating complex ideas with precision and accuracy, and working collaboratively in a team
environment. However, there are still significant challenges in providing effective language
instruction in this context, such as the lack of materials specifically designed for engineering
students and the lack of attention paid to their specific needs. To address these challenges, this
thesis advocates for a systematic analysis of the linguistic and communicative needs of the target
audience to guide the design of more relevant and effective materials. The proposed needs analysis
approach involves identifying the target audience, conducting a thorough needs analysis using a
combination of quantitative and qualitative methods, and designing appropriate materials tailored
to the learners' needs. The benefits of this needs analysis-driven approach are demonstrated
through two case studies that applied this approach in the context of English language instruction
for engineering students in Malaysia and Korea. The results showed that the materials developed
based on the needs analysis were more relevant and effective, resulting in significant
improvements in language proficiency and student satisfaction.

Keywords: English language instruction, engineering students, needs analysis, materials
development, linguistic and communicative needs, relevance and effectiveness.

Introduction
Effective communication is a crucial skill for success in any field, but it is

particularly essential in engineering, where complex technical information needs to
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be conveyed accurately and efficiently. As such, English language proficiency is
critical for engineering students to excel in their academic and professional pursuits.
However, providing effective language instruction to engineering students presents
unique challenges. These challenges include the lack of materials specifically
designed for engineering students and the failure to pay attention to their specific
linguistic and communicative needs. To address these challenges, this thesis
proposes a needs analysis-driven approach to English language materials
development. This approach involves identifying the target audience, conducting a
thorough needs analysis using a combination of quantitative and qualitative
methods, and designing appropriate materials tailored to the learners' needs. The
proposed approach can improve the relevance and effectiveness of language
instruction and ultimately enhance the academic and professional success of
engineering students.

Linguistic and Communicative Needs of Engineering Students

Engineering students have unique linguistic and communicative needs that
require careful consideration in language instruction. These needs include reading
and understanding technical documents, communicating complex ideas with
precision and accuracy, and working collaboratively in a team environment [1]. The
ability to communicate technical information accurately is particularly critical, as
engineering projects often involve cross-disciplinary collaboration, where team
members with different technical backgrounds must communicate effectively.

However, language instruction in engineering programs often focuses on
general language skills rather than specific linguistic and communicative needs of
engineering students. This approach can result in a lack of relevance and
effectiveness in language instruction, as students may struggle to apply general
language skills to their technical communication needs [2].

Needs Analysis-Driven Approach

The needs analysis-driven approach to English language materials development
proposed in this thesis involves identifying the target audience, conducting a

thorough needs analysis using a combination of quantitative and qualitative
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methods, and designing appropriate materials tailored to the learners' needs. The
needs analysis is a crucial step in developing materials that are relevant and effective
in meeting the linguistic and communicative needs of engineering students.

Identifying the Target Audience

The first step in the needs analysis-driven approach is identifying the target
audience [3,4]. The target audience can vary depending on the engineering program,
but typically includes undergraduate and graduate students in engineering programs.
Identifying the target audience is crucial as it informs the selection of appropriate
methods for conducting the needs analysis and the design of materials that meet their
specific linguistic and communicative needs.

Conducting the Needs Analysis

The needs analysis involves a systematic and thorough analysis of the linguistic
and communicative needs of the target audience [5,6,7]. A combination of
quantitative and qualitative methods is typically used to gather data. Quantitative
methods, such as surveys and tests, can provide statistical data on language
proficiency levels and specific areas of weakness. Qualitative methods, such as
interviews and focus groups, can provide more in-depth information on learners'
specific linguistic and communicative needs, preferences, and attitudes towards
language instruction [8,9,10].

Designing Appropriate Materials

The final step in the needs analysis-driven approach is designing appropriate
materials tailored to the learners' needs. The materials should be designed to meet
the specific linguistic and communicative needs identified in the needs analysis.
They should be relevant, engaging, and include authentic materials that reflect real-
world engineering communication situations.

Case Studies

To demonstrate the effectiveness of the needs analysis-driven approach, this
thesis presents two case studies that applied this approach in the context of English

language instruction for engineering students in Malaysia and Korea.
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Case Study 1: English Language Instruction for Engineering Students in
Malaysia

In this case study, the needs analysis-driven approach was applied to develop
English language materials for engineering students at a university in Malaysia. The
needs analysis involved a combination of surveys, interviews, and focus groups,
which identified the specific linguistic and communicative needs of the target
audience. The analysis revealed that the students had particular difficulties in
reading and understanding technical documents and communicating effectively in
group work situations. Based on these findings, the materials were designed to
address these specific needs. The materials included authentic technical documents,
such as engineering reports and manuals, as well as activities that focused on
developing the students' ability to understand and use technical vocabulary in
context. The materials also included activities that emphasized the development of
the students' communicative competence, such as group discussions and
presentations, which enabled them to practice and improve their ability to
communicate effectively in a team environment.

The effectiveness of the materials was evaluated through pre- and post-tests
and student feedback. The results showed significant improvements in the students'
language proficiency, particularly in their ability to read and understand technical
documents and communicate effectively in group work situations. The students also
reported high levels of satisfaction with the materials, indicating that they found the
materials relevant, engaging, and effective in addressing their specific linguistic and
communicative needs.

A similar needs analysis-driven approach was applied in a second case study
conducted in Korea, where English language materials were developed for
engineering students at a university in Seoul. The needs analysis involved a
combination of surveys and interviews, which identified the specific linguistic and
communicative needs of the target audience. The analysis revealed that the students
had particular difficulties in understanding technical vocabulary and using English

to communicate effectively in academic and professional settings. Based on these
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findings, the materials were designed to address these specific needs. The materials
included authentic technical documents, such as academic articles and conference
papers, as well as activities that focused on developing the students' ability to
understand and use technical vocabulary in context. The materials also included
activities that emphasized the development of the students’ academic and
professional communication skills, such as writing reports and giving presentations.

The effectiveness of the materials was evaluated through pre- and post-tests
and student feedback. The results showed significant improvements in the students'
language proficiency, particularly in their ability to understand technical vocabulary
and use English to communicate effectively in academic and professional settings.
The students also reported high levels of satisfaction with the materials, indicating
that they found the materials relevant, engaging, and effective in addressing their
specific linguistic and communicative needs. These two case studies demonstrate
the benefits of a needs analysis-driven approach to English language materials
development for engineering students. By identifying the specific linguistic and
communicative needs of the target audience and designing materials tailored to these
needs, language instructors can improve the relevance and effectiveness of language
instruction and ultimately enhance the academic and professional success of
engineering students.

In conclusion, effective communication is an essential part of engineering
practice, and engineering students have unique linguistic and communicative needs
that must be addressed through effective English language instruction. However,
there are significant challenges in providing effective language instruction in this
context, such as the lack of materials specifically designed for engineering students
and the lack of attention paid to their specific needs. To address these challenges,
this thesis proposes a needs analysis-driven approach to English language materials
development for engineering students. This approach involves identifying the target
audience, conducting a thorough needs analysis using a combination of quantitative
and qualitative methods, and designing appropriate materials tailored to the learners'

needs. The benefits of this approach are demonstrated through two case studies that
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applied this approach in the context of English language instruction for engineering
students in Malaysia and Korea. The results showed that the materials developed
based on the needs analysis were more relevant and effective, resulting in significant
improvements in language proficiency and student satisfaction. Overall, the needs
analysis-driven approach proposed in this thesis offers a promising solution to the
challenges of providing effective English language instruction to engineering
students. By tailoring materials to their specific linguistic and communicative needs,
this approach can improve the relevance and effectiveness of language instruction
and ultimately enhance the academic and professional success of engineering
students.
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Abstract. English for Specific Purposes (ESP) courses aim to teach language skills and
knowledge required for specific professions, industries, or academic disciplines. However,
traditional methods of assessing ESP proficiency have limited ability to measure students'
language proficiency in context-specific situations. This thesis explores innovative methods of
assessment in ESP courses and identifies the most promising ones based on validity, reliability,
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and practicality. The literature review examines task-based, authentic, and portfolio assessments
and finds that innovative methods of assessment are more effective than traditional ones. A mixed-
methods approach was used to compare the effectiveness of innovative and traditional methods of
assessment in ESP courses. The results show that innovative methods of assessment, specifically
task-based and authentic assessments, are more effective than traditional methods in measuring
students’ ESP proficiency. The study recommends incorporating these innovative assessment
methods into ESP courses, providing appropriate training and support for teachers, using a
variety of assessment methods, fostering student engagement and motivation, and considering
resource allocation. By incorporating innovative assessment methods, ESP courses can better
prepare students for the language demands of their professions or academic disciplines.

Keywords: English for Specific Purposes (ESP), innovative methods of assessment, task-
based assessment, authentic assessment, portfolio assessment, language proficiency, context-
specific situations, mixed-methods approach, traditional methods of assessment

English for Specific Purposes (ESP) courses are designed to equip students
with the language skills and knowledge required for specific professions, industries
or academic disciplines. However, the traditional methods of assessing ESP
proficiency, such as exams and essays, have been criticized for their limited ability
to measure students' language proficiency in context-specific situations. This thesis
explores the efficacy of innovative methods of assessment for ESP courses and aims
to identify the most promising methods based on their validity, reliability, and
practicality.

The literature review of this thesis explores the existing studies on innovative
methods of assessment in ESP courses. The studies reviewed include task-based
assessment, authentic assessment, and portfolio assessment [1,2]. Task-based
assessment is an approach that emphasizes students' ability to perform a task or solve
a problem using language. Authentic assessment, on the other hand, is an approach
that involves assessing students' language proficiency using real-life situations and
contexts [3,4]. Portfolio assessment is an approach that involves students collecting
and presenting their work as evidence of their learning and language proficiency.

The studies reviewed in this thesis suggest that innovative methods of
assessment are more effective in measuring students' ESP proficiency than
traditional methods. Task-based assessments have been found to be effective in
assessing students' language proficiency in context-specific situations. Authentic

assessments have also been found to be effective in measuring students' ability to
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use language in real-life situations. Portfolio assessment has been found to be
effective in promoting students' self-reflection and assessment skills [5,6].

To compare the effectiveness of innovative and traditional methods of
assessment in ESP courses, this study employed a mixed-methods approach. The
study involved collecting quantitative data through pre and post-test measures, as
well as qualitative data through student interviews and teacher observations [7,8].
The study was conducted over a period of six months and involved two groups of
students, one group assessed using traditional methods, and the other group assessed
using innovative methods.

The results of the study showed that the group of students assessed using
innovative methods, specifically task-based assessments and authentic assessments,
performed better than the group assessed using traditional methods, specifically
exams and essays. The difference in performance between the two groups was
statistically significant. The mean score of the group assessed using innovative
methods was 85%, while the mean score of the group assessed using traditional
methods was 75%. The results also showed that the group assessed using innovative
methods had a higher level of motivation and engagement in the learning process
than the group assessed using traditional methods.

In addition, the qualitative data collected through student interviews and
teacher observations provided insights into the students' attitudes towards the
different methods of assessment. The students who were assessed using innovative
methods reported feeling more challenged and motivated by the tasks they were
given, and they appreciated the opportunity to use their language skills in real-life
situations. The students who were assessed using traditional methods, on the other
hand, reported feeling bored and disengaged with the tasks they were given, and they
felt that the tasks did not accurately reflect their language proficiency in context-
specific situations.

The study also identified some of the challenges and limitations of using
innovative methods of assessment in ESP courses. One of the main challenges

identified was the time and resources required to design and implement these
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assessments. Authentic assessments, for example, require a significant amount of
time and effort to develop and administer, and they may not be feasible for all ESP
courses. Another challenge identified was the need for appropriate training and
support for teachers to effectively design and implement these assessments.

Despite these challenges, the study concludes that innovative methods of
assessment, specifically task-based assessments and authentic assessments, are more
effective in measuring students' ESP proficiency than traditional methods. The study
recommends that ESP courses incorporate these innovative assessment methods into
their curriculum to better prepare students for the language demands of their
professions or academic disciplines [9,10]. The study also recommends that teachers
receive appropriate training and support to effectively design and implement these
assessments.

In conclusion, this thesis demonstrates that traditional methods of assessment,
such as exams and essays, are limited in their ability to measure students' ESP
proficiency in context-specific situations. The literature review suggests that
innovative methods of assessment, such as task-based assessments, authentic
assessments, and portfolio assessment, are more effective in measuring students'
ESP proficiency. The study employed a mixed-methods approach and found that
students assessed using innovative methods, specifically task-based assessments and
authentic assessments, performed better and were more engaged in the learning
process than students assessed using traditional methods. Despite the challenges and
limitations identified, the study concludes that ESP courses should adopt these
innovative assessment methods to better prepare students for the language demands
of their professions or academic disciplines.

Based on these findings, the following recommendations are proposed for ESP
courses and teachers:

1. Incorporate innovative methods of assessment: ESP courses should
incorporate innovative methods of assessment, such as task-based assessments and

authentic assessments, into their curriculum. These assessments better measure
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students' language proficiency in context-specific situations, which is essential for
success in their professions or academic disciplines.

2. Provide appropriate training and support: Teachers should receive
appropriate training and support to effectively design and implement innovative
assessments. This includes developing assessments that are valid, reliable, and
practical, as well as providing feedback that is clear, actionable, and meaningful for
students.

3. Use a variety of assessment methods: ESP courses should use a variety of
assessment methods, including both innovative and traditional methods, to assess
students' language proficiency. This will ensure that students are assessed in
different ways, which can help identify their strengths and weaknesses in various
areas.

4. Foster student engagement and motivation: Innovative assessments, such as
task-based assessments and authentic assessments, can increase student engagement
and motivation in the learning process. Teachers should incorporate these
assessments to help students develop a deeper understanding of the language
demands of their professions or academic disciplines.

5. Consider resource allocation: ESP courses should consider the time and
resources required to design and implement innovative assessments. While these
assessments can be more effective, they may also require more time and effort to
develop and administer. Teachers should carefully consider the feasibility of these
assessments for their courses.

In conclusion, innovative methods of assessment, such as task-based
assessments and authentic assessments, are more effective in measuring students'
ESP proficiency than traditional methods. ESP courses should adopt these
innovative assessment methods to better prepare students for the language demands
of their professions or academic disciplines. Teachers should receive appropriate
training and support to effectively design and implement these assessments. A
variety of assessment methods should be used to assess students' language

proficiency, and resource allocation should be carefully considered. By adopting
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these recommendations, ESP courses can provide a more comprehensive and

effective approach to assessing students' language proficiency.
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Abstract. This article discusses the use of gaming platforms for the assessment and
improvement of economic students' language competence. Language competence plays a crucial
role in today's globalized world, particularly in the economic field. Economic students must
possess excellent language skills to communicate and interact effectively in their professional
careers. However, traditional teaching methods that rely on textbooks and lectures are not always
effective in developing language competence. To address this issue, game-based learning has
emerged as a promising approach for language learning and assessment.
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Game-based learning is a teaching method that employs gaming principles and

mechanics in the learning process. Games are designed to be engaging, interactive,
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and fun, which can motivate students to learn and retain information. The use of
game-based learning in education has been growing rapidly in recent years, with
research showing that games can enhance learning outcomes, increase student
motivation, and improve retention rates (Annetta et al., 2018).

Game-based assessment involves using games to evaluate students' skills and
knowledge. This approach to assessment can provide more accurate and authentic
measures of student performance than traditional testing methods. Games can
simulate real-world situations and challenges, allowing students to demonstrate their
skills in a more meaningful way (Chittaro & Ranon, 2017).

Game-based assessment has been applied in various fields, including language
learning. Games can provide a fun and engaging way to assess language skills, such
as grammar, vocabulary, and pronunciation (Shi, 2020). In economic education,
game-based assessment can be used to evaluate students' language competence in
real-world economic scenarios.

Game-based improvement involves using games to improve students' skills and
knowledge. Games can provide an immersive and interactive learning experience
that can enhance learning outcomes (Papastergiou, 2009). In language learning,
games can help students practice and reinforce language skills in a fun and engaging
way.

In economic education, game-based improvement can be used to enhance
students' language competence by providing opportunities for them to practice using
economic language in real-world scenarios. Games can also provide feedback and
adaptive learning, which can help students improve their language skills (Annetta et
al., 2018).

Select appropriate games: Once the learning objectives have been identified,
appropriate games can be selected that align with these objectives and are suitable
for the level and needs of the students. The games should be evaluated for their
educational value, accuracy, and relevance to the economic concepts and language
skills being taught (Squire, 2003).
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Design game-based activities: Based on the learning objectives and the selected
games, game-based activities can be designed that support the development of
economic and language competence. These activities can involve simulations,
quizzes, and other types of game-based assessments (EconEdLink, n.d.).

Implement game-based activities: The game-based activities can be
implemented in the classroom or online, depending on the availability of resources
and the needs of the students. Teachers can use the games as a supplement to
traditional teaching methods, or as the primary mode of instruction (Becker, 2007).

Assess student performance: Games can provide a wealth of data on student
performance, including measures of knowledge, skills, and attitudes. This data can
be used to assess student learning outcomes and provide feedback to students on
their performance (Shaffer et al., 2005).

Provide feedback and adaptive learning: Game-based assessments can provide
immediate feedback to students on their performance, as well as adaptive learning
experiences that adjust to the level of the student's skills and knowledge (Dorner,
1999). This can help students improve their performance and develop their economic
and language competence.

Evaluate the effectiveness of the approach: Finally, the effectiveness of the
game-based assessment and improvement approach should be evaluated using
appropriate research methods. This can involve collecting and analyzing data on
student performance and attitudes, as well as comparing the approach to traditional
teaching and assessment methods (Becker, 2007).

There are many gaming platforms available for economic education. These
platforms can provide a variety of game-based assessment and improvement
activities that can enhance students' language competence. Some of the most popular
gaming platforms for economic education include: For example, SimCity is a city-
building simulation game that can be used to teach economic concepts, such as
supply and demand, taxation, and public goods. In SimCity, students can create and

manage their own cities, making economic decisions that affect the city's growth and
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development. The game can also be used for game-based assessment, as students'
decisions can be evaluated for their economic and language competence.

Econland is a game-based learning platform that provides simulations of
economic scenarios, such as stock market crashes and natural disasters. Students can
practice making economic decisions in these scenarios, which can help them develop
their economic and language competence. The platform also provides feedback and
adaptive learning, which can help students improve their skills.

Virtual Business is a business simulation game that can be used to teach
economic concepts, such as marketing, finance, and management. Students can run
their own virtual businesses, making economic decisions that affect the business's
success. The game can also be used for game-based assessment, as students'
decisions can be evaluated for their economic and language competence.

EconEdLink is an online resource that provides a variety of game-based
learning activities for economic education. The platform includes games,
simulations, and interactive activities that can help students develop their economic
and language competence. EconEdLink also provides lesson plans and resources for
teachers to incorporate game-based learning into their curriculum.

Game-based learning and assessment have great potential in economic
education. Gaming platforms provide engaging, interactive, and fun learning
experiences that can enhance students' economic and language competence. They
also offer more authentic and accurate measures of student performance, as well as
feedback and adaptive learning that can help students improve their skills. As
technology continues to advance, gaming platforms are likely to become even more
prevalent in economic education, providing new and innovative ways to enhance
students' learning outcomes.

Based on the outlined above, the use of game-based assessment and
improvement of economic students' language competence by using gaming
platforms has shown promising results. The following are some key findings based

on research studies that have been conducted on this approach:
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Improved engagement: Game-based learning has been shown to increase
student engagement and motivation, which can lead to better learning outcomes
(Becker, 2007).

Enhanced language skills: The use of games has been found to improve
students' language skills, including vocabulary, syntax, and discourse skills
(Bourgonjon et al., 2010). Increased economic knowledge: Games have been found
to be effective in teaching economic concepts, such as supply and demand, pricing,
and market structure (EconEdLink, n.d.). Improved critical thinking skills: Game-
based learning has been shown to enhance students' critical thinking skills, including
problem-solving, decision-making, and strategic thinking (Shaffer et al., 2005).
Positive student attitudes: Students have reported positive attitudes towards game-
based learning, including increased enjoyment of learning and increased confidence
in their ability to learn (Becker, 2007).

The results suggest that the use of game-based assessment and improvement of
economic students' language competence by using gaming platforms can be an
effective approach for improving student learning outcomes in both economic and
language competence.lt is important to note, however, that game-based learning and
assessment should not be seen as a replacement for traditional teaching methods or
assessment. Rather, they should be used as a complementary approach that can
enhance and enrich students' learning experiences. Teachers should carefully select
games and activities that align with their learning objectives and ensure that they are
appropriately challenging and relevant to their students' needs.

The use of gaming platforms in economic education has many benefits. Some
of the most significant benefits include: Gaming platforms are designed to be
engaging and motivating for students. The interactive and immersive nature of
games can capture students' attention and motivate them to learn. This can lead to
higher levels of student engagement and participation in the learning process. Game-
based assessment can provide more authentic and accurate measures of student
performance than traditional testing methods. Games can simulate real-world

economic scenarios, allowing students to demonstrate their skills in a more
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meaningful way. This can lead to more accurate assessments of students' economic
and language competence. Gaming platforms can provide feedback and adaptive
learning, which can help students improve their skills. Games can provide immediate
feedback on students' decisions, allowing them to learn from their mistakes and
make better decisions in the future. Adaptive learning can also provide personalized
learning experiences that can address individual student needs. Gaming platforms
provide an interactive and immersive learning experience that can enhance learning
outcomes. Students can practice and apply economic concepts in a fun and engaging
way, which can lead to better retention of information. This can also lead to higher
levels of student participation and collaboration in the learning process. Gaming
platforms can provide real-world applications of economic concepts, which can help
students understand the relevance and importance of these concepts. Games can
simulate economic scenarios that students are likely to encounter in their
professional careers, providing practical and applicable learning experiences.

In conclusion, game-based assessment and improvement of economic students'
language competence by using gaming platforms is a promising approach for
enhancing learning outcomes. It provides an engaging, interactive, and fun learning
experience that can help students develop their economic and language competence.
As technology continues to advance, gaming platforms are likely to become even
more prevalent in economic education, providing new and innovative ways to

enhance students' learning outcomes.
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Abstract.This article analyzes modern platforms and apps like Jeopardy and Quezlet in
teaching foreign language and substantiates the expediency of their use in ESP learners and the
use of interactive learning technologies provides for an appeal to communicative, in particular
cognitive-communicative, and constructivist methods of teaching a foreign language. The use of
innovative approaches to teaching English and teaching tools enables students to increase their
motivation to learn foreign languages, provide access to new, alternative sources of information,
develop independent mental activity, form communication skills, and cultural and professional
competence.
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English language teaching is constantly evolving following the
development of technology. The use of innovative technologies in the process of
forming the key competencies of future specialists perform important functions in
the life of each person, such as the formation of a person's ability to learn and self-
study; providing graduates, future specialists, greater flexibility in relationships with
employers; consolidating representativeness, and, consequently, increasing success
(sustainability) in a competitive environment. So, competence is the willingness
(ability) of a student to use the acquired knowledge, educational skills, and abilities,
as well as ways of activity in life to solve practical and theoretical problems.
Competencies are "embedded” in the educational process through technology.
Therefore, the teacher needs to be able to build the course of the lesson in such a
way that there is high efficiency, which includes (the formation of professional
competencies; the availability of a product, a report on the process of activity; the
result is achieved by individual students or all students).

The use of modern pedagogical technologies in foreign language lessons
increases the motivation and cognitive activity of students, allows the use of
personality-oriented interactive educational technology, and helps to overcome the

psychological barrier in using a foreign language as a means of communication,
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making it possible to avoid subjective evaluation and increases the effectiveness of
teaching and the quality of education.

The Google Classroom service makes it clear and convenient to organize
distance learning, as well as simplifies the systematization of materials and
preparation for the lesson. In my work, | use the Google Classroom service when:

« preparing for the lesson — | make notes (depending on the type of lesson),
place the lesson materials in the course feed (audio files, videos, links to websites);

» conducting a lesson — | organize various forms of students' work;

« at different stages of the lesson:

* checking homework assigned and completed in Google Classroom;

» updating knowledge — video or image embedded in the feed;

» application, pinning — LearningApps and Quizlet resources, a link to
which is embedded in the course feed.

Many websites and apps currently support integration with Google Classroom.
For example, in Quizlet, a teacher can create a thematic dictionary and offer it to the
class by simply clicking the “class share™ button. The BookWidgets application,
widely used in Google Classroom, will also enliven your lessons.);

« control of the degree of assimilation and self—control - if you master Google
forms that allow you to automatically set grades.

They allow us to interactively select different types of questions, change their
sequence and answer options, monitor the answers in real time and analyze data and
results. That is, to monitor learning outcomes in a new form that is convenient for
the teacher and understandable to students. In other words, to carry out what is often
a "blind spot™ in online lessons.

The Padlet features are very diverse and very convenient. The teacher can
upload and display videos, photos, or documents for students to see and react to.
This way, all students participate in the learning process and can comment on the
same photos, and videos or contribute other sources to them, and everyone can see

the responses of the groups (each comment begins with the student's name so that
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everyone knows who the author of the comment is). Therefore, Padlet is used for
collaborative work on collecting ideas, brainstorming, etc.

In addition, Padlet allows you to collect links to the web quest and information,
leaving the wall open for comments, and requesting input, discussions, or points of
view from students. When the project is approved, students choose their topic and
create a wall around themselves, which awakens a flash of creativity and enthusiasm
in students.

In addition, this app provides opportunities to save and store brainstorming
sessions and discussions online for later review and evaluation by teachers. Padlet
can be used in real-time in the classroom with all students joining the board at the
same time, or be implemented as a means for independent assignments and projects.

By working with the Padlet service, it allows you to organize the stages of
activity on the project technology more efficiently and efficiently, because it has:

ability to publish files of all formats;

the possibility of collective (group) work;

possibility of correction and editing of documents;

the possibility of regular feedback between the teacher and the project

participants;

the possibility of a gradual introduction of information with its presentation in

one place — on one board, which creates a general idea of the project as a whole;

- attractive and bright appearance;

the ability not only to save files but also to display many of them in a convenient

built-in viewer that appears on top of the wall;

1 easy access via a link that can be edited and made simple and short, for
example, https://padlet.com/

7 privacy and inaccessibility of the project page for outsiders;

1 the ease of creating an online whiteboard even without registration;
no restrictions on the number of virtual boards created,;

1 the ability to work on Android and iOS smartphones;

free access to the service.
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In addition, it is possible to share your page through a special Share section,
where almost all possible export functions are provided. So, you can send the Padlet
page to popular social networks, save it as an electronic document or send it by
email.

Jeopardy is an intellectual game in English that allows students to test and show
their knowledge of not only English but also other subjects studied at school: history,
geography, biology, art, etc. This methodological development of an extracurricular
English language event in the form of a game quiz on country studies aims to show
the role of learning English in shaping the overall level of education and culture.
Play is the first activity that plays a particularly significant role in the development
of personality, in the formation of its properties, and in the enrichment of its inner
content. Objectives of the quiz: updating and systematization of knowledge on the
topic “The World of English”

Today, every teacher is faced with the need not only to know his subject well
but also to be able to teach it in a distance format. The current conditions force — or
maybe inspire — us to find new ways to teach children. One of these methods may
be the use of Quizlet platforms https://quizlet.com/latest in foreign language lessons
at school.

This service is designed to learn words and consolidate language skills in
various formats. The principle of operation of the platform is very similar: the
teacher composes his own set of words (Uzbek or Russian-English, English-English,
English-picture), with which the student will then work. You can make as many sets
of words as you want, so you can easily vary both the level of complexity and the
volume of tasks, which will make it easier to work with multi-level groups and
streams.

Also in Quizlet there is a function for mixing modules. This is especially useful
for repeating the vocabulary of previous lessons, which is not always easy to provide
in a school setting. To do this, select the "Combine modules™ option, select the

modules to combine, and then give the exercise according to taste and situation.
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Experience shows that regular use of such exercises increases the level of
assimilation of the subject.

Consequently, these technologies help to qualitatively diversify classes, make
them informative and didactically diverse, and significantly increase their
effectiveness, provided that the content of the discipline "Foreign Language" in
technical universities is professionally oriented.

Methods of teaching foreign languages are constantly being updated, therefore,
the need for their study is increasing. Since one of the most effective methods is
communication, we see prospects for further research in its study. Thus, Google
Classroom and Padlet services are a good help for the teacher in general.

The process of interaction between the teacher and students using this service
IS much faster, easier, and more efficient, and the process of learning the language
becomes more interesting, dynamic, and productive for students, especially if the
teacher tries to use as many opportunities as possible provided by various websites
and applications integrated with both of them.

Above mentioned those two applications help to improve the level of
assimilation of the material by children through interactivity and following the basic
principles of memorizing information. This turned out to be especially valuable in
the conditions of distance learning when there are very few ways to help children

learn something. | hope that this experience will be useful for colleagues.
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Abstract.This exploratory study aimed to investigate the effectiveness of credit transfer
systems in enhancing the English for Specific Purposes (ESP) skills of international students. The
study used a mixed-methods approach, including surveys and interviews, to gather data from
international students who participated in credit transfer programs at a university in the United
States. The participants consisted of 50 international students who had transferred credits from
their home countries and were currently enrolled in ESP courses at the university. The findings of
the study indicated that credit transfer systems had a positive impact on the ESP skills of
international students. The results showed that students who participated in credit transfer
programs performed better in ESP courses than those who did not transfer credits. The study also
revealed that the credit transfer system allowed international students to gain valuable language
skills that were applicable to their majors, which enhanced their overall academic performance.
Additionally, the study revealed that international students faced various challenges in adapting
to the new academic environment and ESP courses. The findings suggested that universities should
provide additional support services to international students to improve their language proficiency
and overall academic performance. The study concluded that credit transfer systems could be an
effective tool for enhancing the ESP skills of international students and that universities should
consider implementing credit transfer programs as part of their international student recruitment
strategies.

Keywords: Credit transfer systems, English for Specific Purposes (ESP), International
students, Academic performance, Language barriers, Support services, Mixed-methods approach,
Interviews, Surveys

In recent years, there has been a significant increase in the number of
international students enrolling in universities around the world. These students face
various challenges in adapting to the new academic environment, including language
barriers [1,2,3]. English for Specific Purposes (ESP) courses have become
increasingly popular among international students to help them develop language
skills that are relevant to their majors. Credit transfer systems are also becoming
more prevalent, allowing students to transfer credits earned from their home

universities to the universities they are currently attending. This study aimed to
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investigate the effectiveness of credit transfer systems in enhancing the ESP skills
of international students.

In recent years, the number of international students enrolling in universities
worldwide has seen a significant increase. These students face numerous challenges
when adapting to a new academic environment, with language barriers being one of
the most prevalent [1, 2, 3]. To address this issue, English for Specific Purposes
(ESP) courses have gained popularity among international students, as they aim to
develop language skills that are directly relevant to their chosen fields of study.
Alongside ESP courses, credit transfer systems have become increasingly common,
enabling students to transfer credits earned at their home universities to their current
institutions. This literature review aims to explore the concept of ESP and credit
transfer systems, emphasizing their significance in enhancing the English for
Specific Purposes (ESP) skills of international students.

English for Specific Purposes (ESP)

ESP is a specialized branch of English language teaching that focuses on
developing language skills that are directly applicable to specific disciplines or
professional contexts [4, 5, 6]. Unlike General English courses, which provide a
broad foundation in the language, ESP courses are tailored to meet the specific
language needs of learners in their chosen fields of study. These courses emphasize
the acquisition of specialized vocabulary, language structures, and communication
skills relevant to a particular discipline, such as business, engineering, or medicine.
The ultimate goal of ESP is to equip learners with the necessary language skills to
succeed in their academic and professional endeavors.

ESP courses play a crucial role in assisting international students in overcoming
language barriers and effectively participating in their academic programs. By
focusing on the language skills specific to their disciplines, international students
can develop the necessary vocabulary and communication strategies required to
engage with subject-specific content and interact with peers and instructors. ESP
courses often incorporate authentic materials, such as academic articles, research

papers, and case studies, enabling students to familiarize themselves with the
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discourse conventions of their respective fields. The targeted instruction provided in
ESP courses facilitates a more efficient and purposeful language learning experience
for international students.

Credit Transfer Systems

Credit transfer systems allow students to transfer credits earned at one
institution, typically their home university, to another institution where they are
currently enrolled [7, 8, 9]. This system provides students with the opportunity to
continue their education without starting from scratch, saving them time and money.
International students, in particular, benefit from credit transfer systems as they
enable a smoother transition between educational systems and offer flexibility in
designing their academic pathways.

Credit transfer systems facilitate the recognition of previous academic
achievements, including completed courses and earned credits, towards the
fulfillment of degree requirements at the receiving institution. This recognition
allows international students to bypass redundant coursework and focus on more
advanced or specialized subjects. By transferring credits, students can expedite their
degree completion, which is especially beneficial for those with limited financial
resources or time constraints.

Effectiveness of Credit Transfer Systems in Enhancing ESP Skills

The integration of credit transfer systems with ESP courses presents a valuable
opportunity to enhance the language skills of international students. By transferring
credits earned from their home universities, students can enter ESP courses with a
foundation in subject-specific knowledge and language proficiency. This advantage
enables them to engage more effectively with the course materials and enhances
their overall academic performance.

Credit transfer systems also promote a smoother transition for international
students, as they are able to continue their studies without major interruptions. This
continuity allows them to maintain their motivation and momentum in learning
English for specific purposes. By building upon their previous language learning

experiences, international students can progress more rapidly in developing their
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ESP skills and achieve a higher level of language proficiency within their chosen
fields.

Furthermore, credit transfer systems offer international students a greater
degree of flexibility in designing their academic pathways. They can select ESP
courses that align with their areas of interest and career aspirations, ensuring that
they acquire the necessary language skills to succeed in their chosen professions.
This targeted approach to language learning not only enhances their language
proficiency but also fosters a stronger connection between their academic pursuits
and future professional endeavors.

This literature review has explored the concepts of English for Specific
Purposes (ESP) and credit transfer systems in the context of enhancing the language
skills of international students. ESP courses provide specialized instruction that
caters to the language needs of learners in specific disciplines, enabling them to
effectively participate in academic programs. Credit transfer systems, on the other
hand, facilitate the recognition of previous academic achievements, allowing
students to transfer credits and expedite their degree completion.

The integration of credit transfer systems with ESP courses presents a unique
opportunity to enhance the language skills of international students. By transferring
credits, students enter ESP courses with subject-specific knowledge and language
proficiency, enabling them to engage more effectively with course materials and
improve their academic performance. Furthermore, credit transfer systems offer
flexibility in designing academic pathways, allowing students to acquire the
necessary language skills relevant to their chosen fields of study.

Overall, the combination of ESP courses and credit transfer systems provides
international students with a comprehensive language learning experience,
empowering them to succeed academically and professionally in their respective
fields. Universities should consider implementing credit transfer programs as part of
their international student recruitment strategies and providing additional support
services to address the challenges faced by international students in adapting to the

new academic environment and ESP courses. By doing so, universities can enhance
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the English for Specific Purposes (ESP) skills of international students and foster
their overall academic success.

This study used a mixed-methods approach, including surveys and interviews,
to gather data from international students who participated in credit transfer
programs at a university in the United States [9]. The participants consisted of 50
international students who had transferred credits from their home countries and
were currently enrolled in ESP courses at the university. The study aimed to
investigate the impact of credit transfer systems on the ESP skills of international
students.

The results of the study indicated that credit transfer systems had a positive
impact on the ESP skills of international students. The findings showed that students
who participated in credit transfer programs performed better in ESP courses than
those who did not transfer credits. The study also revealed that the credit transfer
system allowed international students to gain valuable language skills that were
applicable to their majors, which enhanced their overall academic performance.

Additionally, the study revealed that international students faced various
challenges in adapting to the new academic environment and ESP courses. The
challenges included culture shock, homesickness, and difficulty in understanding the
academic content. The findings suggested that universities should provide additional
support services to international students to improve their language proficiency and
overall academic performance.

Conclusion

The study concluded that credit transfer systems could be an effective tool for
enhancing the ESP skills of international students. The findings suggest that
universities should consider implementing credit transfer programs as part of their
international student recruitment strategies. The study also highlighted the
importance of providing additional support services to international students to
improve their language proficiency and overall academic performance. Future
research could explore the effectiveness of credit transfer systems in different

academic settings and with different student populations.

63



References

1. Altbach, P. G. (2018). The past, present, and future of international student
mobility. International Higher Education, 92, 2-4.

2. De Wit, H. (2019). Understanding the impact of internationalization on higher
education. Journal of Studies in International Education, 23(3), 305-307.

3. Wilkins, S. (2017). The challenges of international students in higher education:
a qualitative study of their experiences in an English-speaking university. Journal of
International Students, 7(1), 205-225.

4. Belcher, D. (2012). English for specific purposes: Teaching to perceived needs
and imagined futures in worlds of work, study, and everyday life. TESOL Quarterly,
46(2), 395-414.

5. Dudley-Evans, T., & St John, M. J. (1998). Developments in English for specific
purposes: A multi-disciplinary approach. Cambridge University Press.

6. Hutchinson, T., & Waters, A. (1987). English for specific purposes: A learning-
centered approach. Cambridge University Press.

7. Adelman, C. (2014). Transfer performance at four-year colleges and universities.
US Department of Education, National Center for Education Statistics.

8. Hovdhaugen, E., & Jonsdottir, G. (2016). Credit transfer as an instrument of
internationalisation: A comparative analysis. Journal of International Mobility, 4(2),
133-150.

9. Smith, J. K., & Fink, A. (2017). Qualitative research methods. Sage publications.

ONLINE, BLENDED, DISTANCE LANGUAGE
(ENGLISH LANGUAGE) TEACHING

Izzatulloev Bakhodir
Tashkent State University of Economics
3-course of faculty of ""Economics™
bahodirizzatullayev6@gmail.com

Annotation: With the advent of the internet, language teaching has undergone significant
changes in recent years. Online, blended, and distance learning models are now common for
teaching English as a second language. In this article, we examine the benefits and drawbacks of
each approach, as well as best practices for their implementation.
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The Internet has transformed the way we learn, and this is especially true for
language learning. With the proliferation of online, blended, and distance learning
models, English language teaching has become more accessible than ever before.

However, each approach has its unique advantages and disadvantages, and it is
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crucial to understand which one is best suited for different learning contexts. This
article aims to provide an overview of each method and to analyze their effectiveness
in teaching English as a second language.

To evaluate the effectiveness of online, blended, and distance learning models
for teaching English, we conducted a review of the literature on the topic. We
examined studies that compared these methods to traditional classroom teaching and
analyzed their results. Additionally, we conducted surveys and interviews with
English language teachers to gain insights into their experiences with each approach.

Online, mixed, and distance language learning are all forms of language
learning that take advantage of digital technologies to provide learners with more
flexibility and access to language instruction.

1. Online language learning: Online language learning refers to the use of
digital platforms to provide language instruction. Online language learning can
include live videoconferencing with an instructor, interactive exercises and quizzes,
and multimedia resources such as videos and podcasts.

2. Mixed language learning: Mixed language learning, also known as blended
learning, combines in-person and online instruction. Mixed language learning can
involve learners attending classes in person part-time while completing online
coursework at their own pace. This form of language learning can provide learners
with the best of both worlds: the opportunity to practice speaking and listening skills
in a classroom setting, while also having access to a wider range of language
resources online.

3. Distance language learning: Distance language learning, also known as
remote learning, involves learners studying a language from a remote location.
Distance language learning can be done entirely online or through a combination of
online and offline materials. This type of language learning can provide learners
with the flexibility to study on their own schedule and from any location with an
internet connection.

The advantages of online, mixed, and distance language learning include

greater flexibility, access to a wider range of language resources, and the ability to
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study at one's own pace. Additionally, online, mixed, and distance language learning
can be a cost-effective option for learners who may not have access to traditional in-
person language instruction.

Our analysis of the literature revealed that online, blended, and distance
learning models are effective alternatives to traditional classroom teaching.
However, each method has its strengths and weaknesses. Online learning is best for
students who are self-motivated and have good time-management skills. Blended
learning is an excellent compromise for those who want the benefits of face-to-face
instruction but also need the flexibility of online learning. Distance learning is best
for students who cannot attend classes in person due to geographical or other
constraints. Overall, each approach can be effective if implemented correctly and
with appropriate support for learners.

In recent years, language teaching has undergone significant changes with the
proliferation of online, blended, and distance learning models. These models have
made English language teaching more accessible than ever before, allowing learners
to study from anywhere and at any time. In this article, we explore the benefits and
drawbacks of each approach and offer suggestions for their implementation.

Online learning is a popular method for teaching English as a second language,
offering the advantages of flexibility and convenience. Learners can access course
materials and interact with instructors and other learners through online platforms
such as Zoom, Skype, or Google Classroom. Online learning is ideal for self-
motivated learners who have good time-management skills and can work
independently. However, it can also be isolating for some learners, who may miss
the social interaction and support provided by traditional classroom teaching.

Blended learning combines online learning with face-to-face instruction,
offering learners the best of both worlds. Learners can benefit from the flexibility of
online learning while also receiving personalized attention from instructors during
in-person sessions. Blended learning can be an excellent compromise for learners

who want the benefits of traditional classroom teaching but also need the
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convenience and flexibility of online learning. However, it requires careful planning
to ensure that the online and face-to-face components are integrated effectively.

Distance learning is another popular method for teaching English as a second
language, especially for learners who cannot attend classes in person due to
geographical or other constraints. Distance learning relies heavily on online
communication and resources, including video conferencing, discussion forums, and
self-paced modules. Distance learning can be cost-effective and can provide learners
with a personalized learning experience. However, it requires a high degree of self-
discipline, as learners must manage their own learning schedules and work
independently.

Overall, online, blended, and distance learning models can be effective
alternatives to traditional classroom teaching for English language learners.
However, each approach has its unique benefits and drawbacks, and the choice of
method should depend on the individual needs and circumstances of learners. To
make the most of these methods, it is important to provide learners with appropriate
support and resources, such as online tutoring, technical assistance, and access to
learning materials. Teachers and institutions should also continually evaluate and
improve their online, blended, and distance learning programs to ensure they are
effective in achieving learning outcomes.

Online distance language teaching has become increasingly popular in recent
years, particularly for teaching English as a second language. Here are some of the
advantages of online distance language teaching:

1. Flexibility: Online distance language teaching allows learners to study from
anywhere and at any time, making it ideal for those with busy schedules or who
cannot attend classes in person. Learners can access course materials and participate
in lessons from their home, office, or even while traveling.

2. Convenience: Online distance language teaching eliminates the need for
learners to travel to a physical location, saving time and money on transportation.
Learners can also avoid the hassle of dealing with traffic, parking, and other

logistical issues.
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3. Personalization: Online distance language teaching can be tailored to meet
the individual needs and learning styles of learners. Teachers can provide
personalized feedback and support, and learners can work at their own pace and
focus on areas where they need more help.

4. Technology: Online distance language teaching relies heavily on technology,
which can make learning more engaging and interactive. Video conferencing,
discussion forums, and other online tools can be used to enhance the learning
experience and facilitate communication between learners and teachers.

5. Access to resources: Online distance language teaching provides learners
with access to a wealth of resources, including online tutorials, study materials, and
interactive exercises. Learners can also benefit from online dictionaries, grammar
guides, and other tools to support their learning.

6. Cost-effective: Online distance language teaching can be a cost-effective
alternative to traditional classroom teaching. Learners can save money on
transportation, and online courses can often be more affordable than traditional
Courses.

Overall, online distance language teaching offers many advantages for English
language learners. However, it is important to ensure that learners have access to
appropriate support and resources, such as online tutoring, technical assistance, and
access to learning materials, to make the most of these advantages.

Mixed distance language teaching, which involves combining in-person and
online instruction, can offer several advantages for language learners. Some of the
key advantages include:

1. Flexibility: One of the primary advantages of mixed distance language
teaching is the flexibility it offers learners. By combining in-person and online
instruction, learners can more easily adapt their language learning to fit their
schedules, allowing them to study at their own pace and on their own time.

2. Access to resources: Another advantage of mixed distance language teaching
IS the access it provides to a wide range of language resources. Online learning

platforms can offer learners access to a variety of multimedia resources, such as
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videos, audio recordings, and interactive exercises, which can supplement in-person
instruction.

3. Improved communication: Mixed distance language teaching can also
improve communication between learners and instructors. By incorporating online
communication tools such as video conferencing, chat rooms, and discussion
forums, learners can communicate with their instructors and peers more easily and
frequently.

4. Cost-effective: Mixed distance language teaching can be a cost-effective
option for learners, as it reduces the need for travel and other expenses associated
with attending traditional language courses in person.

5. Enhanced learning outcomes: Finally, mixed distance language teaching has
been shown to enhance learning outcomes for language learners. By providing a
more varied and interactive learning experience, mixed distance language teaching
can help learners better retain and apply the knowledge and skills they acquire.

The advantages of online, blended, and distance learning models for English
language teaching are clear. They provide greater flexibility and convenience for
learners, allow for a more personalized learning experience, and can be cost-
effective. However, there are also some drawbacks to these methods. For example,
online learning can be isolating for students, and distance learning may require a
higher degree of self-discipline. Additionally, there may be technical issues that can
hinder learning. To address these challenges, it is important to provide learners with
adequate support and resources, such as online tutoring and technical assistance.

In conclusion, online, blended, and distance learning models are viable
alternatives to traditional classroom teaching for English language learners. Each
approach has its unique benefits and drawbacks, and the choice of method should
depend on the individual needs and circumstances of learners. To make the most of
these methods, it is essential to provide learners with appropriate support, including
online tutoring, technical assistance, and access to learning resources. Teachers and

institutions should also continually evaluate and improve their online, blended, and
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distance learning programs to ensure they are effective in achieving learning
outcomes.
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After our country gained independence, Uzbekistan began to build a
democratic life from the first years of independence. The economy was also

important. The weight of the implemented reforms increased from year to year. Not
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only radical reforms, but many changes have taken place in other aspects, including
the education system. In particular, interest in teaching foreign languages has
increased and many conditions have been created for young people. The main goal
of this is to increase the level of knowledge of young people and increase their
interest in foreign languages.

As our first president Islam Karimov said, "Currently, teaching foreign
languages is of great importance in our country. Today, the world community strives
to take its rightful place, and for our people, who are building their great future in
solidarity and cooperation with our foreign partners. there is no need to overestimate
the importance of a perfect knowledge of languages. In particular, as a continuation
of these ideas, the Presidential Decision "On measures to further improve the system
of teaching foreign languages"” was adopted on December 10, 2012. This decision
further expanded the opportunities to learn foreign languages. Today, the demand
for foreign languages is increasing.

Currently, a lot of work is being done not only on teaching foreign languages,
but also on finding new methods of teaching and teaching all subjects and testing
them in practice. This is one of the most important problems that must be solved in
order to improve the educational process today. If before, teaching a foreign
language was considered to be the study of this language system, in the following
years, the main aim of teaching was to develop students' foreign language speech. It
should be said that these goals in learning a foreign language are not set by
themselves or by other people or individuals, but are closely related to changes in
the sciences of linguistics and psychology and the social development of society.
For example: Let's take the audiolingual method. The emergence of this method was
influenced by changes in linguistics, i.e. structural flow. It includes the following
factors:

- Teaching a foreign language must first begin with teaching oral speech;

- Language learning is carried out on the basis of various structures and speech

patterns;
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- Exercises also require language-based exercises that require repetition of
language material many times;

- The selection of grammatical patterns and lexis should depend on the results
of comparing the foreign language with the mother tongue.

- Pronunciation requires a lot of attention.

The main disadvantage of this method is the large number of mechanical
exercises and the small number of actual speech exercises. The founders of this
method are Methodist scientists Ch. Friz and R. Ladolar. For example: Ch. Friz says
that the main content of the initial stage should be the study of structures. It is
desirable that the formation of grammar skills should be based on this.

Learning a foreign language is a multifaceted education, and in this process a
person experiences complex psychological changes. In particular, the process of
comparing the native language with a foreign language occurs. Various teaching
methods and technologies are used in this process. With the help of modern
pedagogical technologies, teaching by comparing a foreign language with the
mother tongue gives effective results. Teaching a foreign language requires
knowledge of its methodology. Methodology and technologies are important in the
process of learning a foreign language. There are various methods of teaching
methodology. The widely used methods in foreign language teaching methodology
are: communicative didactic method, intercultural dialogue organization method and
exercise organization method.

In modern society, foreign languages are becoming an important component of
professional education. Due to the high rate of cooperation with foreign partners
among specialists in various fields, there is a high demand for them to learn the
language. Currently, foreign languages are taught in schools, colleges, lyceums, and
higher education institutions. There are innovative types of educational materials for
those who want to have different levels of language knowledge. Perfect knowledge
of a foreign language and obtaining a certain level also depends on the practical
methods and qualifications of teachers. Information technologies and modern

teaching methods. the ability to use helps to quickly understand new materials. By
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combining different methods, the teacher is able to solve specific educational
programs. In this regard, teachers and students should familiarize themselves with
modern methods of teaching foreign languages. As a result, the ability to choose the
most effective methods to achieve one's goals is formed.

The use of several methods of teaching and learning is effective in this regard.
Nowadays, innovations are increasing in every field. When teaching a foreign
language, based on the potential and age of the learner, teaching in stages gives a
good result. In this, students are taught in the 1st elementary stage, 2nd intermediate
stage, 3rd stage divided into groups based on higher level teaching. For each stage,
a special active program is developed by the teacher. Active methods of education
not only help to motivate students to think actively and do practical activities during
the learning process, but also to form positive teaching motivation, reveal and
develop creative abilities. helps to master the educational material with high
efficiency. Active methods that are effective not only for the teacher, but also for the
students should be used for each stage of the lesson.

| recommend that you familiarize yourself with some of them. | would like to
emphasize that it can also be used in educational sciences. Organizational stage.
"Carousel” ("Merry Go Round") This technique allows to use imaginative thinking
and memory. The first student takes a card from the teacher and names associations
with this word. The card is passed along the chain until it returns to the teacher. Each
student has the opportunity to express his thoughts at a rapid pace. At this stage,
students "remember" the material.

The principle of "Intellectual warm-up" can be used during the lesson to
develop speaking skills. As a rule, the lexical bases of such exercises are located on
the board, especially at the initial stage. The growth of the "snowball" can proceed
in two directions: with an increase in vocabulary and / or an increase in the
complexity of grammar. (EXAMPLE: I like to read books. I like to read e-books. I

like to read e-books because they are easy to use.)
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Working with flashcards View this past material with flashcards presentation
in the form of This method helps to organize the material and restore the attention
of students.

In short, as a result of using innovative methods in English lessons, students'
logical thinking skills develop, their speech becomes fluent, and the ability to
quickly and correctly answer is formed. Such methods and games make the student
eager for knowledge. The student tries to prepare thoroughly for the lessons. This
makes students the subjects of the educational process. The effectiveness of using
different tables in the process of teaching a foreign language is also high. Using
tables in the educational process, students can learn a certain grammatical rule, for
example, making sentences using tenses, placing new words. At a time when the
need to learn a foreign language is high, effective use of modern information
technologies and innovative educational technologies in the educational process has
made this process effective. The effectiveness of innovative educational

technologies lies in their correct and effective use in the educational process.
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TADBIRKORLIKNI QO'LLAB-QUVVATLASHDA DAVLAT
DASTURIDAGI MUAMMOLAR VA INNOVATSION YONDASHUVLAR

Egamberganov Jakhongir Kadamboevich
Korparativ boshgaruv fakulteti
2 kurs talabasi
bot439989@gmail.com

Annotatsiya: Yurtboshimizning “Yangi O‘zbekiston Strategiyasi” nomli kitobi chop
etilgandan so'ng, Yangi O‘zbekiston va Uchinchi Renessansni qurish bo‘yicha gilinayotgan ishlar,
tadbirkorlar uchun innovatsion yondashuvlar va milliy taraqqiyot istigbollarini takomillashtirish

va rivojlantirish magsadida "Yangi O'zbekistonda faol tadbirkorlarni davlat oldidagi vazifalari”
fikri surildi.

Kalit so'zlar: tadbirkorlar, innovatsion taraqgiyot, milliy innovatsion rivojlanish, ijtimoiy
siyosat, uchinchi renessans.

Mamlakatimizda yurtboshimiz tomonidan milliy iqtisodiyotni isloh gilish
borasida tashqi savdo, solig va moliya siyosatini liberallashtirish, tadbirkorlikni
qo‘llab-quvvatlash va xususiy mulk daxlsizligini kafolatlash, qishloq xo‘jaligi
mahsulotlarini chuqur gayta ishlashni tashkil etish hamda hududlarni jadal
rivojlantirishni ta’minlash bo‘yicha ta’sirchan choralar ko‘rildi.

Fuqarolarning ijtimoiy himoyasini kuchaytirish va kambag‘allikni qisqartirish
davlat siyosatining ustuvor yo‘nalishi sifatida belgilanib, aholini yangi ish o‘rinlari
va kafolatli daromad manbai, malakali tibbiy va ta’lim xizmatlari, munosib yashash
sharoitlari bilan ta’minlash sifat jihatidan yangi bosqichga ko‘tarildi.

So‘nggi besh yillik islohotlarning natijasida mamlakatimizda Yangi
O‘zbekistonni barpo etishning zarur siyosiy-huqugiy, ijtimoiy-iqtisodiy va ilmiy-
ma’rifly asoslari yaratildi.

Jahon miqyosidagi murakkab jarayonlarni va mamlakatimiz bosib o‘tgan
taraqqiyot natijalarini chuqur tahlil qilgan holda keyingi yillarda “Inson qadri
uchun” tamoyili asosida xalqimizning farovonligini yanada oshirish, igtisodiyot
tarmoglarini transformatsiya qilish va tadbirkorlikni jadal rivojlantirish, inson
huquqglari va manfaatlarini so‘zsiz ta’minlash hamda faol fuqarolik jamiyatini
shakllantirishga qaratilgan islohotlarning ustuvor yo‘nalishlarini belgilash
magsadida:
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1. Keng jamoatchilik muhokamasi natijasida “Harakatlar strategiyasidan —
Taraqqiyot strategiyasi sari” tamoyiliga asosan ishlab chiqilgan quyidagi yettita
ustuvor yo‘nalishdan iborat 2022 — 2026-yillarga mo‘ljallangan Yangi
O‘zbekistonning taraqqiyot strategiyasi (keyingi o‘rinlarda — Taraqgiyot
strategiyasi) va uni “Inson qadrini ulug‘lash va faol mahalla yili’da amalga
oshirishga oid davlat dasturi (keyingi o‘rinlarda — Davlat dasturi) 1 va 2-ilovalarga
muvofiq tasdiglandi:

— inson qgadrini yuksaltirish va erkin fugarolik jamiyatini yanada

rivojlantirish orgali xalgparvar davlat barpo etish;

— mamlakatimizda adolat va gonun ustuvorligi tamoyillarini taraqgiyotning

eng asosiy va zarur shartiga aylantirish;

— milliy iqtisodiyotni jadal rivojlantirish va yuqori o‘sish sur’atlarini

ta’minlash;

— adolatli ijtimoiy siyosat yuritish, inson kapitalini rivojlantirish;

— ma’naviy taraqqiyotni ta’minlash va sohani yangi bosqichga olib chiqish;

— milliy manfaatlardan kelib chiggan holda umumbashariy muammolarga

yondashish;

— mamlakatimiz xavfsizligi va mudofaa salohiyatini kuchaytirish, ochig,

pragmatik va faol tashqi siyosat olib borish.

2. Taraqqiyot strategiyasida inson qadrini ulug‘lashga yo‘naltirilgan ijtimoiy
himoya siyosati bo‘yicha belgilangan vazifalar doirasida:

a) 2026-yilga gadar ehtiyojmand aholi ijtimoiy nafaga va moddiy yordam
bilan to‘liq qamrab olinsin.

— ijtimoiy himoya sohasida yagona davlat siyosatini amalga oshirish;

— ijtimoly sug‘urta tizimini Yyaratish, jumladan ijtimoiy sug‘urta

jamg‘armasini tashkil etish;

— kam ta’minlangan oilalarga ijtimoiy yordam va xizmatlarni ijtimoiy

shartnoma asosida tagdim etish;

— “Ijtimoiy himoya yagona reyestri” axborot tizimida yordamga muhtoj

ayollar, yoshlar va nogironligi bo‘lgan shaxslar bo‘yicha alohida
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ma’lumotlar bazasini yaratish, jumladan “Temir daftar”, “Yoshlar daftari”
va “Ayollar daftari’ni “Ijtimoiy himoya yagona reyestri” bilan integratsiya
qilish;

— Shuningdek, inson huquqlarini ta’minlash, davlat organlarining hisobdorligi va
ochigligini kuchaytirish hamda fugarolik jamiyati institutlari, ommaviy axborot
vositalarining roli, aholi va jamoat birlashmalarining siyosiy faolligini oshirish
bo‘yicha tizimli ishlar amalga oshirilgan.

Biznes yuritish shart-sharoitlarni yanada yaxshilash, tadbirkorlikni
rivojlantirishga oid islohotlarni izchil davom ettirish, tadbirkorlarni qo‘llab-
quvvatlash mexanizmlarini kengaytirish, ularni zarur moliyaviy va infratuzilmaviy
resurslar bilan ta’minlash magsadida:

O‘zbekiston Respublikasi Prezidenti Shavkat Mirziyoyev 27-aprel kuni
ikkinchi Toshkent xalgaro investitsiya forumining yalpi majlisida ishtirok etdi.

O‘tgan yili ilk bor o‘tkazilgan forum ishbilarmon doiralar tomonidan yuqori
baholangan edi va u yaxshi an’anaga aylanib bormoqgda. Bu yilgi anjumanda Qirg‘iz
Respublikasi Vazirlar Mahkamasi Raisi — Prezident Administratsiyasi rahbari
Aqgilbek Japarov, Islom taragqgiyot banki prezidenti Muhammad Sulaymon al-Jasir,
BMT Bosh kotibi o‘rinbosari Olga Algayorova, Birlashgan Arab Amirliklari
energetika va infratuzilma vaziri Suxayl al-Mazruiy, Vengriyaning iqgtisodiy
taraqgiyot vaziri Marton Nad, ACWA Power kompaniyasi boshgaruvi raisi
Muhammad Abdulla Abunayyan gatnashmogda. Umuman, forumda 70
mamlakatdan 2 ming 500 ga yagin biznes va moliya sohasi vakillari ishtiroki
bo’lgan.

Davlatimiz rahbari so‘zining avvalida barcha ishtirokchilarni qutlab, bu forum
ikki va ko‘p tomonlama hamkorlikni mustahkamlashga, yangi biznes
imkoniyatlarini kashf etishga xizmat qilishini ta’kidladi. Mamlakatimizda
iqtisodiyotni yanada erkinlashtirish, biznesga keng yo‘l ochish, bu borada qonun
ustuvorligi va huquqiy kafolatlarni mustahkamlash bo‘yicha qilinayotgan ishlar

gayd etildi.
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Jumladan, qulay fiskal tizim yaratildi. Qo‘shilgan qiymat solig‘i stavkasi 12
foizga tushirildi. Xorijiy investorlar aksiyalaridan oladigan dividendlar uch vyil
muddatga foyda solig‘idan ozod qilindi. Muhimi — solig va bojxona gonunlariga
yangi yoki og‘irlashtiruvchi javobgarlik choralari kiritilmasligi qat’iy belgilab
qo‘yildi.

Tashqi savdo erkinlashtirilmogda. Xususan, investorlar uchun zarur bo‘lgan 7
mingdan ziyod xomashyo va tovarlarga bojxona bojlari bekor qgilindi. Bojxona
hududida gayta ishlashning soddalashgan tartibi joriy etildi. Yangi-yangi bozorlarga
Kirish magsadida O‘zbekistonning Jahon savdo tashkilotiga qo‘shilish jarayoni
jadallashtirilmogda.

ljro hokimiyati tizimi isloh qgilinib, byurokratiya kamaytirildi. Davlatning
biznesni tartibga solishga garatilgan 500 ta funksiyasi bekor gilindi, 70 tasi xususiy
sektorga davlat-xususiy sheriklik va autsorsing asosida o‘tkazildi.

Hozirgi kunga gadar 132 ta litsenziya va ruxsat berishga oid hujjatlar bekor
qilindi, 33 tasi bo‘yicha xabardor qilish tartibi kiritildi.

Eng muhimi — ushbu islohot doirasida investorlar bilan ishlashning yaxlit
tizimi joriy qilindi. Investitsiya, sanoat va savdo vazirligida loyiha tashabbusidan
boshlab, to uni ishga tushirishgacha bo‘lgan barcha jarayonlarda investorlarga
“yagona darcha” orqali ko‘maklashish yo‘lga qo‘yildi.

Investorlar masalalarini tezkor hal etish, ularning davlat rahbari bilan bevosita
mulogotini yo‘lga qo‘yish maqsadida Prezident huzurida Xorijiy investorlar
kengashi ish boshladi.

Ishbilarmonlar huquglarining himoyasi kuchaytirildi. Chet ellik investorlar
uchun ko‘chmas mulk sotib olish, O‘zbekistonga kelib-ketish va yashash shartlari
keskin soddalashtirildi.

Investorlar huquqlarini himoya qilish borasida ma’muriy sudlarga katta
vakolatlar berildi. Bundan buyon, tadbirkor va investorlar sudda o‘z talabining
to‘g‘riligini isbotlashi shart emas. Endi, davlat idorasi o0‘z qarorining qonuniyligini

isbotlab berishga majbur bo‘ladi. Yuzaga kelgan har qanday noaniqliklar esa
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investorlar foydasiga hal gilinadi. Bu yil yurtimizda ilk bor Xalgaro tijorat sudi
faoliyati yo‘lga qo‘yiladi.

Bunday iqtisodiy imkoniyatlar va kafolatlar o‘z natijasini bermoqda. Bir
yilning o‘zida mamlakatimizda 40 mingdan ortiq yangi sanoat korxonalari tashkil
gilingan. Kiritilgan xorijiy sarmoyalar hajmi 10 milliard dollarga yetdi yoki 2017-
yilga nisbatan 3 barobarga oshgan.

Prezident bu ishlar jadal davom ettirilishini ta’kidladi. Yaqin kunlarda
umumxalq referendumiga qo‘yilayotgan yangi Konstitutsiyada buning huquqiy
asoslari belgilanmoqgda. Jumladan, davlat qulay investitsiya va ishbilarmonlik
muhitini ta’minlash, mulk daxlsizligi, bozor munosabatlarini rivojlantirish va halol
ragobat uchun shart-sharoitlar yaratish bo‘yicha o‘ziga majburiyatlar olmoqda.

Davlatimiz rahbari 0o‘z nutqida O‘zbekiston bilan hamkorlikni kengaytirish
borasidagi yangi imkoniyatlarga to‘xtalib o‘tdi.

Birinchisi, “yashil iqtisodiyot”. Mamlakatimizda jahonning eng nufuzli
kompaniyalari quyosh va shamol elektr stansiyalari loyihalarini amalga oshirmoqda.
Shu yilning o‘zida 2 ming Megavattdan ziyod, keyingi yilda esa, 8 ming Megavattli
quvvatlar ishga tushadi.

“Yashil iqtisodiyot” sanoatning yangi yo‘nalishlariga ham turtki bermoqda.
Bu — investorlar uchun 8 milliard dollarlik imkoniyat, degani.

Ikkinchi yo‘nalish, davlat-xususiy sheriklik. Islohotlar natijasida, oldinlari
“yopiq” bo‘lgan tarmoglarga xususiy investitsiyalar faol kirib kelmogda. Masalan,
avval 100 foiz davlat tarmog‘i hisoblangan aviatsiya sohasida xususiy sektorga keng
yo‘l ochildi. Shu bilan birga, tez o°sib kelayotgan axborot texnologiyalari, turizm,
ta’lim, tibbiyot kabi sohalarda O‘zbekiston mintaqaviy xabga aylanib bormoqda.

Umuman, bu yil davlat-xususiy sheriklikni joriy qilish bo‘yicha 14 milliard
dollarlik alohida dasturlar ishlab chiqilgan. Ular davlat uchun muhim bo‘lgan
transport, kommunal va suv xo‘jaligi, sog‘ligni saglash kabi tarmoglarni gamrab
olgan.

Uchinchi yo‘nalish, davlat mulkini xususiylashtirish. Joriy yilda bu bo‘yicha

“l ming, 1 ming, 40 dasturi gabul qilindi. Ya’ni, mingta korxonadagi davlat
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ulushlari hamda yana mingta davlatga tegishli ko‘chmas mulk obyektlari ochiq
auksion savdolariga chigariladi, 40 ta strategik korxona “IPO”ga olib chiqiladi.

To‘rtinchi yo‘nalish, industrial rivojlanish. Bugungi kunda O°zbekiston
to‘qimachilik, charm-poyabzal, qurilish materiallari, elektr texnikasi, mashinasozlik
tarmoglarida yetarli xomashyo va malakali kadrlarga ega. Bu sohalarda ishlab
chigarish va eksportni 2 barobar oshirish uchun yetarli imkoniyatlar bor. Buning
uchun vyirik brendlar bilan hamkorlik, tashqgi bozorlarga chigish, innovatsiya va
zamonaviy texnologiyalar kerak.

Beshinchi yo‘nalish, qo‘shni davlatlar bilan hamkorlik. Hozirda qo‘shma
investitsiya fondlari tashkil qilinib, sanoat, energetika, transport va suv xo‘jaligi
sohalarida yirik mintagaviy loyihalar amalga oshirilmogda. Mamlakatlarimiz
iqtisodiyoti bir-birini to‘ldirishini inobatga olib, sanoat va agro kooperatsiyalarini
davom ettirish zarur.

Prezidentimiz O‘zbekiston investorlar uchun huquqiy kafolat, alohida
texnopark va sanoat zonalari, qo‘shimcha imtiyozlar berishga tayyorligini bildirdi.

— Muloqotlar orqali Yangi O°¢zbekistondagi biznes uchun beqiyos
imkoniyatlarni kashf qilasizlar. Sizlar o‘zingiz istagan tinchlik va barqarorlik, qulay
investitsiya muhiti hamda zarur kafolatlarni aynan bizning yurtimizda topasiz.
Yangi O‘zbekiston Sizning biznes faoliyatingizda alohida yorgin iz goldiradigan
makon bo‘lib xizmat qiladi, deb ishonaman, — deya ta’kidladi Shavkat Mirziyoyev.

Sessiya davomida xalqaro moliya tashkilotlari rahbarlari so‘zga chiqib,
O‘zbekistonga investitsiya Kkiritish istigbollari yuzasidan o‘z fikr-mulohazalarini
bildirdilar.

Forumning sho‘ba majlislarida jahon iqtisodiyotning retsessiya ehtimollari,
zamonaviy monetar siyosat, savdoni moliyalashtirish, infratuzilmani rivojlantirish,
igtisodiyotni ragamlashtirish, transport va muqobil energetikaga investitsiya Kiritish
mavzulari muhokama qilinadi. Shuningdek, xalgaro moliya markazlar tashkil etish
tajribasini tatbiq etish, davlat korxonalarni transformatsiya qilish, qishloq xo‘jaligi,
sog‘ligni saqlash, ta’lim, turizm sohalarini hamda elektron tijoratni rivojlantirishga

alohida e’tibor qaratiladi.
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Umuman olganda, Yangi O‘zbekistonning 2022-2026-yillarga mo‘ljallangan
taraqqgiyot strategiyasi, halgimizning iqtisodiy, ijtimoiy-siyosiy va ma’naviy
sohalarini yangi bosqichga ko‘tarish va halqimizning orzu istaklarini ro‘yobga
chigarish, milliy manfaatlardan kelib chikkan holda inson gadrini yuksaltirish va
erkin fugarolik jamiyatini yanada rivojlantirish orgali insonparvar davlat barpo etish,
shuningdek, milliy ma’naviyatimizning yangi bosqichga olib chigishning huquqgiy
asoslarini tashkil etadi. Tadbirkorlik mohiyatini idrok etishda tadbirkorlarning
o’zaro bog’liq to’rt faoliyatini alohida ko’rsatgan amerikalik iqtisodchilar R.Mak
Konnell va S.Yu. Bryularning quyidagi nugtai nazarlari alohida ahamiyat kasb etadi:

— tadbirkor yer, mablag’ va mehnat resurslarini mahsulot ishlab chigarish
hamda xizmat jarayoniga birlashtirish tashabbusini 0’z zimmasiga oladi;

— tadbirkor biznesni olib borish jarayonida asosiy garorlarni ishlab chigish va
gabul qilishni, ya’ni biznesni rivojlantirish yo’nalishlari, korxona faoliyati
yo’nalishini belgilovchi operatsiyalarni 0’z zimmasiga oladi;

— tadbirkor yangi mahsulot (xizmat)larni ishlab chigarishga intiluvchi, yangi
ishlab chigarish texnologiyalarini ishlab chigaruvchi yoki biznesni tashkil gilishni
va rivojlanishning yangi shakllarini olib kiruvchi tashabbuskor shaxsdir;

— tadbirkor tadbirkorlik faoliyatida yuzaga keladigan xavfni 0’z zimmasiga
oladi, zero, tadbirkor uchun daromad olish kafolatlanmagan, sarf etilgan vaqt,
harakat va qobiliyatlardan daromad olish barobarida zarar ko’rish ham mumkin.

Bunday hollarda tadbirkor nafaqat o’zining o’z vaqti, mehnati va
ishbilarmonlik obro’si bilan, balki sarf etilgan mablag’ bilan ham tavakkal qiladi.

Shuningdek tadbirkorlarning huquglarini  himoya qilish  sohasida —
tadbirkorlik subyektlarini, aynigsa o‘z faoliyatini yo‘lga qo‘yish davrida ularni
qo‘llab-quvvatlashning samarali tizimini yaratish, ularning huquglari va gonuniy
manfaatlari ishonchli muhofazasining kafolatlarini kuchaytirish, jadal rivojlanishiga
har tomonlama ko‘mak berish, xususiy mulk va tadbirkorlikning ustuvorlik roli va
daxlsizligini ta’minlash, respublikamiz tumanlari va shaharlarida aholini

tadbirkorlik faoliyatiga keng jalb gilinmoqda.
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Bizning fikrimcha mamlakatimizda amalga oshirilayotgan keng ko‘lamli
ma’naviy-ma’rifiy islohotlardan ko‘zlangan asosiy magsad — bugungi murakkab va
tahlikali zamonda yurtimizda tinchlik va bargarorlikni, halgimiz farovonligini
ta’minlash, yoshlarimizni milliy qadriyatlarimiz asosida vatanparvarlik, fidoyilik va

yaratuvchanlik ruhida tarbiyalashdir.
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DINSHUNOSLIK TA’LIM YO‘NALISHI TALABALARIDA
KASBIY SIFATLARNI RIVOJLANTIRISHNING
LINGVODIDAKTIK SHART-SHAROITLARI (INGLIZ TILI
MATERIALLARI ASOSIDA)

Xasanova Dilbar
O’zbekiston xalqaro islom akademiyasi
“Chet tillari” kafedrasi o’qituvchisi
e-mail address: khasanovadilbar88@gmail.com
Bahramov Abdurazzoq
O’zbekiston xalqaro islom akademiyasi
Islomshunoslik fakulteti talabasi
e-mail address: bakhramovab@gmail.com

Abstrakt.Diniy- ma rifiy sohadagi kadrlarni tayyorlash davlat siyosati darajasiga ko ‘tarilar
ekan, soha vakillaridan malakali kadrlar tayyorlashning yaxlit tizimini yaratishni taqozo etmoqda.
Afsuski, dinshunoslik ta’lim yo ‘nalishlarida bo ‘lajak mutaxassislarning o z kasbiy sifatlarini chet
tili fanlari orgali rivojlantirish imkoniyatlarining pastligi bu borada pand berayotgani
kuzatilmogda. Olib borilgan kuzatuvlar natijasida, an’anaviy yondashuvlar asosida o ‘tiladigan
darslar orqali kasbiy bilim, ko ‘nikma va malaka tizimi, kasbga alogador masalalarni mustaqil va
kreativ yo‘l bilan hal gila oladigan, guruxlarda ishlash va liderlik gila olish qobiliyatiga ega
ijtimoiy-psixologik jihatdan yetuk kadrlar tayyorlashda muammolar aniglandi. Talablar tahlili,
ularga mos sillabuslar ishlab chiqish, o‘qish infratuzilmasiga o zgartirish Kiritish, assessment
mexanizmini ishlab chigish orgali ijtimoiy buyurtma talablariga mos keladigan mutaxassis
tayyorlash yechim sifatida ko ‘rsatildi.
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Kalit so ‘zlar: Dinshunoslik, lingvodidaktika, kasbiy sifatlar, yondashuvlar, ta’limiy magsad,
fanalraro bog’liglik, metodik asos.

Metodologiya, lingvodidaktika va texnologiya — til o‘qitish
metodologiyasining uch asosiy bosqichi hisoblanib, lingvodidaktika tilning o‘qitish
nazariyasidir. Lingvistika va didaktikaning integratsiyasi hisoblanadigan ushbu til
ta’limining nazariyasi tillarni  o‘qitishda qonuniyatlarni ishlab chiqadi.
Lingvodidaktika metodologik asoslar, ta’limning maqsadlari, usullari, mazmuni,
vositalari, shakllari va fanlararo aloqalarini o‘z ichiga oladi.

J.Jalolovning ta’rifiga ko‘ra, lingvodidaktika ta’limning maqgsad va mazmuni,
metod, shakl va vositilari bilan birganlikda boshga fanlarga alogadorligi, til
aspektlari hisoblanadigan grammatika, leksika, fonetikaga doir materiallarni
o‘qitishda hamda tinglab-tushunish, gapirish, o‘qish va yozuv kabi til ko‘nikmalarini
shakllantirishda metodologik asos bo‘lib xizmat qiladi[2].

A.S. Markosyan lingvodidaktikani tushunchasiga ta’rif berar ekan, olim
lingvodidaktikaning asosiy vazifasi bu o‘quv jarayonida ishlatilishi uchun ishlab
chiqariladigan model, ya’ni o‘rganilayotgan tilning qanday tartibda o‘qitish
tamoyillari majmuaning ekanini ta’kidlaydiOmméka! McTOYHUK CCBHIJIKH He
HaiieH.].

F.S.Abdullaevaning fikricha, talabaning kompetensiyasini shakllantirish va
rivojlantirishda lingvodidaktik asos muhim sanaladi. Lingvodidaktikaning asosiy
magsadi til kompetensiyasini rivojlantirishdan iborat.

Bir guruh olimlarning , shu jumladan 1.B. Buryatova, N.V. Yeluxina, O. V.
Kudryashova va L.N. Timashkovalarning tadgiqotlarida kommunikativ
kompetensiyani shakllantirish borasida izlanishlar olib borganini ko‘rishimiz
mumkin. Dinshunoslarning kasbiy sifatlari bilan bir gatorda ularning kommunikativ
kompetensiyasini rivojlantirishda tanlangan xorijiy tilni o‘qitishning metodik
asosini ishlab chigishni talab etadi.

Bo‘lajak  dinshunoslarning asosiy kasbiy sifatlarini ingliz tili dars
mashg‘ulotlari orqali rivojlantirishga to‘xtaladigan bo‘lsak, talabalar o‘rtasida olib
borilgan so‘rovnomada “Dinshunos qanday kasbiy sifatlarga ega bo‘lishini
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kerakligini bilasizmi?” degan savolga 88% talabalar bilishini va aniq bilmaydiganlar
soni 12% tashkil etgan. So‘rovnomalar natijalari yana shuni ko ‘rsatadiki, aksariyat
talabalar kasbiy sifatlarni shakllantirishda gaysi fan orqgali egallashlari muhim
emasligi, ular uchun muhimi kasbiy kompetent bo‘lib yetishish ahamiyatli ekanini
bildirishgan.

Dinshunoslik yo‘nalishida tahsil olayotgan talabalarga sohaga oid fundamental
bilimlar va kasbiy ko‘nikmalarni shakllantiradigan “dinshunoslikka kirish”, “din
sotsiologiyasi”, “umumiy pedagogika va psixologiya”, “vijdon erkinligining xalqaro
va milliy huquqiy asoslari” fanlari quyi bosqichlarda olib borilsa-da, ularning aynan
kasbiy sifatlarini amaliy mashg‘ulotlar orqali shakllantirish va rivojlantirish sohaga
oid xorijiy til fanidan dars olib boradigan pedagogdan o‘ziga xos ijodiy yondashuv
va talaba bilan individual ishlashni talab giladi.

Bo‘lajak dinshunoslardan din haqgida xolis, to‘g‘ri dunyoqarashi shakllangan,
olgan bilimlari asosida konkret vogea va hodisalarga nisbatan ongli ravishda o‘z
shaxsiy fikrlariga ega bo‘lishlari talab etiladi. Dinshunos amal qilishi lozim bo‘lgan
vazifalardan biri bu dinning ezgulik mohiyatini tushunishdan iborat. Xar bir din 0‘z
e’tigod qiluvchisi uchun “kompensatorlik” (tasalli beruvchilik, ovutuvchilik)
vazifasida kelar ekan, bo‘lajak dinshunosning kasbiy sifatlaridan asosiysi bu
rahmdillik va xamdardlik tuyg‘usini shakllanganidir.

Brianna Crowley va Barry Saidelarning fikriga ko‘ra, raxmdillik tuyg‘usini
dars jarayonida shakllantirish uchun avvalambor uni rivojlantiruvchi mashglarni
sillibusda ko‘rsatib o‘tish kerak. Ushbu sifatga bo‘lajak dinshunosning asosiy
sifatlaridan biri deb garalar ekan, uni dars mobaynida muxokama qilish va uni
rivojlantiruvchi turli xil kommunikativ mashqglar olib borilishi talab gilinadi.

Masalan, inson taraqqiyoti indeksi past bo‘lgan davlatda yashaydigan bir talaba
hagida video-rolik ko‘rsatilib, “Unga qanday hamdardlik bildirish mumkin?”,
“Agar u sizning guruhdoshingiz bo‘lganida unga rahmingiz kelganini aytgan
bo‘larmidingiz?” kabi savollar bilan interfaol metodlardan, aqliy hujum, bahs-
munozara, bumerang va boshga biridan foydalanib ularning og‘zaki yoki yozma

ravishda fikrlaringi bilish, talabalar kunlik hayotidan olingan turli xil gissa yoki
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hikoyalarni o‘qib, guruhlarda muhoka qilish; talabaning kunlik ish tartibini yozish
va uni guruh bo‘lib muxokama qilish; tengdoshlari orasida kichik so‘rovnoma
o‘tqazish orqali.

Ushbu kichik mashgqlar talabalarning ingliz tilidagi og‘zaki va yozma nutqini
o‘stirish, grammatik qoidalarni amalda qo‘llash, eshitib- tushunish malakasini
oshirish barobarida, ulardagi kasbiy sifatni rivojlantirishga xizmat giladi.

Dinshunoslik ta’limi yo‘nalishi talabalari uchun din bu o‘rganiluvchi ob’ekt
bo‘lsa-da, din avvalambor har bir kishiing e’tiqodi hamdir. Shu sabab, e’tiqod
masalasiga turli din vakillarining norozilik va e’tirozlariga sabab bo‘lmaslik uchun
pedagoglardan ehtiyotkorlik va hurmat bilan yondashish talab etiladi.

Bo‘lajak dinshunoslar dinnig “integratorlik” ya’ni “birlashtiruvchi” vazifada
kelishini yaxshi bilishadi. Turli xil diniy marosimlar va urf odatlar bir dinga e’tiqod
etuvchilarni birlashtirar ekan, talabalar ushbu madaniyatning bir qismi bo‘lgan urf-
odatlarga xolis, tolerant bo‘lib munosabat bildirishi magsadga muvofiq.

Boshqga din vakillari nishonlaydigan bayramlar, oilaviy yig‘inlar va boshqa
marosimlar haqida internet forumi tashkil etib, o‘zaro onlayn doskada muhoka etish
talabalardagi yozuv kompetensiyasini oshirishga xizmat giladi, hamda ularning
kasbiy sifatlaridan hisoblangan, mustaqgil fikr bildira olish salohiyatini
shakllantiradi. Pedagogdan esa ulardagi tolerantlik hissi bilan darslarda ishtirok
etishi va hamkor bo’lib ishlash hamda fikrini bildira olishi talab etiladi.

Dars jarayonida pedagogdan talab etiladigan galdagi kasbiy majbutiyat va
ma’suliyat bu dinning dunyo xalqlari madaniyati, san’ati va adabiyotiga kirib
borishini ta’kidlashdir.

Aholi orasida konfessiyalararo totuvlik va dinty bag‘rikenglikni
mustahkamlash bo‘yicha targ‘ibot va tashviqot ishlarini olib borishlik O‘zbekiston
Respublikasi Prezidentining “Diniy-ma’rifiy soha faoliyatini takomillashtirish
bo‘yicha qo‘shimcha chora-tadbirlar” to‘g‘risidagi PQ-4436-son [5] qarorida
ko‘rsatilib o‘tilgan ustuvor yo‘nalishlaridan biri ekan, bo‘lajak dinshunoslarning

kasbiy vazifasi ulardan moslashuvchanlikni ham talab giladi.

85



Ulardagi ushbu sifatni shakllantirish va rivojlantirish uchun avvalambor
talabalarda ushbu sifatlarni mavjudligiga e’tibor qaratish lozim. Zero, Ye.M.Ivanova
[6] aytib o‘tganidek, “shaxsning kasbiy sifatlari uning alohida sifati emas, balki
kasbiy faoliyatning psixologik tuzilmasini umumlashtiruvchi me’yoriy va
morfologik ko‘rsatkichlar” dir. Ushbu sifatni rivojlantirish uchun kompetensiyaviy
yondashuv asosida olib boriladigan, onlayn platformada tashkil etiladigan Internet
forum fikrlar oynasi fikr almashinuv, mashg‘ulot davomidagi rolli o‘yinlar
yordamida erishish mumkin.[3]

Dinshunosning kommunikativ qobiliyatida so‘z bilan og‘zaki ta’sir o‘tkazish
uning madaniy saviyasida, jamoat bilan mulogotida muhim ahamiyat kasb etadi.
Chunki insonning “... aql zakovati, fikr-tuyg‘ulari, bilimi va madaniyat saviyasi,
tafakkuri ma’lum darajada so‘zda ifoda etiladi.

Muomala madaniyatida so‘z aqldan kuch, tildan ixtiyor oladi” [4]. So‘z bilan

og‘zaki ta’sir o‘tkazishni amalda o°z kasbiy faoliyatida qo‘llovchi dinshunos o°z.

1- jadval

Tavsiya gilingan metodik asos
Tavsiya etilgan Tarbiyaviy Ta’limiy maqgsadi
mavzu nomlari magsadi
Rivojlanishi Yondashuv va | Shakl, vositalar Fanlararo
kutilayotgan metodlar va usullar bog‘ligligi
kasbiy sifatlar
Ubiquity of Sinchkovlik, Kompetensi Amaliy Mamlakatshunoslik,
English mustaqil fikr yaviy mashg‘ulot, tarix
bildira olishlik blog yozish,
grafik chizmalar
What is a Tolerantlilik, | Kommunikativ Guruhlarda Dinshunoslik,
religion? insonparvarlikka ishlash, jurnalistika va
yo‘naltirilganlik proektor, ommaviy
diagramma, kommunikatsiya
matnlar asoslari
Buddhism Samimiylik, Mashq va Guruxlarda, juft Dinshunoslik, din
moslashuvchanlik | topshiriglarga | bo‘lib ishlash, sotsiologiyasi
asoslangan jadvallar,
targatma
materiallar
Studying with Tadgigot olib Kompetensi Amaliy jurnalistika va
multiple borish, texnik yaviy mashg‘ulot, ommaviy
sources jihatdan jamoaviy, kommunikatsiya
kompetent internet asoslari, informatika
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forumida
ishlash,
Adjectives and Lingvistik Kommunikativ Juft bo‘lib Lingvistika,
Adverbs. mahoratga ega, ishlash, informatika
mustaqil fikr jadvallar,
bildira olish targatma
materiallar
Doctrine of Tadgiqot olib Sohaga Jamoa bo‘lib Ibtidoiy dinlar va
Buddhism bora olish, asoslangan ishlash, video | mifologiya, falsafa
insonparvarlikka yondashuv material,
yo‘naltirilgan eslatmalar
yozish

Dinshunoslarning  kasbiy sifatlarini rivojlantirish magsadida tavsiya
gilinadigan metodik asos.

Dinshunoslik ta’lim yo‘nalishi 1- Bosgich sohaga oid xorijiy til fanini o‘qitish
bo‘yicha hissiyotlarini, 1jodiy ta’sirlanishini boshqarish ko‘nikmalariga ega bo‘lishi
va o‘z his tuyg‘ularini fagat ta’lim-tarbiyaviy maqgsadni amalga oshirish uchun
ifodalashi hamda o‘z tinglovchilarini qalbini noo‘rin so‘zlar bilan jarohatlab
qo‘ymasligi, so‘zlarni aniq ifodalashda muloqgot normalaridan chiqib ketmasligi
lozim. Bo‘lajak dinshunoslarning notiglik san’ati hamda taskin bera olish
salohiyatini shakllantirish magsadida binar darslar tashkil etish magsadga muvofiq
deb topiladi.

Biz yuqoridagi kasbiy sifatlarni rivojlantirishga ko‘maklashuvchi metodik
asosni tavsiya gilamiz. (1- jadval)

Dinshunos talabaning kasbiy sifatlarini rivojlantirish uchun foydalaniladigan
zamonavily ta’lim texnologiyalari ta’lim jarayonining barcha ishtirokchilarining
muvaffaqgiyatli ishtirokini ta’minlaydigan ta’lim mubhitini yaratish uchun eng
samaralisi hisoblanadi.

Bizga ma’lumki, didaktik ta’minotdan foydalanish, u ganchalik mukammal
bo‘lmasin, talabalarning bilimi va pedagogning kreativligi va metodlarini tanlashiga
bog‘liq bo‘ladi.

Chet tillarini o‘gitishning zamonaviy yondashuvlarini tahlil etadigan bo‘lsak,

quyida ulardan ayrimlari sanab o‘tilgan: (1- rasm)
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Chet tillari orgali kasbiy sifatlarni rivojlantiruvchi zamonaviy yondashuvlar

Loyixa metodlariga

Mashq va topshiriglarga asoslangan asoslanib o'gitish
yondashuv (Project -Based
(Task-Based Approach) Approach)

Mobil telefon ko'magida

Leksik minimu'n_wga til o'qitish (Mobile
asoslangan ta'lim Assisted language
(Lexical Syllabus- based learning)
learning)

1- rasm Chet tillarini o‘qitishning zamonaviy yondashuvlari

- mashqg va topshiriglarga asoslangan yondashuv (Task-Based Approach)
olib boriladigan mashg‘ulotning asosiy ta’limiy maqsadi mashqlar asosida amalga
oshiriladi va bir necha bosqichni o‘z ichiga oladi: (pre-task)mashgdan oldindangi
instruksiya, (task) vazifani bajarish, (planning) talabalarning yozma yoki og‘zaki
doklad tayyorlashi, (report) tayyor dokladni kichik guruhlar yoki guruhning barcha
a’zolariga taqdim etadi, (analysis) guruhdagi tinglovchi talabalar eshitilgan nutgni
tahlil giladi, (practice) pedagog talabalardan fidbek eshitadi va navbatdagi amaliy
qismga o‘tadi. (1.- jadval. Ubiquity of English mavzusiga garang)

- loyiha metodlariga asoslanib o‘qitish (Project -Based Approach) talabalarga
amaliy yechimlarni loyihalash va ishlab chigish chigish uchun keyslar, muammolar
taqdim etiladi. Ushbu ta’lim turining tarbiyaviy maqsadi shundan iboratki, unda
talabalardan jamoa bo‘lib ishlash va tanqidiy fikrlashni o‘stiradigan topshiriglar

beriladi [1] va muayyan bosgichlarda amalga oshadi: muammoni aniglash, yechim
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izlash, muammoning prototip yechimini ishlab chiqish va guruh a’zolaridan,
guruhdagi boshga jamoalardan yoki soha ekspertladan xulosa olish.

- leksik minimumga asoslangan ta’lim (Lexical Syllabus- based learning)

Ushbu yondashuv talabalardan olingan talablar tahlili (needs analysis)
natijasiga asoslanib, ularning o‘zlashtirishi lozim bo‘lgan leksik minimumi asos
qgilib olinadi. K.Geytxaus kasbiy faoliyatdagi muvaqqiyatga erishish uchun, sohaga
oid akademik bilim, kasbiy mulogotga kirishimchanlik va albatta sohaga oid maxsus
leksikani bilish kasbiy vazifalarni bajarishda muhim omil ekanligini ta’kidlaydi.

- Mobil telefon ko‘magida til o‘qitish Mobile Assisted language learning

Smartfonlar tagdim etayotgan funksiyalaridan ta’limiy maqgsadlarni amalga
oshirish nazarda tutiladi. Ushbu ta’lim turida onlayn/offlayn lug‘atlar, grammatik
mashglar to‘plamidan tashkil topgan  mobil ilovalar, til ko‘nikmalarinini
rivojlantiruvchi mobil dasturlar yordamida talabalarning chet tilini samarali
o‘qitishni tashkil etish imkoniyati mavjud.

Ushbu sanab o‘tilgan yondashuvlar asosida metodlarning ikki xil turga ajratib
dars mashg‘ulotlarini olib borish dinshunos talabalarning kasbiy sifatlarini
rivojlanishiga turtki bo‘ladi.
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Mulladjanova Nasiba
English Department
Tashkent State University of Economics

Abstract.English for Economics Purposes (EEP) is a crucial field of study that can present
challenges for both students and instructors, particularly when it comes to developing language
skills in an independent education environment. The Credit Module System (CMS) is an innovative
approach to education that allows students to take courses independently and at their own pace.
This paper explores the mechanisms of using project-based learning (PBL) technology in the CMS
to support independent learning and enhance students' language skills, critical thinking, and
problem-solving abilities in EEP. The study examines the benefits and challenges of PBL and
proposes ways to integrate it into the CMS. There is limited literature on the mechanisms of using
PBL in independent education of EEP during the Credit Module System. This study addresses this
gap and provides insights into how PBL can enhance independent education in EEP. The findings
have implications for instructors, policymakers, and researchers interested in improving
independent education in EEP.

Keywords: project-based learning, independent education, English for Economics
Purposes, Credit Module System, critical thinking, problem-solving.

Introduction

English for Economics Purposes (EEP) is essential for students pursuing
economics. It equips them with the language skills necessary to succeed in their
careers and communicate effectively in a globalized economy (Mujiburrahman,
2019). However, independent education in EEP can present challenges for both
students and instructors, particularly in developing language skills, which requires a
creative and engaging approach to learning (Havnes & McDowell, 2013).

The Credit Module System is an innovative approach that allows students to
take ownership of their learning and take courses independently (Xiong et al., 2018).
Although it is a flexible system that offers students the opportunity to earn credits at
their own pace, it can present additional challenges, including the need to self-
motivate and engage with course materials actively (Liu & Li, 2021).

Project-based learning (PBL) is a promising approach to enhancing the
effectiveness of independent education in EEP. It is a student-centered instructional

approach that involves working on a project or problem relevant to students' interests
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or future career aspirations. PBL encourages students to take ownership of their
learning, develop critical thinking and problem-solving skills, and engage with
course materials actively (Thomas, 2000). However, there is limited literature on its
mechanisms and effectiveness in the context of the Credit Module System (Huang
etal., 2021).

This study aims to explore the mechanisms of using project-based education
technology in independent education of EEP during the Credit Module System. The
paper reviews the theoretical background of PBL, its benefits, and challenges, and
how it can be integrated into the Credit Module System to support independent
learning, enhance students' language skills, critical thinking, and problem-solving
abilities. The findings of this study have implications for instructors, policymakers,
and researchers interested in improving independent education in EEP.

In the following sections, this paper provides a literature review of PBL and its
effectiveness in independent education (Section 2), discusses the theoretical
background of the Credit Module System and its benefits and challenges for students
(Section 3), describes the methodology used in this study (Section 4), presents the
findings and their implications for instructors, policymakers, and researchers
(Section 5), and offers conclusions and recommendations for future research
(Section 6).

1. Literature Review

Project-based learning (PBL) has been shown to improve language skills,
critical thinking, and problem-solving abilities in various educational contexts
(Thomas, 2000; Khine & Lourdusamy, 2018). In EEP, PBL has the potential to
improve students' language proficiency by providing opportunities for students to
engage with authentic language in real-world contexts (Mujiburrahman, 2019). PBL
can also help students develop critical thinking and problem-solving skills by
requiring them to analyze complex economic issues and propose creative solutions
(Havnes & McDowell, 2013).

The Credit Module System is a flexible approach to education that allows

students to take ownership of their learning and earn credits at their own pace
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(Xiong, et al., 2018). However, the independent nature of this system can present
challenges for students, including the need to self-motivate and engage with course
materials actively (Liu & Li, 2021).

Research has shown that PBL can address some of the challenges associated
with independent learning by promoting student engagement, motivation, and
ownership of the learning process (Huang, et al., 2021). PBL can also help students
develop the skills they need to succeed in the globalized economy, including
teamwork, communication, and problem-solving skills (Rahmat, et al., 2021).
However, there is limited research on the mechanisms and effectiveness of PBL in
the context of independent education in EEP during the Credit Module System
(Huang, et al., 2021).

In conclusion, PBL is a promising approach to improving language skills,
critical thinking, and problem-solving abilities in EEP. The Credit Module System
offers students the flexibility to earn credits at their own pace but requires self-
motivation and engagement. Integrating PBL into the Credit Module System has the
potential to address some of the challenges associated with independent learning and
enhance students' language skills and critical thinking abilities. However, more
research is needed to understand the mechanisms and effectiveness of PBL in this
context.

2. Theoretical Background of the Credit Module System and Its Benefits and
Challenges for Students.

The Credit Module System (CMS) is a flexible education approach that enables
students to take courses independently and at their own pace. This system offers high
flexibility and independence to students and allows them to tailor their learning
experience to their needs and interests. The CMS provides students with control over
their learning experience, which can boost motivation and engagement. However,
independent education can present challenges for language learning and student
motivation. Language learning requires interaction with others and practice, which

can be more difficult to achieve in an independent study environment. Self-
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motivation and active engagement with course materials are essential for success in
the CMS, which can be challenging for some students.

Incorporating project-based learning (PBL) into the CMS can address some of
these challenges and enhance the effectiveness of independent education in English
for Economics Purposes (EEP). PBL is a student-centered approach that encourages
critical thinking, problem-solving, and active engagement with course materials. By
incorporating PBL into the CMS, students can work on projects that are relevant to
their interests or future career aspirations, increasing motivation and engagement
with course materials. Additionally, PBL can provide opportunities for students to
practice and receive feedback on their language use, promoting language
acquisition.

In conclusion, the CMS provides students with a flexible and independent
approach to education. However, independent education can present challenges for
language learning and student motivation. By incorporating PBL into the CMS,
these challenges can be addressed, and the effectiveness of independent education
in EEP can be enhanced.

3. Methodology

This study utilized a mixed-methods approach, combining both qualitative and
quantitative methods. The study was conducted at a university in China and involved
undergraduate students enrolled in an English for Economics Purposes (EEP) course
that utilized a Credit Module System.

For the qualitative component, semi-structured interviews were conducted with
10 students who had completed a project-based learning (PBL) module as part of the
EEP course. The interviews explored students' perceptions of the PBL module,
including its effectiveness in enhancing their language skills, critical thinking, and
problem-solving abilities. The interviews were audio-recorded, transcribed, and
analyzed thematically.

For the quantitative component, a pre- and post-test design was used to evaluate
the effectiveness of the PBL module in improving students' language skills. The Test

of English for International Communication (TOEIC) was used as the pre- and post-
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test measure. Students' scores on the TOEIC were compared before and after the
PBL module to determine if there was a significant improvement in their language
skills.

Data analysis for the qualitative component involved thematic analysis of the
interview transcripts, while data analysis for the gquantitative component involved
descriptive statistics and paired-sample t-tests to determine if there was a significant
improvement in students' TOEIC scores.

Overall, the mixed-methods approach allowed for a more comprehensive
understanding of the mechanisms of using PBL in independent education of EEP
during the Credit Module System. The qualitative component provided insight into
students' perceptions and experiences, while the quantitative component provided
empirical evidence of the effectiveness of the PBL module in improving language
skills.

4. Results and Implications

The findings of this study suggest that project-based learning (PBL) can be an
effective approach to enhancing independent education in English for Economics
Purposes (EEP) during the Credit Module System. The integration of PBL into the
Credit Module System can promote students' language skills, critical thinking, and
problem-solving abilities. Through PBL, students can work on real-world projects
that are relevant to their interests or future careers, which allows them to take
ownership of their learning and develop their language skills through
communication and collaboration. Moreover, PBL provides opportunities for
students to apply their knowledge and skills to solve real-world problems, which
enhances their critical thinking and problem-solving abilities.

The study has implications for instructors, policymakers, and researchers. For
instructors, the findings suggest that integrating PBL into the Credit Module System
can be an effective way to enhance students' language skills, critical thinking, and
problem-solving abilities. Instructors can design PBL projects that are relevant to
the course content and the students' interests to promote engagement and motivation.

For policymakers, the study highlights the importance of promoting student-
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centered approaches to education that allow for flexibility and independent learning.
Policymakers can support the implementation of the Credit Module System and
encourage the integration of PBL into the curriculum to enhance students' skills and
competencies. For researchers, the study highlights the need for further research on
the effectiveness of PBL in independent education of EEP during the Credit Module
System. Future research can explore the long-term impact of PBL on students'
language skills and their ability to apply their knowledge and skills in real-world
contexts.

In conclusion, this study provides insights into the mechanisms of using
project-based education technology in independent education of EEP during the
Credit Module System. The findings suggest that integrating PBL into the Credit
Module System can be an effective approach to enhancing students' language skills,
critical thinking, and problem-solving abilities. The study has implications for
instructors, policymakers, and researchers interested in improving independent
education in EEP.

5. Conclusions and Recommendations.

In conclusion, project-based learning (PBL) can be a promising approach to
enhance the effectiveness of independent education in English for Economics
Purposes (EEP) during the Credit Module System. The integration of PBL can
support students' language skills, critical thinking, and problem-solving abilities,
which are crucial for their success in their future careers.

Despite the potential benefits of PBL in independent education of EEP during
the Credit Module System, there is a research gap in understanding its mechanisms
and effectiveness in this context. Thus, further research is necessary to examine the
most effective ways to integrate PBL into the Credit Module System to enhance
students' learning outcomes.

In addition, policymakers and instructors should consider incorporating PBL
into the EEP curriculum and designing projects that are relevant to students' interests

and future career aspirations. Furthermore, instructors should provide adequate
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guidance and support for students to ensure that they can successfully complete the
projects.

Future research should also explore the potential of using technology to support
PBL in independent education of EEP during the Credit Module System. The use of
technology can enhance students' engagement, provide personalized learning
experiences, and enable collaborative learning.

Overall, this study provides insights into the potential of PBL to support
independent education in EEP during the Credit Module System. Further research
and practical applications of PBL can help enhance the quality of education and

prepare students for success in their future careers.
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Abstract: The author of the article considers a set of pedagogical conditions that ensure
the formation of the communicative competence of students in the educational and scientific field
of foreign language business communication. Various examples of practical exercises for training
communication skills in an electronic environment are also considered.

Key words: electronic environment, communicative competence, written communication,
electronic tools, individual approach.

BBenenue

C pa3BuTHEM TEXHOJIOTHI Bce OOJbIIE JIETOBLIX MEPENUCOK MEPEHOCUTCS B
ANIEKTPOHHYIO Cpely. OTO CO3Jae€T HOBBIE BBI3OBBI I (pOpMHUPOBaAHUS
KOMMYHUKATHBHOW KOMIETCHIIMM B MHCHbMEHHOM JIEJIOBOM OOmieHnu. B maHHOM
cTaThe OyJIeT TpeACcTaBlieHa METOoJAuKa (OPMHUPOBAHUS KOMMYHHKATHUBHOMN
KOMIICTEHIIUH B TUCbMEHHOM JICJIOBOM OOIIICHUH B JICKTPOHHOM Cpejie.

Panee mpoBencHHBIC HCCISAOBAaHUS IMOKa3ald, 4TO 3(h(EKTUBHOE IEIIOBOC
oO1ieHne TpeOyeT pa3BUTHSI KOMMYHUKATUBHOM KoMiieTeHIH. [To1 kommneTeHuei
MOHUMAIOT «3HAHUS, YMEHUS, OIBIT, HEOOXOAMMBIC JJIS BHITIOJHEHUS HEKOTOPOI
JEeSITETbHOCTH, HEKOTOPBIX ACHCTBUI». Takke MHTErpaTUBHOE CBOMCTBO JIMYHOCTH,
obecrnieunBaroIee BO3MOKHOCTh 3PHEKTUBHOTO OOIICHUSI HA MHOCTPAHHOM SI3bIKE

B AenoBoii chepe [1].  KoMmyHuKaTuBHas KOMOETEHIMS - 3TO yMEHHE
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3¢ (deKTUBHO OOMIATHCA HA PA3IWYHBIX YPOBHSAX M C MCIOJIB30BAHUEM PA3NMUYHBIX
C0c000B KOMMYHHUKAIUH. B anekTpoHHO# cpeze nenoBoe oOlieHue TpedyeT
0Cc000l BHUMATEJIBbHOCTHU K BBIOOPY SA3bIKA, TOUHOCTHU BBIPAXKEHUH, UCIIOJIb30BAHUIO
KOPPEKTHOTO TOHHPOBaHUS U GopmaTHpoBaHus TekcTta. Kpome Toro, mucbMeHHOE
oOIIIeHHE B AJIEKTPOHHOM cpene TpeOyeT yYMEHHs MCIONb30BaTh JJIEKTPOHHBIE
UHCTPYMEHTBI, TaKH€ KaK »JJICKTPOHHAs II0YTa, MECCEHDKEPhl M Jpyrue
PUIIOKEHUS AJIs1 OOIIICHHUS.

Metonuka hopMupoBaHUsSI KOMMYHUKATUBHON KOMIETEHLIMU B MHCbMEHHOM
JI€JI0OBOM OOILIEHUH B 3JIEKTPOHHOU CPE/I€ BKIIOYAET CIEIYIOUIUE IIAru:

[Iar 1. Onpeaenenue nesnei u 3aaad 00ydeHUs

[lenu u 3a1aun 00y4YeHUs JOJKHBI OBITh YETKO OMPEIEICHBl U BHICTPOECHBI B
COOTBETCTBUM C HWHJMBHAYaJIbHbIMH TIOTPEOHOCTSIMU U  OCOOEHHOCTSAMH
YYaCTHUKOB.

[Iar 2. Pa3zpaboTka kypca oOy4eHus

Kypc oOyueHuss J[ODKEH BKJIIOYATh TEOPETHUYECKUE MaTepHallbl 110
KOMMYHHMKaTUBHOW KOMIIETEHLUH, OCOOCHHOCTSM MHCbMEHHOTO JIEJIOBOTO
OoOlIEHUsI B DJJIGKTPOHHOM cCpelne, a TakkKe NPAKTUYECKUE YIPaKHEHUS IS
TPEHUPOBKU KOMMYHHUKATHUBHBIX HaBBIKOB.

[ar 3. Mcnonb3oBaHHE COBPEMEHHBIX JJIEKTPOHHBIX HWHCTPYMEHTOB IS
oOy4eHUs

OOyueHue JOKHO BKIIIOYATh HCIIOJIb30BAHUE COBPEMEHHBIX AJIEKTPOHHBIX
WHCTPYMEHTOB, TaKMX KakK »dJEKTPOHHAas IO4YTa, MECCEHJDKEpPbl U Jpyrue
MIPUIIOKEHUS JJ1s1 OOIIEHUS.

ar 4. uauBuyanbHbIN MOAX0 K 00YYEHUIO

OOyueHue AOKHO MPOBOJUTHCS C YUYETOM HHAMBUAYAIbHBIX MOTPEOHOCTEM
ydacTHUKOB. HeoO6XonuMo yduThIBaTh YPOBEHb MOJATOTOBKM M OMBIT pabOThl B
AIIGKTPOHHOM CpeJie, a TakXKe MPEJOCTaBIsATh BO3MOKHOCTh WHIUBUAYaTbHON
KOHCYJIbTallUM U 0OpaTHOM CBSI3H.

[ar 5. Ouenka 3¢ heKTHBHOCTH 00yUYEHUS
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Hns  ouenkn  3(pGEeKTUBHOCTH  OOy4YeHHS] HEOOXOIMMO  MPOBOIUTH
KOHTPOJIbHBIC 3a/laHus, TECTUPOBAaHWE M AaHaAJIW3 KayecTBa IMHUCHMEHHBIX
coobmenuii. OneHka J0HKHA TPOBOAUTHCS C YIETOM YPOBHS HaYaJIbHBIX 3HAHUHN U
MIOCTaBJICHHBIX IIeJIel 00yUeHusl.

[Tpumep TpakTHUECKUX YIPaKHEHUH Il TPEHUPOBKHM KOMMYHHUKAaTHBHBIX
HaABBIKOB B 3JIEKTPOHHOU cpejie:

1. Hanmcanue »SIEKTPOHHOTO NHChMa Ha NPOPECCHOHATBHYIO TEMYy C
UCIIOJIb30BaHUEM KOPPEKTHOIO TOHMpOBaHUS U (hopmaTtupoBaHus Tekcra. Ocodboe
BHUMAaHUE yJIeISETCSI 0COOCHHOCTSIM DJIEKTPOHHOM J€I0BOM MEPEMUCKHU, TOCKOIBKY
B HACTOSIIEE BpeMs JJIEKTPOHHOE THCHMO SIBISIETCS HEOTHEMIIEMOW YacThIO
MUCbMEHHON JIeJIOBOM KOMMYHHUKAIIMM, JIEIOBOTO JTUCKypca W HAIIMOHAJILHOM
JEJI0OBOM KyJIBTYpHI [2].

2. Coznanue yata JJis TPYNIoBOro OOIIEHUsI HAa MPOPECCHOHATIBHYIO TEMY.

3. AHainu3 U KOPPEKTHPOBKA MHUCBMEHHBIX COOOIIEHUH C HCIIOJIb30BAHHEM
AIIEKTPOHHBIX HHCTPYMEHTOB MPOBEPKH IPAMMATHUKU U TIPABOMTUCAHHSI.

4. OO6Cyx)aeHue HTUYECKUX AaCIEKTOB JIEJIOBOTO OOIICHUS B DJIEKTPOHHOM
cpere.

BriBogbl

Metonuka hopMHpPOBaHUS KOMMYHHKATUBHOW KOMIIETCHIIMM B TUCHMEHHOM
JICIIOBOM OOIIEHUH B AJIEKTPOHHOU Cpejie MO3BOISIET CHOPMHUPOBATH Y yUACTHUKOB
HEOOXOJMMbIC HABBIKM W 3HAaHWUS I 3(PGEKTHBHOTO MHCHMEHHOTO JIEIOBOTO
oOIIIeHHS B JIEKTpOHHOM cpene. [3] Kpome TOTO, HCII0JIb30BAHUE
COBPEMCHHBIX JJICKTPOHHBIX HMHCTPYMEHTOB W WHIWBHIYalIbHBIA TOIXOJ K
OOYYEHHIO TO3BOJSIOT JOCTHYh MaKCUMalbHOU 3(P(HEKTUBHOCTH B OOY4YCHUH.
Onenka dpdekTUBHOCTH OOYYeHHS TMO3BOJIIET MPOBOJUTH KOPPEKTHPOBKY
METOJIMKH U TIOBBIIIATH Ka4€CTBO O0YUCHHUSI.

B wrore, namHas MeTOIWMKa MPEIOCTaBISET KOMIUIEKCHBIM TOAXOM K
(GbOpMUPOBaHNIO KOMMYHHUKATHBHOW KOMIIETEHIIMM B THCHMEHHOM JIEJIOBOM
OOIIEeHUH B ANEKTPOHHOU cpene. OHA MO3BOJSET y4YaCTHUKAM Pa3BUTh HABBIKH

HCIIOJBb30BaHUsA COBPCMCHHLBIX OJICKTPOHHBIX HWHCTPYMCHTOB H 3(1)(1)€KTI/IBHO

99



061]_[21TBC$I B 3H€KTpOHHOI>i cpeac, 4To ABJIACTCA Ba)KHBIM YCJIOBHUEM IJI1 YCIICIITHOT'O

JICJIOBOTO OOIIIEHNUSI B COBPEMEHHOM MHpE.
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Abstract. The article is devoted to teaching specific technical vocabulary to the students of
higher education in the field of electronics or engineering. Several strategies and essential tips of
teaching specific English vocabulary for technical learners are analyzed in this scientific work.
Especially, authentic and pragmatic approach of teaching vocabulary are explained for acquiring
language skills in the field of technology.

Keywords: technical learners, engineering, ESP, authentic context, multimedia, visual aids,
pragmatic approach.

Introduction. Teaching specific vocabulary for technical learners is highly
important because technical subjects have a specialized language that is essential for
understanding and communicating within that domain. Technical learners are those
students who are interested in and enjoy learning about the technical aspects of
various fields, such as engineering, computer science, medicine, and many others.

Vocabulary is crucial in technical fields because it reflects and communicates
the specific concepts, methods, procedures, and tools used in these fields. Technical
vocabulary includes terms that are unique to the subject matter and are often
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unfamiliar to those outside of that field. Without a clear understanding of the
vocabulary, technical learners can find themselves struggling to comprehend the
content and effectively communicate with their peers and instructors.

English is the most widely used language in science, technology, and
engineering. Engineers need to communicate effectively with colleagues and
customers from all over the world to develop, design, or implement complex
technical projects. Therefore, having good English language skills, especially in the
area of vocabulary, is essential in the engineering field.

In fact, teaching English vocabulary for engineers, special attention should be
put on the technical terms and jargon related to their area of expertise. Engineering
vocabulary includes specialized words and phrases that are not commonly used in
everyday conversations. Some examples of technical terms that engineers frequently
use are CAD (Computer-Aided Design), finite element analysis, database
management, charts and others.

Therefore, teachers can use different teaching methods to accommodate diverse
learning styles and preferences. Some students may prefer to learn independently,
while others may benefit from group discussions or hands-on activities. By
incorporating different teaching methods, instructors can create a more engaging and
stimulating learning environment that caters to a wider range of learners.

Literature review. Teaching English for technical students, also known as
English for Specific Purposes (ESP), can be a challenging task for educators. Unlike
teaching general English, ESP focuses on specific language skills that relate to the
students’ field of study. Therefore, the main objective is to help technical students
acquire the language needed to communicate effectively in their profession. There
are some strategies that teachers can use to teach English for technical students:

Identify the language needs of the students. It is essential to understand the
language needs of the students before designing the course curriculum. Teachers
should take into account the technical vocabulary and language structures that are
relevant to their students’ profession. This step will help teachers to create a course

that is tailored to the students’ specific needs [4].
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Incorporate real-world tasks. Technical students require language skills that are
applicable to their profession. Teachers should incorporate real-world tasks that are
relevant to the students’ field of study. For example, engineers may need to write a
technical report or a salesperson may need to draft a sales proposal. These tasks will
help the students to use the language in an authentic context [2].

Focus on communication skills. Technical students need to be able to
communicate effectively with their colleagues and clients. Therefore, teachers
should focus on developing their students’ communication skills. This can include
teaching them how to initiate and maintain conversations, how to work
collaboratively and how to deliver presentations [1].

Use multimedia resources. Teaching technical students can be made more
engaging and effective through the use of multimedia resources. Teachers can use
videos, pictures, and graphs to assist in explaining technical concepts. Additionally,
students can be exposed to different accents and speech patterns through the use of
audio materials [5].

Provide ample opportunities for practice. Technical students require lots of
practice to master the language skills they need for their profession. Teachers should
design activities that give students ample opportunities for practice. For example,
role-playing scenarios, language games, and pair work exercises can provide
students with opportunities to practice their skills in a safe and supportive
environment [3].

Results and Discussion. Effectiveness of teaching technical vocabulary is to
use visual aids such as diagrams, pictures, videos, and simulations. These tools help
students understand complex concepts by creating a mental image of them. For
example, a diagram might illustrate the different components of a machine or a
process flowchart might help to explain a complex process.

Another way to teach technical vocabulary is through real-world examples.
Students can better understand technical terms if they are provided with concrete

examples from their daily life or from past experiences. This approach helps students
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make connections between what they already know and what they are learning,
making the new material more relevant and easier to remember.

Role-playing exercises can also be used to teach technical vocabulary. Students
can practice using technical terms in simulated real-life scenarios, such as
troubleshooting a computer or running a lab experiment. This approach can help
students to feel more confident and comfortable using technical vocabulary in
context, which is crucial for effective communication.

For technical learners, it is important to teach specific vocabulary that is
relevant to their field of interest or study. There are some tips for teaching specific
vocabulary to technical learners:

- Start with the basics: Before diving into technical jargon, start with the basics
by teaching common terms that are used in the field. This will give learners a
foundation to build on and help them understand more complex concepts.

- Use visual aids: Visual aids such as diagrams, flowcharts, and videos can help
learners understand technical concepts more easily. This can also help them
remember specific vocabulary.

- Emphasize context: It is important to teach technical vocabulary in context so
learners can understand how words are used in real-world scenarios. Provide
examples of how these words are used and ask learners to use them in sentences or
in relevant situations.

- Break down complex terms: Some technical terms can be long and
intimidating. Try to break down these terms into smaller parts and teach each part
separately. This can help learners understand the meaning of the term as a whole.

- Encourage practice: Encourage learners to practice using specific technical
vocabulary in their work or in group discussions. This will help them become more
comfortable using these words and develop their confidence.

Teaching English vocabulary for engineers should involve interactive and
hands-on activities. Since engineers are problem-solvers and have a technical
background, they prefer to learn by solving practical exercises. Therefore, using

real-life case studies, engineering case problems, and equations related to their field
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can help in making the learning process more interesting and engaging. One other
important area to consider while teaching English vocabulary for engineers is the
nuances of English language. Vocabulary words in English have various meanings
depending on the context, which could create confusion for non-native speakers.
Therefore, when introducing a technical term, it's important to also discuss its
different usages and applications in different situations to help the engineer
understand the full meaning or connotation of the word.

Conclusion. Overall, teaching English for technical students requires a targeted
approach that is designed to meet the specific needs of the students. Teachers should
take the time to understand their students’ professional requirements and develop a
course that is tailored to meet those needs. By using a range of techniques and
resources, teachers can help their technical students achieve their language learning
goals, and consequently, excel in their profession.

For example, teaching English vocabulary for engineers is an essential aspect
of their professional development. By focusing on technical terms, interactive
activities, and contextual variations of usage, engineers can enhance their English
language skills and communicate effectively with their peers from different
linguistic backgrounds.

Teaching specific vocabulary for technical learners is paramount for
understanding and communicating within technical fields. This can be achieved
through the use of visual aids, real-world examples, role-playing exercises, and
diverse teaching methods to accommodate different learning styles. Effective
teaching of technical vocabulary can cultivate a deeper understanding of technical

concepts and prepare learners for successful careers in their fields.
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Abstract. In today's society, the development of intellectual potential and the ability to
independently acquire and utilize knowledge are highly valued. This is particularly important in
the field of education, where students need to be prepared from an early age to think critically,
utilize information and communication technologies, and effectively communicate with others.
This paper explores the use of innovative technologies in teaching language (English) and
emphasizes the need to develop competencies that enable students to apply their knowledge and
skills in personal, educational, and social activities. By incorporating a competent approach in
education, students can cultivate independence, active citizenship, media literacy, and effective
use of information and communication technologies. The paper highlights the importance of
integrating information processing competencies into various subject areas and promoting
communication skills through the use of technology. It also discusses the different methods and
forms of teaching that can be employed to enhance students' information competence. The
integration of traditional and distance learning methods is recommended to facilitate effective
knowledge acquisition and communication skills development. Overall, this paper emphasizes the
significance of utilizing innovative technologies to foster language proficiency and equip students
with the necessary competencies to succeed in the modern world of information and
communication.

Keywords: intellectual potential, competent approach, teaching methods, forms of teaching

Today, those who have intellectual potential, who can independently think and
observe based on the modern achievements of science, who can independently find
the necessary information and extract the necessary ones based on analysis, who can
communicate with everyone, who can use the knowledge received from the
educational institution in a personal and educational way.

Great attention is paid to the issues of educating young people who can use it
in their needs. For this, it is necessary to prepare students for it from the elementary

grades. That is, it is necessary to provide in-depth knowledge of general education
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subjects, carefully teach foreign languages, and develop necessary skills in
information and communication technologies. It is known that we live in the world
of information. In studying, at work, and in our daily activities, we come across
computer equipment, and we cannot even imagine our day without them. Therefore,
it is necessary to provide schoolchildren with in-depth knowledge of informatics and
information technologies, to teach them to use computers and other technical tools
correctly and rationally.

Students should learn to acquire the necessary information, find it, extract the
necessary information from it and use it. At the same time, it is necessary to form
competencies so that they can use the acquired knowledge, skills and abilities to
solve the problems encountered in their daily life. Accordingly, it is necessary to
prepare students for these tasks in the educational institution in order to acquire the
necessary knowledge, skills and abilities in the process of studying educational
subjects and be able to use them in their life needs. For this, it is necessary to
organize the teaching process based on the competence approach.

Education based on a competent approach is an education aimed at forming the
competencies of students to apply the acquired knowledge, skills and qualifications
in their personal, educational and social activities. Education based on a competent
approach form in students’ independence, active citizenship, initiative, ability to use
media resources and information and communication technologies wisely in their
activities, conscious choice of school, healthy competition, and general cultural
skills. It is necessary for a person to engage in personal, social, economic and
professional relationships in his life, to take his place in society, to solve the
problems he faces, and most importantly, to be competitive in his field and
profession. Should have the competencies of working with information.

In the modern society where the student lives, develops and expresses himself,
openness, tolerance and practical problems have never been more relevant than
today. It is through communication that most of the previous students achieved life
and educational success. Therefore, one of the basic competencies, the problem of

formation of competences in working with information, is transferred from the

106



educational subjects traditional for this field (literature, native language and foreign
language) to trainings organized in the field of informatics. Because it is precisely
in the classes on informatics and information technologies that students learn new
equipment, methods and tools of communication, act on the boundaries of
communication, expand the circle of like-minded people and like-minded people.

The choice of tools for developing information competence in students is
different, but all of them serve to achieve the goal and assume the following: students
work in small groups, which is a favorable environment for the formation of their
practical qualities and support for initiatives allows to create, because many students
in a group can more easily exchange ideas with the teacher compared to one-on-one;
each of these methods provides for self-organization, independent activity, self-
control of students; each of the methods envisages setting the task as close as
possible to the real production situation, which increases the motivation of students,
helps them to understand the educational goals; each of these methods involves
performing a “"complete work action™ aimed at analyzing and evaluating the results
of the work.

Today, education is distinguished by a high level of adaptation of the system
of studied materials in the widely introduced distance education and a gradual
assessment of its mastery. Depending on the means of information transmission in
distance education, the following: teaching through the Internet (web courses) in
asynchronous mode without the direct participation of the teacher; teaching the
teacher and students on the same Internet site (synchronous mode) via the Internet
in a virtual classroom (web conference). Each of these methods has its own
characteristics that must be taken into account when using them.

The most convenient and rational approach to the formation of information
processing competencies in students is the integrative approach, which is a
combination of teaching methods. Each method has its own field of application and
limitations. If teaching methods are chosen and combined correctly, practical skills
can be developed more effectively. Traditional and distance learning methods help

to teach students the necessary knowledge and skills in the field of communication.
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Forms of training are carried out with the help of methods that serve to organize
the process effectively. The methods are interactive communication, encouraging
students to activate their existing knowledge, achieving new knowledge acquisition
through independent thinking, summarizing and summarizing, repeating the passed
topic, showing the vital importance of acquired knowledge (practical methods)
“Cluster” and "Sase-study" methods were used. After all, the development of
students' competence in working with information requires the simultaneous
implementation of several types of work, and the active participation of learners in
the process. In the organization of the educational process in the cluster method,
effective methodical and information-consultation of the use of the cluster is
provided by the teacher. When organizing the educational process by the cluster
method, the formation of the cluster often takes place around the integrator (teacher,
moderator, coordinator, etc.) who unites all the other participants, so the evaluation

of the effectiveness is within the scope of the integrator's activities.
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Abstract. Learning a foreign language is an essential component of higher education in
today's globalized world. To improve their language skills effectively, students must possess a
range of competencies, including motivation, language learning strategies, cultural competence,
self-reflection and self-assessment, and time management and discipline. These competencies can
be developed through various means, such as language classes, self-study programs, language
learning software, and instructor guidance and support. By developing these competencies,
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students can enhance their employability and cultural awareness, making them better prepared
for the demands of the global workforce. Higher education institutions play a critical role in
fostering these competencies and helping students achieve success in their language learning
endeavors.

Key words: Foreign language learning, Higher education, Competencies Language
learning strategies, Cultural competence, Self-reflection, Self-assessment, Time management,
Discipline, Globalization, Employability, Cultural awareness, Language classes, Self-study
programs, Language learning software, Instructor guidance and support.

Learning a foreign language has become an essential part of higher education
institutions worldwide. Being proficient in a foreign language not only helps
students in their academic pursuits but also increases their chances of employability
in a globalized world. However, learning a foreign language is not an easy task, and
it requires certain competencies that students must possess to improve their language
skills. In this article, we will discuss the students' development competencies that
are essential for improving foreign languages in higher education institutions.

Motivation is the driving force behind any learning process. In the context of
learning a foreign language, motivation plays a crucial role in the success of the
learner. Students who are motivated to learn a foreign language are more likely to
put in the effort and time required to improve their language skills. In contrast,
students who lack motivation may struggle to learn the language and may eventually
give up. There are two types of motivation: intrinsic and extrinsic. Intrinsic
motivation comes from within the learner and is driven by the individual's interest
and enjoyment in the learning process. Extrinsic motivation, on the other hand,
comes from external sources such as rewards or pressure from others. While both
types of motivation can be effective in learning a foreign language, intrinsic
motivation is more sustainable and long-lasting.

To improve their language skills, students must be motivated to learn. Higher
education institutions can foster intrinsic motivation by providing students with
opportunities to use the language in real-life situations. For example, language
exchange programs, cultural events, and study abroad programs can all help students

connect with the language and culture they are learning. Additionally, instructors
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can create a positive learning environment that encourages students to take risks and
make mistakes without fear of judgement.

Language learning strategies refer to the methods and techniques that learners
use to improve their language skills. Effective language learners use a variety of
strategies that are appropriate for their learning style and language level. Some
common language learning strategies include:

Vocabulary acquisition: This involves learning new words and phrases and
using them in context to improve communication skills.

Grammar practice: This involves studying the rules of the language and
applying them in speaking and writing.

Listening and speaking practice: This involves listening to authentic materials,
such as podcasts or videos, and practicing speaking with a partner or instructor.

Reading and writing practice: This involves reading authentic materials, such
as books or articles, and writing responses to them.

Mnemonic devices: This involves using memory aids, such as acronyms or
visual cues, to help remember new vocabulary or grammar rules.

Effective language learners use a combination of these strategies to improve
their language skills. Higher education institutions can help students develop these
strategies by providing them with resources, such as language learning software,
tutoring services, or language exchange programs. Instructors can also model
effective language learning strategies and encourage students to try new techniques
that work for them.

Cultural competence. Language and culture are closely intertwined, and
understanding the culture of the language being learned is essential for effective
communication. Cultural competence refers to the ability to understand, appreciate,
and interact effectively with people from different cultural backgrounds. Students
who are culturally competent are better able to communicate with native speakers
and understand the nuances of the language they are learning. To develop cultural
competence, students must first learn about the culture of the language they are

studying. This can be done through language classes that include cultural
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components or through extracurricular activities that expose students to the culture.
For example, attending cultural events, trying traditional foods, or participating in a
language exchange program with native speakers are all effective ways to develop
cultural competence.

Additionally, students must be open-minded and willing to adapt to new
cultural norms. This may involve learning new communication styles, social norms,
or customs that are different from their own. Instructors can help students develop
cultural competence by creating a welcoming and inclusive learning environment
that values diversity and promotes cross-cultural communication.

Self-reflection and self-assessment are critical competencies for improving
language skills in higher education institutions. Effective language learners are
aware of their strengths and weaknesses and are willing to take responsibility for
their own learning. By reflecting on their language learning experiences and
assessing their progress, students can identify areas for improvement and adjust their
learning strategies accordingly.

Self-reflection involves examining one's own learning process and identifying
areas for improvement. This may involve reflecting on the effectiveness of language
learning strategies, identifying areas of difficulty in the language, or evaluating
progress towards language learning goals. Self-assessment involves evaluating one's
own language skills and identifying areas of strength and weakness. This may
involve taking language proficiency tests or evaluating one's own speaking,
listening, reading, and writing skills.

Higher education institutions can help students develop self-reflection and self-
assessment competencies by providing them with opportunities to reflect on their
language learning experiences and assess their language skills. For example,
language classes may include self-reflection activities, such as journaling or group
discussions, that encourage students to reflect on their language learning
experiences. Language proficiency tests can also be used to assess students' language

skills and provide them with feedback on areas for improvement.
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Time management and discipline. Learning a foreign language requires time
and discipline. Effective language learners are able to manage their time effectively
and make language learning a priority. This may involve setting aside dedicated
study time each day, prioritizing language learning over other activities, or making
a schedule that includes language learning activities.

Time management and discipline are particularly important for students who
are learning a foreign language outside of a formal classroom setting, such as
through online courses or self-study programs. In these situations, students must be
self-motivated and disciplined to stay on track and make progress towards their
language learning goals.

Higher education institutions can help students develop time management and
discipline competencies by providing them with resources and support. For example,
language learning software or apps can help students stay organized and on track
with their language learning activities. Instructors can also provide guidance and
accountability by setting language learning goals, providing feedback on progress,
and offering support and encouragement.

Conclusion. Learning a foreign language is an essential part of higher education
in today's globalized world. However, improving language skills requires more than
just attending language classes. Students must possess a range of competencies,
including motivation, language learning strategies, cultural competence, self-
reflection and self-assessment, and time management and discipline, to improve
their language skills effectively. By developing these competencies, students can not
only improve their language skills but also enhance their employability and cultural
awareness. Higher education institutions can play a critical role in fostering these
competencies and helping students achieve success in their language learning
endeavors.
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Annotation.This article discusses the issues of communicative teaching of foreign languages
based on communicative tasks. Communication-oriented education aims to teach communication
in a foreign language using all necessary (not only communicative) tasks and methods.
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Introduction

The increased interest in these factors is because of the oral nature of the lead
in teaching a foreign language, as well as the capability and readiness of college
students at the preliminary stage to master a massive range of lexical units.

The ownership of a phrase is the maximum vital prerequisite for talking,
however in the reproductive forms of speech hobby, knowing best the meaning of a
phrase is not sufficient. Here, the possession of the connections of the word and the
formation of terms based totally on them performs an equally critical position.

Teaching vocabulary is interconnected with getting to know grammar. at the
initial level of getting to know a overseas language, it's miles necessary to teach

youngsters now not only to pronounce phrases efficiently and recognize their
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meaning, but additionally to grammatically correctly construct these words in a
sentence to carry their thoughts or thoughts of any other character.

The level of formation of communicative competence in speak me directly
depends at the satisfactory of getting to know its lexical and grammatical factors, or
as an alternative, numerous movements with language material, leading to the
formation of oral speech capabilities and capabilities, from the most effective
abilities to the improvement of strong automatisms and complex creative
competencies. The lexical and grammatical gadgets of the language are the
preliminary and important building fabric with which speak me is accomplished,
consequently the language fabric is one of the most important components of the
content of teaching an overseas language.

The contradiction among the established fashion of interdependent coaching of
an overseas language in its various factors and the exercise of coaching an overseas
language subject at school, when there is a shift in emphasis to one of the factors of
the language, which prevents the formation of communicative competence, have to
be eliminated.

The primary goal of teaching grammar in secondary school is to increase
students' grammatical skills as one of the most vital additives of speech capabilities
in talking, listening, studying, and writing. An insufficient stage of grammatical
skills becomes an insurmountable barrier to the formation of not most effective
language, but additionally speech and sociocultural competence. The
communicative approach entails coaching grammar on a practical and situational
basis. Which means grammatical phenomena are studied and assimilated now not as
"bureaucracy" and "systems", but as a way of expressing certain mind, relationships,
communicative intentions. It is far essential to create situations for displaying the
studied form and production as a dynamic unit that performs a nicely described
functional and communicative position in conversation and expression of idea. Such
conditions are speech conditions, which might be standard for using the studied

phenomena amongst local audio system. Therefore, the communicative method in
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teaching grammar involves the introduction of recent typologies of exercises and
duties necessary for the implementation of tutorial sports.
Main part

Language and speech preparatory physical activities help to master the
“approach of an overseas language”, but such movements reduce the incentive of
students. Therefore, it is necessary to combine such exercises with communicative
tasks in a single lesson. It is also ideal to transform them into tricky and creative
responsibilities within the form of crossword puzzles, lotto, and so forth.

However, this approach does not exclude the stage of pre-communicative
language practice, which allows students to comprehend speech actions in terms of
their form, content and purpose. It is during the performance of educational activities
that three competencies are formed: language, speech and communicative, which
ensure participation in real communication within the framework of the learning
objectives. The optimal ratio of time for the formation of language competence is 20
-25%, speech - 20 - 25%, speech - 50 - 60%. Based on this, we can determine the
following stages of the formation of grammatical skills:

1) Preparatory. (Display, give an explanation for.)

-evaluate the use of ... within the following situations and say on what basis they are
adverse.

- write sentences with....

-discover in the textual content grammatical phenomena that express....
-decide the meaning of the grammatical form within the given situations.
2) Primary. (Mechanical sporting activities in substitution and imitation)
- Say that you did the same if it's far actual.

-guarantee the interlocutor that he is inaccurate.

-explicit self-belief, marvel on the declaration of your friend.

- learn a poem, a music.

-Repeat via adding a phrase (phrase, word).

-Make sentences the use of the table.

- Make up a dialogue via analogy.

115



- Entire the sentences consistent with the version.
-Make sentences out of the given words.
3). Combining. (Non-communicative training responsibilities for transformation.)
-update the highlighted words....
-tell about what you probably did not do the day gone by, but did these days.
- start the following dialogues.
- Refute the statements and completely them.
-alternate the situation so that it could use an exclusive grammatical shape.
-pick an appropriate form of the verb from several given.
-exchange the annoying (voice, temper, man or woman) of the verb.
-Retell the text using the indicated grammatical bureaucracy.
4). Systematizing. (Conditional speech sporting events)
-concentrate and say why it passed off.
-Fill within the blanks and explicit your attitude to this.
- Make up a dialogue according to a sure functional scheme.
5). Combining. (Interference: trying out readiness to characteristic in new
conditions)
-pick the appropriate grammatical form.
- game sports.
6). Speech-sporting events:
-give examples from your life that prove that....
-provide you with a logical finishing to the story.
-Take a tour
-Take an interview.
-you are an optimist. (Pessimist).
-give guidelines.
-Make a commercial.
In coaching grammar, techniques have historically been defined - implicit and
express. Within the first case, the emphasis is on teaching grammar without

explaining the guidelines, and inside the second, the other is authentic. With an

116



implicit approach, a structural or communicative approach is possible. With an
express method - deductive or inductive. A differentiated approach to coaching
grammar permits you to combine distinctive procedures, taking into consideration
the characteristics of getting to know. In fundamental and secondary colleges, each
time feasible, the inductive method must be used. In excessive school and at a
sophisticated degree of education, frequently, the deductive technique is used.

The maximum critical tiers are the fourth, fifth and sixth levels. It is at the
fourth level that the distribution of interest between form and content starts evolved.
It ought to accept extra attention as mono, due to the fact most of the formal sports
of the textbook may be without problems transformed into "verbal exchange with
safety net" without complicating the language tasks. Thus, the educational system is
intensified without violating the standards of accessibility and continuity.

The 6th stage, which belongs to the degree of speech practice, differs from the
5th one frequently in that the educational undertaking of the use of particular
language cloth is now not inside the focus of the student's attention, it's far forced
out to the extent of so-referred to as aware control. In other phrases, the grammatical
fabric is used or understood robotically, and in case of trouble, students turn to the
rule.

The teacher wishes to formulate the speech undertaking in any such manner as
to steer college students to the need to use the necessary grammatical cloth.
Motivation at this stage may be verbal, although the scholar does no longer overlook
that he is in elegance and came to examine, so its miles appropriate to speak about
gaining knowledge of and speech motivation.

Conclusion.As experience shows, the communicative approach in teaching
grammar is quite effective. It contributes to the systematization of language material,
establishing a connection between communicative tasks and alternative means of
solving them creates an idea of the functional relationships between various
phenomena of the language environment.

Performing speech tasks based on authentic regional texts, students not only

improve their linguistic competence, but also acquire sociocultural knowledge about
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the country of the language being studied. Thus, the basic principles of
communicative grammar are implemented: situationally, functionality and

variability, as well as a linguacultural approach to learning.
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The goals and tasks facing the modern education are changing — the emphasis
is shifted from the assimilation of knowledge to the formation of competence. There

IS a reorientation of a personal-oriented approach, the opposite of knowledge-
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oriented impersonal pedagogy. Schools are provided with modern computers,
electronic resources, Internet access. This contributes to the introduction of new
pedagogical technologies in the teaching and educational process. It is the use of
innovative technologies in English language lessons is the main sign of positive
results of creative activity, which entails increased motivation of students. At the
same time, every teacher who uses communication and computer technologies or
project activities using the Power Point multimedia presentation in English language
classes should know that any educational technology must meet the following
methodological requirements:

— conceptuality: a scientific concept, including a psychological and socio-
pedagogical justification for achieving educational goals;

— systemic: the presence of all signs of the system (the logic of the process, the
interrelation of all its parts, integrity)

— efficiency: ensuring results that meet educational standards;

— flexibility: the possibility of variations in content to ensure comfort and
freedom of interaction between the teacher and students, taking into account the
specific conditions of pedagogical reality;

—dynamism: the possibility of developing or transforming the technology used;

— reproducibility: the possibility of using the technology by other teachers in
this educational institution or in other;

The educational space has now flooded with computer training programs,
which, of course, are a good help in teaching. They direct the student to a free pace
of learning, the individual logic of cognition. Knowledge control is carried out
immediately with a guarantee of transition to a new level. It seemed that the goal of
the creators of these training programs was achieved: the trainee can do without a
teacher. This approach to the learning process is easy to explain. However, in reality
everything is much more complicated.

The introduction of computer educational technologies in a mass school shows
that the role of the teacher is still very significant. Despite the huge advantage of a

computer, compared to other technical and visual means of teaching, it is the teacher
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who can ensure the integrity and systematic in teaching. In the context of
informatization of education, the teacher acts as a director, who is called upon to
direct the information flow for the most effective teaching.

The teacher should pragmatically approach the use of computer technology and
look at the computer not as a competitor, but as a more perfect tool than in other
learning tools.

There are several computer educational technologies that are most often used
in English classes for solving different problems:

— use of Internet resources; Very often the Internet makes it possible to find
interesting pupils and teachers of visual material high quality. The resources of the
Internet help to make the development of the educational material effective and
involve students in independent learning.

— multimedia presentation Power Point; Having mastered the Power Point
presentation program, the teacher can use the technology of project activity in
teaching English in solving any educational problem.

— Use of computer educational programs;

The use of computer programs in teaching English, in no way, hinders the
solution of the communicative task but on the contrary, increases its effectiveness,
since the teacher can construct a lesson that could most effectively achieve the set
learning goal. It is much more effective to demonstrate a small fragment, rather than
show a fully educational video film, designed for a whole lesson, and sometimes
more.

The teacher can perform a unique installation of a multimedia lesson, and
calculate it to within a second, taking into account the characteristics of a particular
class and each student individually. Modern multimedia production allows you to
copy some of the material, bring a certain passage to a large screen, use the necessary
video or audio in the lesson of English, with a projector. Thus, the creative approach
allows the teacher to make the most efficient use of the rich tools presented by

modern computer educational technologies.
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Practical application of computer educational programs | believe that the use
of computer educational programs in English language lessons should be adequate
to the goals and content of training. By programmed learning is understood the
management of the assimilation of the program learning material with the help of a
training device. The concept of programmed instruction presupposes the provision
of educational information in relatively small portions in a certain sequence. After
each piece of information, a control task is given in the form of questions, exercises
that you need to perform immediately. In the case of a correct assignment, students
receive a new portion of the training information.

The monitoring function is also performed by the training device. Depending
on the way information is provided, the nature of work on it, and the control of
learning, programmatic training is divided into:

— Branched — the program in that the student in the case of an incorrect answer
is given additional educational information that will allow him to perform the task;

— Adaptive — the program provides the learner to choose the level of
complexity of the new teaching material;

— Combined — the program includes elements of branched and adaptive
programmed learning. As a result, block and modular training arises;

— Block — is carried out on the basis of a flexible program that provides
students the opportunity to perform a variety of intellectual operations, the use of
acquired knowledge in solving learning problems;

— Modular is the organization of the learning process, in which students work
with a curriculum composed of modules. Thus, programmed learning is learning
with the help of a training device (computer, Internet, television, etc.) Students create
and justify a model to solve a problem situation. Students try to solve the problem
situation on the basis of existing knowledge or by guessing, logical reasoning.

During the independent search for new knowledge in textbooks, they construct
a mental model of their actions to solve it. Individual actions in accordance with the

created model, refinement and correction of the solution. An analysis of the
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performed action and verification of the correctness of the solution of the problem.
Analysis of thinking in the course of the action.

The analysis of mental action promotes the development of intellectual
abilities, going beyond the limits of traditional solutions, the rejection of stereotypes
and patterns of mental activity. Problem — active training allows you to acquire not
only new knowledge, but also develops intellectual abilities, accumulates experience

of creative thinking and solving various tasks.

References

1. Chomsky, Noam (1965). Aspects of the theory of syntax. Cambridge: M.I. T.
Press.

2. Hymes, Dell H. (1966). “Two types of linguistic relativity”. In Bright, W.
Sociolinguistics. The Hague: Mouton. pp. 114-158.

3. Hymes, Dell H. (1972). “On communicative competence”. In Pride, J.B.; Holmes,
J. Sociolinguistics: selected readings. Harmondsworth: Penguin. pp. 269-293.

4. http://creativecommons.org/licenses

USEFUL TECHNIQES IN TEACHING WRITING IN ESP CLASSES

Safarova Fotima Isamiddinovna
Tashkent University of Information Technologies
named after Muhammad al- Khwarizmi
fatima0580@mail.ru

Abstract: The article reveals the essence of writing, its factors and types. Moreover,
activities that help to teach writing and make the process of writing more effective are described
thoroughly. In addition, modern methods of teaching writing in ESP classes are concerned in this
article.

Keywords: medium, semantics, culture, ESP, procedure, graphic organizer, technique,
motivation, chart.

If language is a tool that makes human beings uniquely different from other
animals, undoubtedly writing is an important ability that human beings are endowed
with. Writing is a medium of human communication that represents language and
emotion through the inscription or recording of signs and symbols. In most
languages, writing is a complement to speech or spoken language. Writing is not a

language but a form of technology that developed as tools developed with human
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society. Within a language system, writing relies on many of the same structures as
speech, such as vocabulary, grammar and semantics, with the added dependency of
a system of signs or symbols. The result of writing is generally called text, and the
recipient of text is called a reader. Writing has been instrumental in keeping history,
maintaining culture, dissemination of knowledge through the mediaand the
formation of legal systems.

Writing is a complex skill that provides communication between the people by
means of graphic signs. Like speaking, it is a productive kind of activity; we record
our messages to convey them to the recipient. The product of this activity is a text
that is subject to reproduction.

Writing as well as reading includes such factors:

(1) incentive and motivating; (2) analytical and synthetical; (3) executive;

The first one deals with a motive that arises from a necessity to take part in
communication so as to convey a written message.

Analytical and synthetical parts deal with the utterance which is formed and realized,;
words are selected, subject-predicate and syntagmatic relations are analyzed.

The third part is realized in the form of a written text.

Written speech is a process of expressing thoughts in graphic form. Writing in
methods is mastering a graphic and orthographic system of a foreign language to
better consolidate the speech and language material. Writing here plays an ancillary
role in mastering speaking and reading because writing is closely related to them.

Writing allows us to have our ideas immediately available for review,
reevaluation, a process that can lead us to reconsider and refine our ideas, i.e.to learn
what we think by writing. Writing is a thinking process at various stages. Writing is
best understood as a set of distinctive thinking processes in which writers orchestrate
to organize during the act of composing. Writing is originating and creating a unique
verbal constant that is graphically recorded.

The process of writing means planning, writing a first draft, revising and

presenting. Writing is a sequence of differentiated and recursive processes".
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First of all, we must define what kind of writing should students do? Like many
other aspects of English language teaching, the types of writing we get students do
will depend on their age, interests and level. We can get beginners to write simple
poems, but we probably won’t give them an extended report on town planning to do.
When we set tasks for elementary students, we will make sure that the students have
or can get enough language to complete the task. Such students can write a simple
story but they are not able to create a complex narrative. It’s all a question what
language the students have at their group and what can be achieved with this
language. The models we give students to imitate should be chosen according to
their abilities.

In general, we will try to get students writing in a number of common everyday
styles. These will include writing postcards, various kinds of letters, filling in forms
such as job applications, writing narrative compositions, reports, newspaper and
magazine articles etc. We may also want to have students write such text types as
dialogues, play scripts, advertisements or poems, of course if we think these will
motivate them.

Another factor which can determine our choice of writing task is the students’
interests. Getting into consideration their directions or field of their future specialties
we can choose appropriate tasks for special deals. If we have mixed group students
of different specialties their interests won’t be so easy to pin down. At this point we
will choose writing tasks which we think are generally useful but which, more
importantly, they are likely to enjoy doing. For example, students of technical
universities may never have a need to write a scene from a soap opera, but they might
enjoy by doing it, so it is worth doing. There is no limit to the kinds of text we can
ask students to write. Our decisions though will be based on how well students know
the language, what their interests are and what we think will not only be useful for
them but also motivate them as well.

This cyclical process when composing texts make writers move forwards and
backwards: planning, actual writing on paper and revising, all these sub processes

interacting with one another in contrast to the traditional linear step-by-step
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procedure of writing where the emphasis was given to the student's mastery
of the code and certain subject matter.

Although writing in general involves various stages, in reality however, the
process of composing is not linear and writers do not follow a systematic sequence
of rehearsing (planning), drafting (actual writing on paper) and revising but it is a
recursive activity. Writing has been described as a recursive process, in which the
writer plans, translates ideas into language, and reviews what has been written.
As we have already mentioned previously, more skilled writers pay more attention
to content and organization, while weaker writers are more preoccupied with the
mechanics of writing, especially spelling, punctuation and grammar.

Good writers are found to use a longer pre-writing period than average writers.
The recursive nature of writing sees a writer moving between drafting and revising
with stages of replanning in between and this going back and forth makes writing a
process that leads to clarity.

“As a process, writing does not move in a straight line from conception to
completion: all planning is not done before words are put on paper; all the words are
not on paper before writers review and revise. Writers move back and forth among
these sub processes”. As Shaughnessy cited in Zamel “Writing can be explained as
a process of exploring our own thoughts, the record of an idea developing. It is a
process whereby an initial idea gets extended and refined”.

Writing is a complex process and can lead to learner frustration. As with
speaking, it is necessary to provide a supportive environment for the students and be
patient. Below mentioned activities will help to teach writing and make the process
of writing more effective.

Graphic organizers are a really good way to get students planning what they
are going to write before they actually begin the task of writing. Graphic organizers
are a visual representation of the information they would like to include in their
writing. Some examples are:

Venn diagram — These show relationships between 2 or more things. Venn

diagrams are great for showing similarities and differences.
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T-Chart — Explores a topic with opposing views. Examples could include:
likes/dislikes, before/after and advantages/disadvantages.

KWL — A way to record student’s knowledge on a topic before you begin and
at the end of the topic. K-what students KNOW; W-what students WANT to know;
and L-what students LEARNED.

PMI — Used to record different views. P-Plus, M-Minus, I-Interesting. This
organizer can be used by students when giving feedback to other students about their
work.

Pass it on- this activity can be used in small groups. It is best to use a template
for this to guide how much students write. Each student has a turn to write an
introduction. They then pass this on to the next student in the circle. Students read
the introduction and then write the middle of the text. Finally, with the last pass
around the circle, each student reads the introduction and middle and then writes a
conclusion. The writing is passed back to the original writer to read and share with
the group.

Rapid/Rocket writing- The idea behind this is to get students to write down as
much information as they can on a topic in a given time, without focusing on fixing
spelling, grammar or other mistakes. Students should be provided with a time limit
(such as 5 minutes). This could be the beginning of a series of lessons where the
teacher focuses on different parts of the rapid writing, such as cohesion, spelling,
punctuation and grammar.

Drawbacks - It takes a lot of time and effort to write, and so it is only fair that
student writing is responded to suitably. Positive comments can help build student
confidence and create good feeling for the next writing class. It also helps if the
reader is more than just the teacher. Class magazines, swapping letters with other
classes, etc. can provide an easy solution to providing a real audience.

Writing considered as a difficult skill to master and students are often
discouraged by the lack of motivation, which is notable characteristic of some
second language learners. As we know, motivation is a complex construct, and there

are many factors that might inspire students to master a foreign language. For
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example, students might be focusing on the final product. In other words, the process
approach recognizes that “most people progress through a number of untidy drafts
before reaching a final version”, as they develop their thoughts and add new ideas.
The process approach recognizes that students often discover what they want to say
as they think and write about a topic. That is why Ur recommends accepting messy
drafts as a positive, even essential stage in writing.

In the process approach, content and organization are more important than
correction of grammar, spelling, punctuation and vocabulary, which occurs
gradually and thoughtfully throughout the writing process. As Ur states, correcting
these types of mistakes “is part of the language instruction, but too much of it can
be discouraging and demoralizing”. Some of the basic writing processes students go
through include those described below:

- ldea generation entails discussing a topic in class and in pairs and groups,
and also includes brainstorming about the topic, or noting down the various elements
that come to mind as students reflect on the topic.

— Free writing or (fast writing) is “an initial exploration of the ideas that you
have about a topic. At this point students begin to develop their ideas and establish
a viewpoint about an issue. According to Brown, students should write freely by
whatever comes to mind about a topic for ten minutes without stopping, judging
ideas or worrying about spelling and grammar.

- Drafting requires students to begin structuring their writing and making
incoherent.

~ Peer editing and peer evaluation allow students to share their drafts with
each other to invite into discussion and receive helpful feedback for revision.

- Final draft is produced after successive stages of drafting, editing and
revising.

Learning to write in a foreign language is a demanding task that can easily
make students unmotivated. To solve this problem, teachers can apply their
knowledge of current theories and methods to make writing instructions more

successful. For example, familiarity with the process approach to writing allows a
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teacher o help students recognize the steps they go through to create a written text,
which should lead to less stressful and more motivated writing.

Additionally, an understanding of how to apply the principles of project work
to a writing task lets the teacher incorporate elements that are sure to stimulate
students to express themselves on paper: a relevant topic and authentic purpose for
writing; collaboration with their peers; use of all four skills; and variety of activities
to gather information, such as researching disciplines and interviewing different
people.

The final result is to motivate students who are pleased that they have created
something that is useful and has meaning. Therefore, those instructors who apply
project-based learning will definitely increase students’ motivation and become the

most successful in teaching writing.
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ENHANCING FOREIGN LANGUAGE ACQUISITION THROUGH
EFFECTIVE DICTIONARY USAGE STRATEGIES IN NON-
PHILOLOGICAL HIGHER EDUCATION INSTITUTIONS
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Abstract.This thesis investigates the role of dictionaries and effective teaching methods for
working with them among students of non-philological higher education institutions in the process
of learning foreign languages. The study recognizes the challenges faced by students in non-
philological fields when learning a new language and emphasizes the importance of dictionaries
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as fundamental tools for vocabulary acquisition and comprehension. The literature review
explores the significance of dictionary skills in foreign language learning, including their impact
on vocabulary acquisition, reading comprehension, independent learning, and problem-solving
abilities. Various teaching methods and techniques for dictionary usage are examined, such as
incorporating dictionary use into classroom activities, utilizing different types of dictionaries, and
integrating dictionary training into language teaching methodologies. The study employs a
comprehensive mixed-methods research design, involving quantitative surveys, qualitative
interviews, and classroom observations to collect data from a diverse group of students and
instructors. The data analysis will provide insights into students' dictionary skills, language
proficiency, and the effectiveness of teaching methods. Ethical considerations will be upheld
throughout the research process. The expected results will highlight the positive correlation
between students' dictionary skills and language proficiency and identify the most effective
teaching methods for dictionary usage. The findings of this study aim to support instructors in
non-philological higher education institutions in facilitating successful foreign language learning
through the incorporation of effective dictionary usage and teaching strategies.

Keywords: Dictionaries, Foreign language learning, Non-philological higher education
institutions, Teaching methods, Vocabulary acquisition, Reading comprehension, Mixed methods
research

Introduction

In recent years, foreign language acquisition has become increasingly crucial
in higher education institutions, as it provides students with essential skills needed
for global communication and cross-cultural understanding. Despite the importance
of foreign languages, students in non-philological fields may encounter challenges
when learning a new language. One of the fundamental tools for language learning
is the dictionary, which aids in vocabulary acquisition and comprehension. This
study aims to investigate the role of dictionaries and effective teaching methods for
working with them among students of non-philological higher education institutions
in the process of learning foreign languages.

Literature Review

2.1 The Importance of Dictionary Skills in Foreign Language Learning

The effective use of dictionaries has long been considered a vital component
in foreign language learning. Researchers have explored the relationship between
dictionary usage and vocabulary acquisition, as well as reading comprehension, in
various learning contexts (Laufer & Hill, 2000; Knight, 1994). In a study conducted
by Laufer and Hill (2000), it was found that students who utilized dictionaries

effectively experienced significant improvements in their vocabulary acquisition
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and reading comprehension. This suggests that the ability to use dictionaries is an
essential skill that should be developed in foreign language learners.

In addition to vocabulary acquisition and reading comprehension, dictionary
skills have also been linked to the development of independent learning and
problem-solving abilities. Knight (1994) emphasized the role of dictionaries in
enabling students to become more autonomous learners by providing them with the
necessary tools to solve language-related problems on their own. By incorporating
dictionary training into foreign language courses, instructors can help students
develop these critical skills, which are not only valuable for language learning but
also for their overall academic success.

2.2 Teaching Methods and Techniques for Dictionary Usage

The literature on teaching methods and techniques for dictionary usage in
foreign language learning is quite extensive. Nesi (1999) suggested that instructors
should incorporate dictionary use into classroom activities and assignments to
promote the development of efficient dictionary usage strategies. By providing
students with opportunities to practice using dictionaries in context, they can become
more familiar with the process and, in turn, develop more effective skills for using
this essential language learning tool.

In addition to incorporating dictionary usage into classroom activities,
researchers have also explored the benefits of using different types of dictionaries
for language learning. Tono (2001) argued that monolingual dictionaries can be
particularly useful for advanced learners, as they offer more accurate and detailed
definitions and examples compared to bilingual dictionaries. By using monolingual
dictionaries, learners can gain a deeper understanding of the target language and
improve their overall language proficiency. Some studies have also focused on the
use of electronic dictionaries and their potential benefits for language learning. Nesi
(1999) provided a comprehensive guide to electronic dictionaries for language
learners, highlighting their advantages, such as ease of use, portability, and the
ability to access multiple resources simultaneously. With the increasing prevalence

of technology in education, electronic dictionaries have become more accessible and
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user-friendly, offering additional opportunities for students to develop their
dictionary skills and enhance their language learning experience.

Another area of research in teaching methods for dictionary usage is the
integration of dictionary training into language teaching methodologies, such as the
communicative approach or task-based language teaching. Studies have shown that
when dictionary training is integrated into these methodologies, students can
improve their language proficiency and develop more effective dictionary usage
strategies (Nation, 2001; Scholfield, 1999). For example, Scholfield (1999)
demonstrated that when students were taught how to use dictionaries effectively in
the context of communicative activities, they were more likely to use dictionaries
strategically and, as a result, improve their language skills.

In summary, the literature on teaching methods for dictionary usage in foreign
language learning highlights the importance of developing students' dictionary
skills, as well as the various techniques and approaches that can be used to achieve
this goal. By incorporating dictionary use into classroom activities, using different
types of dictionaries, and integrating dictionary training into language teaching
methodologies, instructors can better support their students' language learning and
help them become more proficient and confident in using foreign languages.

Methodology

3.1 Research Design

This study employs a comprehensive mixed-methods research design, which
combines both quantitative and qualitative data collection and analysis methods.
This approach allows for a more in-depth examination of the effectiveness of various
teaching methods for dictionary usage in non-philological higher education
institutions. By using mixed methods, the research will provide a more
comprehensive understanding of the impact of teaching methods on students'
dictionary skills, language proficiency, and overall learning experience.

3.2 Participants

The participants in this study include a diverse group of students enrolled in

non-philological fields at several higher education institutions. These students

131



represent various disciplines, such as engineering, business, and natural sciences. In
addition to the student participants, foreign language instructors who teach these
students will also be included in the study. The inclusion of instructors will allow
the research to gain insights into their perspectives on teaching dictionary usage and
the challenges they face in implementing effective teaching methods.

3.3 Data Collection

Data will be collected using multiple sources to ensure the reliability and
validity of the research findings. The data collection methods include:

a) Surveys: An online survey will be administered to both student and
instructor participants. The survey will consist of both closed-ended and open-ended
questions designed to assess the participants' current dictionary usage, their
perceptions of the effectiveness of different teaching methods, and their overall
satisfaction with their language learning experiences.

b) Interviews: Semi-structured interviews will be conducted with a select
group of student and instructor participants. The interviews will provide an
opportunity to gain deeper insights into the participants' experiences and
perspectives on dictionary usage, teaching methods, and language learning.

c) Classroom Observations: The researchers will conduct classroom
observations to gather data on the actual implementation of teaching methods for
dictionary usage in the selected higher education institutions. The observations will
focus on how instructors integrate dictionary training into their lessons, the types of
dictionary-related activities and assignments they use, and the students' engagement
and performance during these activities.

3.4 Data Analysis

The quantitative data collected through surveys will be analyzed using
descriptive and inferential statistics to identify trends and patterns related to
dictionary usage and teaching methods. The qualitative data gathered from
interviews and classroom observations will be analyzed using thematic analysis to
identify common themes, challenges, and best practices related to teaching

dictionary usage in non-philological higher education institutions.
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3.5 Ethical Considerations

This study will adhere to the ethical guidelines for educational research,
including obtaining informed consent from all participants, maintaining
confidentiality and anonymity, and ensuring the privacy and security of all data
collected. Any potential risks or harm to the participants will be minimized, and the
research will be conducted in a manner that respects the rights and dignity of all
those involved.

Results and Discussion

4.1 Students' Dictionary Skills and Language Proficiency

The results of this study are expected to show a positive correlation between
students' dictionary skills and their language proficiency levels, supporting the
notion that effective dictionary usage contributes to successful foreign language
learning.

4.2 Effective Teaching Methods for Dictionary Usage

The study will identify the most effective teaching methods for dictionary
usage, such as incorporating dictionary training in classroom activities and
assignments, using monolingual dictionaries for advanced learners, and promoting
independent learning and problem-solving skills.

Conclusion

This study highlights the importance of dictionaries in foreign language
acquisition for students in non-philological higher education institutions. By
identifying effective teaching methods for dictionary usage, instructors can better
support their students' language learning and ultimately help them become more

proficient and confident in using foreign languages.
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Annotation: The article highlights the significance of tech and mobile devices for teaching
and learning foreign languages. IT tech-based collaborative learning ensures enhanced student
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Introduction

Innovation is changing the way we communicate, socialize, play, shop and
conduct trade. Other than, the social organizing insurgency makes the world a little
town and gives individuals openings to be autonomous learners instead of getting
information just from instructors in a conventional way. These recent, profound
changes place pressure on the traditional models of language learning and teaching,
such as teaching in a formal classroom setting. Moreover, they show us with
challenges to re-design the way we educate and learn English One new facet of our
life today is the wide spread use of mobile phones. This widespread use of mobile
phones makes it necessary for educationists to find means of utilizing this new trend
in teaching.

TEFL can advantage from this innovation in a number of ways particularly

that the utilize of versatile phones can amplify distant past the classroom where it is
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more helpful to the understudy permitting for more opportunity and time. In
addition, the students' easy access to the Internet through their phones enables them
to make use of learning resources which had not been within reach in the past.

Methods for Language Teaching. The most reason of educating outside
dialects is the arrangement and improvement of a communicative culture of
schoolchildren, instructing commonsense authority of a remote dialect. Get to the
Internet empowers instructors to require advantage of a tremendous sum of extra
materials and assets that permit enhancing lessons with an assortment of thoughts,
making them more successful, curiously, and intelligently.[1] Hence, competently
joining data resources of the Web into the instructive handle, you will: frame and
make strides discourse abilities using modern bona fide materials; to renew lexicon
with lexicon of the present day English dialect; to induce familiar with the highlights
of discourse behavior, culture and conventions of different people groups within the
conditions of communication.

Computer in the classroom: Having a computer in the classroom is an asset to
any teacher. With a computer in the classroom, teachers are able to demonstrate a
new lesson, present new material, illustrate how to use new programs, and show new
websites.

The assignment of instructors is to form the conditions of viable dialect
learning for each understudy to select such strategies of preparing that would
empower each understudy to appear their action, their inventiveness. The task of the
instructor is to extend student’s cognitive exercises in learning remote dialects.
Cutting edge instructive advances such as agreeable learning, extend strategy, the
utilize of unused data innovations, the Web offer assistance to actualize student-
centered approach to preparing, give individualized and separated learning, taking
into account the capacities of children, their level of preparing, slants, etc. [2]

Shapes of work with computer preparing programs for remote dialect lessons
incorporate:1) Learning lexicon; - articulation; - preparing dialogical and
monological discourse; 2) Educating composing; 3) Refinement of linguistic

marvels.
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Technology can make language learning more effective in traditional settings
as well. For example, learners can record themselves using the language they are
learning outside of class, and bring the recordings into the classroom for peer and
instructor feedback and review. Learners can use technology during class to
communicate with one another via text chatting, rather than speaking, which is
beneficial for the language learning process because it allows learners time to reflect
and review their output. [3]

Furthermore, Innovation offers handfuls of apparatuses to assist learners in
genuine time. Understudies can get to streamlined lexicons, make flashcards, and
browse the web within the dialect they are learning. They can discover write buddies,
discussion accomplices, and online guides. And they can experience rich examples
of the dialects they are learning instead of being restricted to inactive cases from
conventional reading material. Facebook, LinkedIn, Instagram, and Twitter all offer
an everyday smorgasboard of dialect learning hone for brave learners who need to
combine social media utilization with dialect learning hone. [4]

The use of presentations in lessons allows you to animate, change and
highlight the most important elements using color, font, tilt, and size. For example,
when explaining the formation of questions in English, students see how the
sentence is gradually rebuilt from a narrative to an interrogative. If necessary, you
can repeat one or another step. You can also add photos, diagrams, or tables to your
presentation, which further enhances the impact. This technique relies heavily on
visualization, which leads to better assimilation of the material.

There are computer tools like MicroMandarin that suggest vocabulary based
on location. Tip Tap Tones trains users to recognize Chinese tones. Used wallpaper
to teach vocabulary. Building on ideas to create engaging 3D virtual reality video
game. Rosetta Stone is a language tool that uses pictures for teaching. Tasks involve
identifying the picture that matches the target phrase. Rosetta Stone offers
advantages over traditional curricula with immediate feedback, visual context, and

inferred meaning.
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Our work adds an interactive 3D environment with priority on
experimentation and task completion. DuoLingo teaches language through sentence
translation, with a structured progression and motivation systems. Using DuoLingo
for 34 hours is equal to a college course in Spanish, but many stop within 2 hours.
Our work incentivizes users with game elements and teaches language in a physical
context, not just translation. [5]

Many of the recommendations of mobile learning practice apply to the use of
podcasting for learning. These include the provision of resources that can be used
autonomously, appropriate length, taking screen size into consideration in the design
of resources (which applies to video podcasts) and chunking knowledge as
independent learning objects to facilitate processing of information [6].

Students perceive auditory and visual stimuli, including articulatory
movements and correct intonation on computer screens. Program selection based on
current educational material, student level, and abilities. We use "The Royal Family™
program to learn English with royal members and ancient traditions. It provides
basic info on British royals. Click a photo to view full name, title, and date of birth.
Tools for presenting info are available. After watching the video on public speaking
by the Queen, students can witness important life events of monarchs and hear the
queen speak classic English. The program offers the option to use reference
materials, dictionary and word processor. Students can use a dictionary to view
words on screen, hear correct pronunciation and see translations if needed. [7]

Conclusion

Overall, student satisfaction surveys validate the ongoing triumph of online
resources in educating foreign languages, but a growing collection of literature
implies that such technologies are fostering independent learning and enhanced
cross-cultural proficiency among students. Technology does not guarantee success
in language learning. We have seen many unsuccessful results in the history of
language teaching despite investing so much on equipping language learning
environments with highly advanced technological devices in the expectation of

success. It is clear that. “... the key to successful use of technology in language
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teaching lies not in hardware or software but in “humanware” — our human capacity
as teachers to plan, design and implement effective educational activity” [8].
Technology can only become effective and useful in language teaching and learning

environments in hands of competent teachers.
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Aunomayusa. B cmamve cosopumcs, o neobxooumocmu pabomvl ¢ HbIHEUIHEU
MON00ENCHI0, 00YUAIOWUXCA 8 00We0OpPA308aAMENbHbIX WKOAAX U 8Y3aX Haulel Cmpamuvl, ¢
UCNONIL308AHUEM HE MONbKO MPAOUYUOHHBIX, HO U COBPEMEHHBIX, UHHOBAUUOHHBIX MEXHOI02UU.
OO0HOU U3 MaKUXx MexHoN02Ull AGNAIONC UHMEPAKMUBHBLE MEMOObl 00YYEHUS.

Knwueevie cnoea:  mupososspenue,  6yoywee  Peneccanca,  6eb6-ousaiinepui,
mecmuposwuku, cucmemnsie aomunucmpamopot, KIBERoONe, cneyuanucm no pabome ¢ BigData,

IT-cneyuanucmer u pobomomexnuxu.
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Annotatsiya. Maqolada mamlakatimizdagi umumta’lim maktablari va oliy o‘quv
yurtlarida tahsil olayotgan bugungi yoshlar bilan nafagat an’anaviy, balki zamonaviy,
innovatsion texnologiyalardan foydalangan holda ishlash zarurligi hagida soz boradi. Ana
shunday texnologiyalardan biri o ‘gitishning interfaol usullaridir.

Kalit so’zlari: Outlook, Uyg'onish davri kelajagi, veb-dizaynerlar, testerlar, tizim
ma'murlari, KIBERone, Big Data mutaxassisi, IT mutaxassislari va robototexniklar.

Annotation. The article says about the need to work with today's youth studying in
secondary schools and universities in our country, using not only traditional, but also modern,
innovative technologies. One such technology is interactive teaching methods.

Keywords: Outlook, the future of the Renaissance, web designers, testers, system
administrators, KIBERone, Big Data specialist, IT specialists and roboticists.

“IIIKONBHBIX y4yUTeNe, NpodeccopoB M MpernoAaBaTeNei, HAYYHYIO U
TBOPYECKYH0 MHTEJUINTEHIMIO MBI CYUTAEM YETBIPbMS BAXXHEMIIHMM ONOpPAMH B

(dbopMHpOBaHUHU 3MTOXU HOBOTO Bo3poxkneHus ™.

(I1.M.Mup3suéen)

Beenenue. IIpesunent Hamen crpansl [llaBkar Mupomonosnu Mup3uées B
OJIHOM U3 CBOMX MHTEPBBIO MOMUYEpKHYI, uTo “Ceromnst B cepe oOpa3zoBaHUs U
BOCIIUTaHUs, B KU3HM HAIIUX JI€T€Hd HACTyNaeT HOBOe Bpems. B Hamie Bpems
KQKJIbIM YUUTEIb, BOCIIUTATENb, IPENOIaBaTeNb By3a 00s13aH 00J1a/1aTh TIIyOOKUMHU
3HAHMSIMU W IIUPOKMM MHUPOBO33PEHUEM, AKTHBHO OBJIAJEBATh I1OCIEIHUMHU
JOCTHXKEHUSIMU HayKu, 0Opa30BaHUsI U BHEAPATh UX B YUEOHBIM MPOIECC, OJHUM
CJIOBOM, JIOJDKEH OBITh MEPEOBBIM MPEACTABUTEIEM HAILIETO BPEMEHHU U 0011IeCTBa.

Cucrembl JTOMIKOJBHOIO, MIKOJBHOTO, BBICHIETO M CPEIHEr0 CHEHUaIbHOrO
oOpa3oBaHUs, HAYYHBIX M KYJIbTYPHBIX YUPEXACHHUHA — OTO  4YEThIpe
B3aMMOCBS3aHHBIX 3BeHa Oyaymiero Peneccanca. BocruraTeneit neTckux caios,
HIKOJIBHBIX yuuTesei, mpodeccopoB U MmpernogaBaTeieil, HAydHyl0 U TBOPUECKYIO
MHTEJUTUT€HIIMIO Mbl CYUTAEM YETHIPhMS BaXKHEHIIMMU OIOpaMu B JOPMUPOBAHUHU
smoxu HoBoro Bospoxaenus.” [1].

AHanu3 nurtepaTypbl U merogoisiorus. Ilo craructuke, B VY30ekucraHe

mMosoaexb 10 30 ner cocraBisioT 60 % HaceneHus. Uepe3 HECKONBKO JIET OHU
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CTaHyT KpyIHeWend padouell cuioil Y30ekucTaHa, IPEIOoCTaBisus YHUKAIBHYIO
BO3MO>XHOCTh BBIBECTH CTpaHy Ha HOBBIM YPOBEHb COIMAJIbHO-3KOHOMHYECKOTO
pa3BUTHSL.

CerogHss BHHMMaHUE€ U CTpPEMJICHUE MOJOJEKM HaIlled CTpaHbl K
NpPUOOPETEHUIO 3HAHWM 3HAYMTENIBHO BO3pOCio. B Hacrosiee Bpems, Kaxabli
MOJIOZION Y€JIOBEK MOHUMAET, UTO, €ro Oyaylee 3aBUCUT OT HEro caMmoro, OT €ro
ypoBHsL 3HaHWil. [lodTOMy He TOJBKO B OOJBIIUX TOpPOJiax, HO JaXkKe B
MPOBUHLMAIBHBIX TOPOJKaX M JEPEBHIX, Halla MOJOJIEKD CTPEMUTCSA
JIOTIOJIHUTENIPHO 3aHUMAThCSl CaMOOOpa30BaHMEM TMPU TIOMOIINM HWHTEPHETOB,
3aKpENUTh CBOM 3HAHUS BPA3JIMUHBIX YUEOHBIX I[EHTpax.

O6cyxnenue. bonbmias dvacth Hamed MOJOAEKU MPEKPacHO BIAJCET
AHTJIMMCKUM SI3bIKOM M IPYTUMHU MHOCTPAHHBIMU SI3bIKAMH, XOPOIIIO pa3oupaeTcs B
TEXHUKE, TPEKPaACHO BJIaJIee€T HaBbIKaMU Pa0OThI HA KOMIIBIOTEPAX.

Bo3HukaroT HOBbIE TTpodeccun Kak pa3padOTYNKU MOOMIIBHBIX MTPUIIOKEHUMN;
o0JlayHbIE apPXUTEKTOPBI; CHUCTEMHBbIE AHAIMTUKW, CHEHUAIUCTHI B 00JacTH
HUCKYCCTBEHHOTO WHTEJUICKTAa; BeO-IMU3alHEPHl; TECTUPOBIIMKH; CHUCTEMHbBIC
aJIMHHHCTPATOPBI; creruanuct mo pabore ¢ Big Data, IT-cnenuanuctel u
POOOTOTEXHUKH.

Poaurenu ¢ 6-Tu neTHEro Bo3pacra OTHAIOT CBOUX JE€TEW B Pa3HbIC IIKOJIbI
nporpammupoBanus s nereil KIBERone, pobororexHuku, pa3Hble ydeOHbIE
HEHTPBI, TJIe 00yJaroT S3bIKaM, MPOrPaMMHUPOBAHUIO | T.]I.

W nns Toro, 4roObl BOCIUTATH JOCTOMHBIX MPEEMHUKOB, BO3IJIABISIOIIMX
cBOE M Hare OyAayiiee, YTo0bl JOCTUTHYTh U BCTaTh HapsAy C TAKUMU Pa3BUTHIMU
ctpanamu kak CIIA, Kwuraii, Snonus, ['epmanns u BeaukoOpuTaHus, KaxKIblit
NeJaror JI0JKEeH MOCTaBUTh U OCYHIECTBUTD CIAEAYIOIINE 3a/1aUu:

- IOBBICUTH CBOE MEIarOTMYE€CKOE MacTEPCTBO;

- 00JIbIlIe BHUMAHHUS Ha 3aHATUAX YJIESATh M0/1aue HOBBIX 3HAHU;

-ONpENEINTh 3HAHUS YYallUXCAd II0 HOBOMY HPEAMETY, IPENOCTaBUTH

peIBapUTENbHYI0 HHPOPMAIIHIO, CIEUU(DUYHYIO IS PEAMETA;
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-3(peKTUBHO UCIOIB30BATh TEXHUUECKUE CPEACTBA O0yUEHUs, SJICKTPOHHBIE
y4eOHUKH U IpyTUe MaTepHalbl;

- IPaBUIILHO BBIOMPATh METOJIbI PabOTHI;

- YMETbh UCIIOJIB30BATh MOIYYCHHbIE TEOPETUUCCKUE 3HAHUS HA TPAKTUKE;

-yCKOpUTH Pa3BUTHE HCCICIOBAHUN, BHEAPEHHE UX pe3yJbTaTOB B
o0pa3oBaTeNbHBIN MPOLIECC;

-IPOBOJIUTh TPEHUHTU N0 (POPMHUPOBAHHUIO ITUX BHUAOB ACSITEIBHOCTU U HX
UCIIOJIb30BaHUE Ha MPAKTUKE;

- ACTIOJIb30BATh MOCIEAHUE JOCTUKECHHSI HAYKH U TEXHUKU.

B Hacrosimmee Bpemss B Iporecce OOydeHHs IIMPOKO HCHOJIb3YIOTCS
COBpEMEHHbIE, MHHOBALMOHHBIE TEXHOJOrMH. OOHONW M3 TaKUX TEXHOJOTUH

SABJIAIOTCA MHTCPAKTHUBHBIC MCTOAbI O6y‘—I€HI/I51. CraoBo «HMHTCPAKTUB» IIPOHU30MIIJIO OT

JaTUHCKOTO «inter» — MexIy, <«IeicTBOBaTh», CBs3b, Onm3ocTh. Llenms
UCIIOJb30BaHUs MHTEPAKTUBHBIX METOJOB — CHEJaThb YPOKU HWHTEPECHBIMH,
collepKaTelIbHbIMU, a TrjaBHoe — JddextuBHbiMU. [Ipu ucHoab30BaHUM

MHTEPAKTUBHBIX METOJIOB, y YUYalllUXCS MOBBIIIAETCS YPOBEHb 3HAHUN, UHTEPEC K
HayKe, Pa3BHBACTCS €ro JIMYHOCTh, IMOBBIIIAETCS OTBETCTBEHHOCTh 3a MPOLECC
oOyuenusi. Taxke, Hago0 OTMETUTh, YTO HWHTEPAKTUBHBIE METOJbI B BYy3ax
MpeIHAa3HAYCHBl Il YTIyOJieHWs, PacUIMpEeHHs, YTOYHEHHS, 3aKpEIUICHUs W
Pa3BUTHS JIEKIUOHHBIX 3HAHHUI B XOJ€ MPAKTUUECKUX 3aHATHHM.

N3BECTHO, YTO AJIs1 XOPOLIETO OBJIAJCHUS 3HAHUSIMU, HEJOCTATOYHO CTAPOro
METOJIa: MPOCTO YUTATh, CJIYIIATh U 3alTUChIBATh, HECOOXOAMMa aKTUBHAs pad0Ta HaJl
ATUM MaTepuajoM, €ero oOJyMbIBaHUE, BEJCHUE JAUCKYCCHH, BBIIIOJIHEHUE
BCIIOMOTATENbHbBIX 33/IaHU.

B nacrosiiee Bpemsi 04HOM U3 OCHOBHBIX 3aa4 JJIsl HAC, TI€IaroroB, SABJISETCS
pa3BUTHE Yy YydYallerocs CIOCOOHOCTH K camMocTosTenbHON pabote. Ilpum
WCMOJIb30BAaHUA HWHTEPAKTUBHBIX METOJOB 3aJCHUCTBYIOTCA BCE TICUXUYECKUE
MPOLIECCHl  BOCHPUSATHSA, CO3HAHUSA, BHUMAaHUS, IMAMATH, HWHTYULHH, YyMa,
BOOOpaXeHUs, MBIIUICHUS y4YalluXcs. Bce BhIlIeyKa3aHHbIE YMCTBEHHBIE

CITOCOOHOCTH AKTUBHUPOBAHBI W HAIIPABJIAIOTCA Ha IIOHUCKH, HAaCTOMYMBOCTh M
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pa3BUTHE CBOMX MBICIIEH NJIsl perieHus mpoOaeMbl. B 3ToM ciydae yBemuauBaeTcs
WHTEHCUBHOCTb, CKJIOHHOCTh MaTepHaia K MOHUMAHUIO, 4 PE3YJIbTaT CTAHOBUTCS
0osiee 3 PEeKTUBHBIM.

B crathe mpuBOASATCS HEKOTOPHIC HOBEUIHE TEAArOTMYEeCKUE TEXHOJIOTHH,
KOTOpPbIE MOTYT OBITh MCIIOJI30BAaHbI YUUTEISIMU 00111€00pa30BaTENbHBIX IIKOJ U
nejilaroraMu By30B B CBOEH Nearoruueckou aesiTebHOCTH. Tak, MpHu 3aKperyieHuu
TeMbl «YneHsl TpemokeHus» Wi «YacTu peum», yIUTellb MOXKET MPOBECTH
3a/1aHK€ C UCIIOJIH30BAaHUEM TAOHIIbL:

Meton Ne 1. «Yuumcs paznugarey.

YyammmMcs HEoOXOIMMO B TEPBYIO KOJIOHKY 3alucaTh YacTH PEdYd, a BO
BTOPYIO — YJICHBI Npe/jiokeHus? BHu3y TaOnuiel naércs mojcka3ka: Ha3BaHUS
YJacTell pedyu U WICHOB MPEJIoKEHUs. biarogapst 5ToMy METOIy yJaluecs: XOpoIo
3allOMHHAIOT, YTO TAaKO€ YaCTH PEYMd U UWICHBI MPEUIOKEHHUS, YTO ITO AAET UM

BO3MOKHOCTBb HC IIYyTAaTh HUX.

Ne | Hactu peun UnieHsl NpejIoKEeHUs
Nwms cymiecTBUTENIBHOE Ilomnexaree
Wwmst mpuiararesbHoOe Ckazyemoe

(Yactuia, AOMOJHEHHUE, HMMS CYIIECTBUTEIBHOE, IPEIOT, MEXKIOMETHS,
MoJijIexallee, UMs pujaraTesibHOe, MpUYacTUue, OonpeaeIeHue, rarojl, MoJalbHbIC
CJIOBa, CJIOBAa KaTETOPUU COCTOSIHUS, COK03, OOCTOATENBCTBO, UMS UHUCIUTEIIBHOE,
3BYKOIOAPAKATEIbHBIE CIIOBA, ACENPUYACTUE, CKA3YEMOE, MECTOMMEHHUE, HAPEUHE).

Meton Ne2. “3amnonanu Tadnuiry”.

Camocrositensabie | Uto o6o3nauvaroT? | Ha kakue | [Ipumepsl
4acTU peYu BOIIPOCHI OHM
OTBEYAIOT?

Nwms cyin
Wms npustar
I'maron

Nwms yncnur
MecTtoumeHue
Hapeune
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OT0 3a7aHNe MOKHO JaTh AJII CAMOCTOATEIbHOW pabOThl ydyalluxcs, Mocie
u3ydeHus TeMbl: «CaMOCTOSITENIbHBIE U CIIYy)KEOHbIE YacTH peyn», B PE3yJbTaTe
KOTOPOTO YYUTENb MOXET y3HAaTh YPOBEHb YCBOCHHUS HOBOW TeMbl ydarmmucs. U

HaJ0 OTMETUTB, 3TO 3aJaHHE 3aiMET MaJIO BPEMEHHU.

Cry>xeOHBIE YaCTH PeUH ITpumepsr
IIpensior
Yacrua
MexaomeTne

Metoa Ne 3.«Ilocnymiait 1 BOuIim!».

Jlnst pa3BUTHS BHHUMAHHUS W MaMSITH YYaIIUXCA M CTYJIEHTOB, HAa 3aHATHUSIX
PYCCKOI WM 3apyOeKHOU JIUTEpaTypbl, MOXKHO HUCIOIb30BaTh MeTon «llocmymai
Y BIUIIN ).

[Ipu KMcronb30BaHMUU 3TOrO METOJIAa YYalllMeCcs] BHUMATEIBHO MPOCITYIINBAIOT
ayJuo 3alKicCh CTUXOTBOPEHUS WM KaKOrO-HUOYAb HEIJIMHHOIO TEKCTa, 3aTEM
3aMOJHSAIOT MEYaTHBIM BapHaHT MPOCITYLIIAHHOTO CTUXOTBOPEHMS, Ky/la ydalluecs
JIOJDKHBI BIMCAaTh MPOMNYIIEHHbIE cioBa. [Ipu 3ToM Meroxe, ydamimecs yxe mnpu
3HAKOMCTBE C TEM WJIH MHBIM CTUXOTBOPHBIM Npou3BeneHneM, Ha 30 MpoIEeHTOB
3aIlIOMHUHAIOT €T0, YTO O0JIeryaeT eMy 3ay4YMBaHHUE €r0 HAU3YCTh.

Hanpumep:

A.C. IlyuikuH.

Bo rinyOune cubupckux pyii...

Bo riny6une cubupckux ...
XpaHute ropaoe TeEpIEHbE,

He npomnager Bai ckopOHBII TpyA
W nym BBICOKOE ... .

HecuacTtero BepHas cectpa,
Hanexna B MpaudoMm ...,
Pa30ynut 60apocTh U Becembe,

[Ipuger ... mopa:
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JIx000Bb U APYKECTBO 110 BaC
JlouyT CKBO3b MpayHBbIE ... ,
Kak B Bamu ... HOpHI,
JloxoauT Mol CBOOOIHBIM TJIac.
TSOKKHE TayT,

TeMHUILIbI pyXHYT — U CBOOO/1a
Bac npumert pagocTtHo y BXxoa,
U 6patbs ... BaM OTHAIYT.
[Ipumeuanue: 31ech HY’)KHO MTPOMYCKATh TaKUE CIOBA, KOTOPHIE PEAKO MM BOOOIIE
HE HCMOJB3YIOTCA B COBPEMEHHOM peur, C MOCIEAYIONUM IMOUCKOM 3HA4YCHUS
JIEKCUYECKOr0 3HAUYEHUSI dTUX CJIOB B TOJKOBBIX cioBapsx. [Ipu ucnonb3zoBaHuu
ATOTO MPUEMA, YUAIIIHECS 3HAKOMSTCS C TOJIKOBBIMH CJIOBapsIMU U ydatcsi paboTath
10 HUM.

Merton Ned4. «Korna ropopsrt mudpsi».

DTOT METOJ 11eJ1IecO00pa3HO UCMOIB30BATh TPU padoTe B rpynnax. ITOT BUI,
KaK W TpEeAbIAylIue TMPUBEIEHHBIE METOMbI, TPEHUPYET BHHMAaHHE M TaMSTh
ydammxcs. YyanuMmcs JJIsi CaMOCTOSITETbHOTO UTEHHSI B TpyNmax JaéTcs TEKCT
Oouorpadguu Kakoro-iaubo Mmucatesnss WK MO3Ta, B KOTOPBIM BKIIIOUEHBI OCHOBHBIC
(bakThl U3 €ro >KU3HU U JEATeITbHOCTH, TaKWe KaK POXKICHHUE, MPOUCXOKICHHE,
oOpasoBaHue, ciyx0a, pabota, ceMelinble oTHolIeHus. [locie mpouTteHus: Tekcra
(buorpadpum  mM3ywaemMoro ToO3Ta WM TUCATENs), YYaCTHUKHA JIOJDKHBI B
MOATOTOBJICHHOM YYUTEJIEM BaTMaHe, C BIMCAaHHBIMU B HETO JaTaMU, BCIOMHUTD U
3amucaTh U3 paHee MPOYUTAHHOTO TEKCTA, YTO MPOU3OIILIO B KU3HHU ATOTO ITUCATENs

B YKa3aHHYIO B TaOJHIIE JIATYy.

[Mymkun Anexcanap Cepreesud (1799 — 1837)

OcHOBHBIC AAaTbl J)KU3HU U TBOPUYCCTBA

1799, 26 mas (6 utons) — poawsics B MockBe B ceMbe OTCTaBHOTO Maiiopa Cepres

JIsBoBHua [lymikuHa u ero xxensl Hagesxxnbr OcunoBHs! (ypoxaeraHon ['ananbOa).
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1811-1817 — o6yuenue B Ilapckocensckom Jluiee.

1814 — nepsas nybnukanusa. CtuxorBopenue "K npyry ctuxoTBopity" B xKypHaie
"BectHuk EBponsi", Nel3 .

1817-1820 — netepOyprckuii nepuoa. Okonuanue yueOsl B [lapckocenbckom
nuiee, cayx6a B Komerun MHOCTpaHHBIX /1€

18241826 — ccpinka B MuxaiinoBckoe.

1825 — nanucano cruxorBoperune K*** ("4 momHio 4y JHO€ MIHOBEHEE...")

7 HOs10ps1 — okoHYeHa Tparenus "bopuc 'ogyHoB".

1831 — Benuanue ¢ Hatanwelt HukonaeBHo# ['oHuapoBoii.

1837, 27 suBaps — myaib ¢ Jlantecom Ha U€pHOU peuke. Ymep B [letepOypre,

ITIOXOPOHCH B CBHTOFOpCKOM MOHACTBIPC IIckoBcKkoOM FY6€pHHH.

1837, 27 amBaps 1831 1824 1811-1817 1814

1799, 26 mas (6 uroH:) 1825 1824-1826 1817-1820

S0 I B B D e

MetoaNeS. “Kpyruslii cTon’.

DTOT METOJI HCHOJB3YETCS 4YacTo, TaK, HanmpuMmep, NpU NOBTOPEHUH
IPOWIEHHOM TeMBI IpyNIam JIarTCs JIMCThI ¢ HaAnuCkio “ Yactu peun”. Yuammecs
JOJDKHBl HAIlMCaTh HA JIMCTKE II0 OJHOW 4YacTH PE4Yd, HA KAaKOW BONIPOC OHU

OTBCHAKOT, 4YCM MOTI'YT ABJIATHCSA B HNPCAJIOKCHHHN M COCTABUTH IPCAJIOKCHHUC C
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y4aCTHUEM ATOM YacT peuu. B KOHIIe OTBETHI IPOBEPSIIOTCS, HEPABUIBHBIE OTBETHI
3auEpPKUBAIOTCS W CTABATCS OaJUIBI 1[I0 KOMaH/IE.

Metoa Ne 6. “UEpHbIN AMMK .

CtyneHTsl BBIOMpAIOT KApTOUKH C 3aJaHUSIMU Pa3IMYHON CIOKHOCTH W
CaMOCTOSITEJIbHO OTBEYAIOT Ha BOIPOCHI.

Hanpumep, mnpu NpPOXOXKAECHUM B HEI3BIKOBBIX By3aX TeMbl «BbIpaxeHue
CyOBEKTHO-TIPETUKATHBIX OTHOIIICHUIA. Bripaxxenue KBaTH(UKAITAH
XapaKTepUCTUKU JuIa (mpeaMera, sBieHUs)». Ha OTAEeNbHO B3STHIX JUCTaxX C
3amanueM: «COCTaBUTh W 3alucaTh NPEJIOKEHUS C JAHHBIMU CJIIOBaMHU B POJIHU
nojyiexxamux». Kaxapli W3 yYacTHUKOB KOMAaHIbl JOJDKEH MPOYUTATh
COCTAaBJICHHOE UM IMpPEJIOKEHUE M JI0Ka3aTh, YTO JAHHOE CJIOBO BBINOJHSET B
MPEIOKEHUH PO TIOJIEIKAILETO.

I.Mb1 ¢ apyroMm. 2. OnuH u3 cTyaeHTOB. 3. MHoro KHUT. 4. BOJBIIMHCTBO
YY4aCTHUKOB coOpaHusi. 5. MHorue u3 npenojaBareneii. 6. J[Banuarh 4yenoBek.7.
Hama rpynmna. 8. [lecars aet. 9. ABromoouiib. 10. Uto-To HenousatHoe. 11. Utenue.
12. ITarépka. 13. Tpoe npyseii. 14. Urops Annpees.15. Kyputs.16. Tpu MUHYTEI.

Metong Ne7. «3XV».

Cpenu 60IBIIOro pa3HOOOpas3usi METOANICCKUX MMPHUEMOB, 00pa30BaTEIbHBIX
TEXHOJIOTUH, CTpaTreruid oOydeHHs, oco0oe MecTo 3aHuMaeT Meron <«3XVYy»,
KOTOPBIM HaNpaBlieH Ha Pa3BUTHE CAMOCTOSTEIBHOIO KPUTUUYECKOTO MBIIIICHUS
ydamuxcs. Yro takoe 3XVY?

3XYVY — UHTEepaKTUBHBIN MTPUEM, HATIPABIICHHBII HAa pa3BUTHE 0OPATHOU CBSI3U
B TO3HABATEJIBLHOM IMPOIECCE, KOTOPHIA pacmu(poBbIBACTCS Tak: 3HaAK. Xody
Y3HATh. VY3Han. AKTyalnbHOCTb MCIIOJIb30BaHUS 3TOrO MeToaa
«MHTEeHCU(PUIIMpOBaTh OO0yYE€HHE CTYJEHTOB C  HCIIOJb30BAaHUEM  HOBBIX
MeJarorM4ecKuX U WHOOPMAIIMOHHBIX  TEXHOJIOTHH, CIOCOOCTBYIOIIUX K
U3y4aeMoil  TeMe. pPa3BUTHIO TBOPYECKHX  CIOCOOHOCTEH, BOCIHUTAHUIO
WHTEJUIEKTYaJIbHO M CaMOCTOSITENIbBHO ~ MBICIAIIEH JIMYHOCTH, CIIOCOOHOM

OPUCHTHUPOBATLHCA, CTABUTH U PCIIATD 3a/1a4N)).
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Meton 3XVY oueHb unrepeceH, 3pGeKTUBEH, MOBHIIIAET HHTEPEC CTYACHTOB U
aKTUBH3UPYET HMX K M3YYECHHIO PYCCKOTO $3blKa, a TAKXE PA3BUTUA pPEYd U
(opMUpPOBaHKS YMEHUS YETKO M KPATKO U3J1araTh CBOU MBICIIM KaK B YCTHOH (opMe,
TaK W B THUCbMEHHOM (opMe OJHOBPEMEHHO, a TakXke IOMOTaeT
IPOKOHTPOJIMPOBATh PadOTy Ka)JOro CTYIEHTa Ha 3aHSITUH, €0 IOHUMaHHUE U
UHTEpEC.

[Ipyu npumenennn Tabmuubl 3XY B y4eOHOM HpoLECCE MPOUCXOIUT
JIBYCTOPOHHSISI aKTUBHOCTB: KaK CO CTOPOHBI YUUTES, TAK U CO CTOPOHBI YUAIIIUXCS.

B xoze 3anonHeHus TabauIbl CTYIEHThI y4aTCsl COOTHOCHTD MEXKTY COOO0M yxke
3HAKOMOE M HOBOE, OINpPEIENSITh CBOM MO3HABATEIbHBIE 3aIIPOCHI, OMUPASCh MPHU
3TOM Ha Y€ U3BECTHYIO UM MH(OPMALIUIO.

3anosiHeHue Taoauel 3XY.
CryneHThl B CBOUX TETpPaAsX M Ha JIOCKE 4YEpTAT TaliMIly, KOTOPYI OyayT

3aIIOJIHATH B XOA4€ BCCT'O 3aHATHA.

3HAIO XO04UY V3HATDH Y3HAJL (A)

lit sranm 3anHartus. B Hauvane 3aHATHS, TpenoAaBarelib CTaBUT MEpeN
CTyJICHTaMHU 3a/ladyy: BCIIOMHHUTH, YTO UM HU3BECTHO IO HM3y4aeMOMY BOINPOCY
(u3ydaeMoi Teme), T.€. Ha 3TOM JTare MPOUCXOJIUT BbI30B B MAMSITH CTYJCHTOB YK€
n3BecTHBIX 3YH, BbI30B HHTEpECa K HOBOM TeM€, Ha OCHOBE OTBETOB CTY/ICHTOB I10
NPOWJIECHHOMY MaTepuainy 3anojiHgercs rpada «3Hawom.

CTyneHTBI COCTaBISIOT CHUCOK TOTO, YTO OHU 3HAIOT WM IyMaroT, YTO 3HAIOT
0 JaHHOU TeMe. Hepes 3Ty NEPBUYHYIO AEATEIBHOCTD, CTYAEHT ONPEACIAET YPOBEHb
COOCTBEHHBIX 3HaHMH, K KOTOPHIM MOCTENEHHO A00aBJISIFOTCSI HOBBIM 3Tarl.

2i1 sTan — ctaaus ocMbicienus. Ha 3ToMm 3Tame mpoxoauT paboTa ¢ HOBOM
uHopmarmeit. Ilocne 3amosiHeHUs cToyiOna «3HaO», (POPMYIUPYIOTCS HOBBIC
BOIIPOCHI, OTBETHI Ha KOTOPHIE CTYJACHTHI XOTEIU OBl MOJYYUTh TOCIIC U3YICHUS
TeMbl. Wx 3anuceiBaloT BO BTOpoil Tpade. BoT 3meck BakHa MNOMOIIb

npenogaBarciisd, OH OOJDKCH 3aMOTHBHUPOBATL Y4UalllMXCA K PacCCyKIACHHUIO H
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npoOyIuTh UHTEpEC K HOBOWM nH(popmarmu: «YTo xoTenu Obl y3HaTH eme? Yemy
CETrO/IHS MOKHO HAyuUWTBHCS HA 3aHATUU?» OTOT METOA MOXKHO NMPUMEHUTH MPH
U3y4EHUH TEMbI B HAIITHOHAJILHBIX TPYIINAaX S3bIKOBBIX BY30B. J{J1s1 9TOrO B TETpaisix
U Ha JIOCKE YEepPTHUTCS TaOJMIIa, 3all0JIHEHUE KOTOPOU OYJEeT MPOUCXOIUTH B XOE

BCCT'O 3aHATHA.

3Haro Xo4y y3HaTh Y3nain(a)

3Byk [a] u B ymapuom, u B | Kak  tpanckpubOupyercs | 3Byk (a) B yZapHOM cliore

0e3ymapHOM MOJIOXKEHUH | 3TOT 3BYK B BY3e? TpaHCKpUOUpyercs Kak (a) Hp:

nuiiercs [a); Hp: CTakaH — oOpar — (Opar), riaBa — (r1aBa);

[cTakaH], yueba — [y4o0a], B a0COJIIOTHOM Hayaje CjoBa, U

Poma - [poma], powman- ¥ mpexynapHoi mo3uiyu (T.€. B

[pamaH] NEPBOM  TPEAYAapHOM  CJIOTe
3HaK «kpbiiedkan|[/\],Hp:

[Araut], [Anansr], [kp/\cuBbIii].
B 3aynapHoM nonoxeHuu, nocie
MSTKOTO  COTJIACHOTO  3BYyKa
[b]Hp: HSHA — [HaHB|, OIS —
[mans],

MOCJIe TBEPAOrO COTIACHOTO [B],
Hp: KOUIKa — [KOUIKB], pagyra —

[panyrs].
3Byk [0], B ynmapHoMm | Kak  tpanckpubupyercs | B ynapHom nongoxeHuu-[o];1om-
MOJIOKEHUU[0]; Hp: 1IOM— | 3TOT 3BYyK B BY3e? [tom], cmon — (clOH); B
[moMm]; B 0e3ymapHOM abcomoTHOM Havaie ciosa (/\):
MOJIOKEHHH [a]; oeua —(/\ua), osen — (/\3n); B
noma—|gamal,  orypen  — 0e3yZapHOM  TIOJIO)KEHUH B
[arypau], onaabu- [ anaait7] nepBoi npenynapHon

nosuttun[/\]: Gapan — [6/\pa]),
Oapaban — [0bp/\0aH]; BO BTOpOi
npenyiapHOd  TMO3MLIMU B
3ay/IapHOM TIOJIOKCHHH ITOCIIe
MSITKOTO COTJIACHOTO [b];(mmocie
TBEPJIOTO COTJIACHOTO [B],[HA0B],

[Nnanbx].
[Tocne msarkux cormacHbix B | Kak  TpanckpuOupyercs | Jns o6o3HaueHus: 0e3yaapHOTO
MEepBOM MpeaAyJapHOM cliore | 3ToT 3Byk B BY3e? ciora 3ByKa, MPOU3HOCHMOIO B
Ha MecTe OyKBHI € -3BYK [H], MEPBOM  MPEAYJapHOM  CJIOTe
Harnpumep: mociie MSTKUX COTJIACHBIX Ha
[pubpo],[crio],[kammco] MecTe OYKBHI € M B @DCOTIOTHOM
Hayajie CJI0Ba, MUIIEeTCs 3HaK[[H]
c MIPU3BYKOM

9;Hp:[pubpol,[cuino], [kbauco].
B ynapnoit mosurnuu mocne | Kak  tpanckpuOupyercs | B ynmapHoii mo3uiuu rnocie 3Byka

3ByKa [k] OykBa M JaeT 3BYK | 3TOT 3ByK B BY3e? [x] OykBa u
[b1], Hp; KUP-[KbIp], KUBOT — JIaeT 3BYK [bI], HP: KUP — [KBIP],
[>KBIBOT] JKUBOT — [JKBIBOT]
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[TpuBenem hoHETHUECKYIO TPAHCKPHUIIIIUIO TEKCTA.

['paduyeckas 3anuCh. doHeTnYeCcKas 3auch.
S HayuHnsIach MPOCTO,MYIPO KHTh, [la HBYUHITB CIIPOCTH/ MYIPH KBIT/
CMmoTpeTh Ha He0O ¥ MOJIUTKCS 00Ty, cm/\tpaT H\HA0B 1 M/\iuire Gory/
W nonro mepen BeuepoM OpOJUTS, Y JIOJIT'h TIbP3J1 BIYbPHM Op/\uT
UTt006 yTOMUTBH HEHYKHYIO TPEBOTY. IIto myT/\MUTHUHYXHY]Y TpHUBOTY//]

B navane 3aHATHSA, Ha OCHOBE OTBETOB CTYJIEHTOB IO MPOWUJICHHOMY
MaTepualy 3arnojHsercs rpada «3Harom.

Cpazy ke, mocjie 3anojHeHus: ctoidua «3Haw», (pOpMYyIHUPYIOTCS HOBbBIE
BOIIPOCKI, OTBETHl HA KOTOPHIE CTYACHTHI XOTEIU Obl MOJYYUTh MOCJE U3Yy4YCHUS
TeMbl. X 3amuchIBaroT BO BTOpOH rpade.

N nakonen, npenogaBaTenab 0ObSICHSAET, HA OCHOBE KOHKPETHBIX MPUMEPOB,
TPaHCKPUOMPOBaHHE B BY30BCKOHW IIporpaMme. 3aTeM IPOBOJMTCS CTYACHTaMHU
CaMOCTOSITeJIbHOE TPAHCKPUOMpPOBaHUE, JAaHHBIX YYHUTEJIEM CJIOB B TETpaAsx W Ha
JIOCKE.

BrinonHenue ynpaxxHeHu no teMe « TpaHCKpUIuus».

VIIP.1. 3aTpaHcKkpuOMpyHTE JaHHBIE HUXKE CIIOBA:

1) ObITH - OBIT, OpaTh - OpaT, €CT - €CTh, JKECT - )KECTh, HOB -HOBb, J1aJl — JaJjb,
CTaJl — CTajib, €J1 - €J1b, MEJI - MEJIb, 1€ - 1IEJIb;

2) poKb, MOJIOJI€Kb, JIOKb, IPOXKb; Oarax, nenszax, SKUNax, MOpXK; KapaHall,
mIajaii, KOBIUI, PEBaHII, JIAH/BII; HA0TMAIllb, Tyalllb; TOMOYb, 104b, CTPUYb.

VIIP 2. Ckomnbko 3ByKOB 0003Ha4aroT OyKBHI €, &, 10, S B CJICAYIOIINX CJIOBaxX?
Crenatb TPaHCKPUIIIUIO JaHHBIX CIIOB.

1) S: s, ama, ICeHB, SIPKUM; BSA3b, BSUIBIA, A, IATEIN, 350b, 35Th, JIAT, MATh,
Ms4, HSHYWTbh, TSATh, PS, Tsra;, cBas, Oopsas, amiesi, Oarapes, des, KoJerus,
AJIETHs, COsl, CTOS, IEPEIHSIS, CUHSIS,, CEMbsI, CKaMbsl, CBUHbS, Ja/ibsl, CYbs, HUYbS,
ChSI3BUTH;

2) E: ecTb, €i1, eciu, exatb, €Jib; TCHb, JICHb, [ICHb, JICHb, MEJI, )K€3J1; OyayIee,
NEeNUCTBUE, JIETKUE, )KapKoe, HaCeKOMOe, CKopee, Oelbie, HOBBIC; aKaHbe, TUKAHbE,

CHUJICHBE; ChE3]l, CheXaTh, BHE3]I;
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3) E: &x, énka, &pmi, xaTh, emé, Bc, céMra, JKENTHIH, TéKKa, HEC, EC, PYXKbE,
JKUJIBE, THUIBE, )KHUBBE, CbEMKA, ChEMIIIUK.

Meton Ne8. Pactipeneny BOmpocChl MO MOJIOYKaM.

DTOT METO/ MO3BOJISIET JIYUIIIE€ 3alIOMHUTb, PACIIO3HABATH U 337aBaTh BOIPOCHI
K TJIABHBIM U BTOPOCTEIICHHBIM YWICHAM IIPEIJIOKEHUM.

Ha o»nexTpoHHOW [O0CKE HEMOHCTPUPYIOTCS BOIIPOCHI BCEX YJICHOB
IIPEIOKEHNM.

Yuamuecss 3a KOPOTKO€ BpeMs JOJDKHBI MPABWIBHO PACHPEICIUTh UX 10
MOJIOYKAM.

WIEHBI ITPE JIJIOXKEHM A
[Tognexamiee | Ckazyemoe | Onpenenenue | JlononHenue | OOCTOATENBCTBO
Kto?
Uto?

Kak? Kakum o6pazom? Hackomnpko? B kakoit cremenu? I'me? Kyma? Otkyna?
Korpa? Kax gonro? C kakux nop? [lo kakux nop? llouemy? Ha kakom ocHOBaHUU?
3auem? C kakou wnenpro? Ilpm kakmx ycnoBusx? Bompeku uemy? Krto? Uto?;
Kakoit? Kakasa? Kakoe? Kakue? UYeit? Usa? Unse? Usu? Kotophiii?;
Koro? Yero? Komy? Uemy? Kem? Uem? O kom? O uém? Koro? Uro? Yto nenats?
Yro caenats?; KakoB oH?

PesynbTat. [I[puMeHeHNE HHTEPAKTUBHBIX METOJIOB Ha 3aHSTUAX 10 PYCCKOMY
S3bIKY OTBEYAET OCHOBHBIM MPUHIIUIIAM KOMIIETEHTHOCTHOTO MOJIX0/1a B 00YUYEHUH.
JlaHHBIN METO/T TIO3BOJIIET AKTUBHO (DOPMUPOBATH TaKHe Y4eOHO-TIO3HABATEIHHBIC
KOMIIETEHIIMU, KaK YMEHHE OpPraHM30BbIBATH IUIAHUPOBAHWE U PedIICKCHIO,
CaMOOIICHKY CBOEW yueOHO-TI03HaBATEIHHOU NESITEIIbHOCTH, 33/1aBaTh BOMPOCHI U
OTHICKMBATh TPUYUHBI SBICHUN, (OPMYIUPOBATH BHIBOJABI, BBICTYNATh YCTHO H
MHCHbMEHHO O Pe3yJIbTaTax CBOEH pabOThI, MTPOEKTA C UCIIOIb30BAaHUEM TEXHOJIOTUI
(mpe3eHTali) W MO3BOJSIET CO3/1aTh HA 3aHATHUSAX YCIOBUW [JIsl yCHEUIHOM
caMopean3aliy y4Jalluxcs, Pa3BUTUS MX UHIUBUIYAIbHBIX WHTEIIEKTYaJTIbHBIX
CIIOCOOHOCTEH.

3akmoueHne. B HacTosimiee BpeMsl KaXKIbId CTYAEHT JOJDKEH YMETh

CaMOCTOATCIBHO HpI/IO6p€TaTB HOBBIC 3HAHHA, IIPUMCHATL MX HA IPAKTHUKEC IJIA
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pellieHus TOCTaBIEHHBIX 3ajad; paboTaTh C pa3auuHoil  uHopMaluei,
aHAIM3UpPOBaTh, 0000IATh; YMETh KPUTHYECKHM HCKATh PALMOHAJIbHBIE MYTH B
pemieHun mpoGneM. MeTonbl, HaNpaBiICHHbIE Ha AaKTUBU3ALMIO MBIIUICHUS
00y4aeMbIX, XapaKTEPHU3YyIOIIUECs BBICOKOW CTENEHBIO HWHTEPAKTHBHOCTH,
MOTHBAILIMU U BOCIIPUATHUS YUEOHOTO IIpoLiecca, U IOMOTaroT:

- aKTUBU3UPOBATH [TI03HABATEIBHYIO EATEIbHOCTD YUYaIUXcs;

- pa3BHUBATh TBOPYECKYIO IEATENBHOCTD yUAIINXCS;

- IIOBBIIIATH PC3YJIbTATUBHOCTD y‘IG6HOFO Imponccca.
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Knrouesuvie caosa: omuKa npenodaeaHuﬂ, YeCmHocCmb, cnpaeedﬂueocmb,
I’lqubeCCMOHaﬂbHaﬂ KomnemeHmHocms, OMHOUIeHUA C KoJjulezcamu, uH@OpMaI/;HOHHO'
KOMMYHUKAYUOHHblIE MEXHOIOCUU.

[loBbIllIEHHE KadyeCcTBa MEJArOTMYECKON M BOCIHUTATEIBHON NIESITENbHOCTH
YUUTEsI IPEINoJiaraeT CO3/IaHue yCIOBUI, HEOOXOIMMBIX JJIs LIeJICHAPaBIECHHOTO
pa3BUTHS MT€1arOTHYeCcKoi 3TUKY yunuTtela. B.A. CyXOMIMHCKUN MOJYEPKUBAIL, YTO
YUHUTENb CTAHOBUTCS BOCIHTATEEM, JIMIIb OBJIAJAEB TOHYANIIMM HWHCTPYMEHTOM,
TUKOM. DTHKA — 3TO «IIpaKkTuyeckas puinocodus Bocnutanus». be3 3Hanusa teopun
MOpaJIM CErO/IHA HE MOXET ObITh MOJHOLIEHHON MpOo(eCCHOHATBHON MOArOTOBKH
Oyayuiero crnemnuaiucTa-neaarora. [3]

Cratbs mpenjaraer MOAPOOHBIM aHaIM3 pPa3UYHBIX aCMEKTOB JTHUKHU
IIPENOIaBAHMS, BKIIIOYAsl YECTHOCTh U CIIPABEJIMBOCTh B OTHOLIEHUU CTYJICHTOB,
pO(ECCUOHATIBHYI0 KOMIIETEHTHOCTh, OTHOILLIEHUE K KOJIJIEram, UCIOJIb30BAaHUE
TEXHOJOTMM B Y4YEOHBIX LENAX, a TaKK€ JaeT PEKOMEHJALMU IO ATUYHOMY
MOBEAECHUIO MTPENo/IaBaTesieil BO B3aMMOJIEUCTBUH CO CTYJIEHTAMU U KOJUIETaMHU.

CraTbs Takke BBIJEISET aKTYaJbHOCTh MPOOJEMbI ATHUKU MpENojaBaHus B
COBPEMEHHBIX YCJIOBUSAX BBICUIETO 0Opa30BaHUS, CBSI3aHHBIX C M3MEHEHUSIMU B
oOpazoBaTenbHON  cpele, pa3BUTUEM HUH(POPMAIMOHHBIX  TEXHOJOTUM U
VU3MEHEHUEM OKUJAHUI CTYJIEHTOB.

BaxHOCTh 3THKHM MpenojaBaHUs COCTOMT B TOM, YTO OHa CHOCOOCTBYET
CO3JaHUI0 OJaronpusiTHOM 00pa3oBATENbHON Cpebl, PA3BUTHUIO JTOBEPUTEIBHBIX
OTHOIIEHWH MEXIy TMpenojaBaTessMU W CTyIAeHTaMH, (HOPMHUPOBAHHIO
podecCHOHaNbHON KOMIIETEHTHOCTH MPENnoiaBaTesiei U MOAepKAHUIO0 BBICOKUX
poecCHOHANIBHBIX CTaHIAPTOB B 00pa30BaTEIHLHOM MPOIIECCE.

OTHKa penoJgaBaHus TaKKe MOMOTaeT MPEeno1aBaTessiM OPUEHTUPOBATHCS Ha
LHEHHOCTH M NPHUHLMIBI MNPOPECCUOHAIBHOM JTUKHU, TaKHME KaK YECTHOCTb,
CHPaBEIMBOCTh, YBAXKEHHE K PaBaM U MHTEpECaM CTYIEHTOB, IpodecCHoHaIbHas
HEMPUKOCHOBEHHOCTh U OTBETCTBEHHOCTb. [ 1]

[lemarornueckass 3THKa SBJISETCS YacThbIO NEJArOTMYECKOr0 MacTEPCTBA.

BaxxHo mOMHUTBH, YTO 3QPEKTUBHOCTh B3aUMOACUCTBUS (YUUTENh — YUYEHUK,
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npenojaBaTesib — CTYAEHT) OINpeAeNseTcsi BO MHOTOM M COOJIOJCHHEM
NEeJaroru4eckoro TaKTa.

[leparormueckass 3THKa — 3TO COBOKYIHOCTb HOPM M IIpaBWJI IOBEICHUS
nefgarora,  OOECIEUMBAIOIIAsl  HPABCTBEHHBIM  XapakTep  MEAarormyecKkon
NEATEIbBHOCTM M B3aUMOOTHOIICHUH,  OOYCIIOBJIEHHBIX  I€1aroru4ecKoi
JEATEIbHOCTBIO; HAayKa, H3Yy4arollas IPOMCXOXKACHHE WM NPUPOLY, CTPYKTYpPY,
GYyHKIIMM 1 0COOCHHOCTH TPOSIBICHUS MOPATU B MEAArornyeckoi JesTeIbHOCTH;
npogeccuoHanbHasi HpAaBCTBEHHOCTb MEJarora.

[lepen nenarornyeckoi STUKOM CTOMUT LIEIBIM psAJl HACYIIHBIX 337a4 (KOTOpbIE
MOTYT OBITh pa3/ielIieHbl Ha TEOPETUYECKHE U MPUKIAJAHBIE), B YUCIE KOTOPBIX
UCCIIEJOBaHKUE MPOOJIEM METOI0JIOTUYECKOTO XapaKTepa, BbIICHEHUE CTPYKTYPhI U
U3ydeHus Tmpouecca (OpMUPOBaHUS HPABCTBEHHBIX IMOTPEOHOCTEN y4dWTES,
pa3zpaboTka creuu(pUK HPABCTBEHHBIX AaCIEKTOB IE€Jaroruueckoro Tpyza,
BBISIBJICHUE NPEAbSIBIIEMbIX TPEOOBaHUN K HDAaBCTBEHHOMY OOJIMKY IeAarora u T..1.
[3]

OOyuaromuecs 00AT OTBEYaTh TOMY, KTO yYMEET CIIyIlaTh BHUMATEIbHO,
YBaXUTENBHO, ¢ ydacTheM. [Ipu ToM BaxkHa OAIEp>KKa BO BpEMS OTBETA YIBIOKOM,
B3IJIII0M, MUMHKOM, KUBKOM; KOMMEHTApUH K€ TI0 XOAY, MPEPHIBAIOIIUE OTBET,
HexenarenbHbl [4]. TakT HEOOXOAUMO MOBOJUTH JO YPOBHS HPABCTBEHHOMN
NPUBBIYKK, BAXXHO, YTOOBl TAaKTUYHOCTh CTaja YEpPTOM XapakTepa Meaarora.
HckpenHocte u oOasgHHE YYBCTB 4YpPE3BbIUAlHO BaXHBI JJII  MOPAJIBHO-
MICUXOJIOTUYECKOM aTMOC(epbl OOIIEHUS.

B ncuxosoruu ectb axke Takol TEPMHUH Kak «(pacuuHauus» (B mepeBoje ¢
aHIJI. — 3aBopakuBaHue). M3BECTHO, YTO 3aBOPAKUBAIOT MPSIMOM, OTKPBITHII
B3IJIsi7, Oorarblii TEMOPOBBIMU MOIYJSIIUSMU TOJIOC, MY3BIKQJIBHOCTh PpEYH,
YKUBOCTBH UyBCTB, 3/IpaBblii HCKPOMETHBIN PacCy/loOK U TIyOokuit ¢humocodcekuit ym
[2].

ITpodeccuonanpHas MOATOTOBKA CIIELMAIMCTOB B By3€ IIPEICTABISIET COOOM
CJIO’KHBIN KOMILIEKC MHOTOOOPa3HBIX (POPM U METOJIOB pabOThI, HEOOXOIUMBIX IS

rapMOHHYCCKOI'O pPa3sBUTHUA HGJIOCTHOfI JINYHOCTH. O,Z[Ha U3 O0COOECHHOCTEH
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JUYHOCTU MpPENojaBaTesid BbICIIEH IIKOJABI — 3TO BIJAJEHUE JBYMS
PaBHO3HAYHBIMH BEIYIIMMH BUJAMU JEATEIbHOCTH: 00pa30BATEIbHON U HAYYHOU.
Kaxaplii npenoiaBarenb CTpEMUTCS K IPOPECCUOHATBHOMY POCTY, TPHOOPETEHUIO
NEJaroru4eckoro  MacTepcTBa, HEOTHEMJIEMOM YacTbl0 KOTOPOrO  SIBISIETCS
npogeccuoHanpHas 3THKA.

YcBOEHHE 3THX HOPM M IIPaBUJ «HAYYHOW NOPSJOYHOCTH» U HEYKIOHHOE
CIIEJIOBAaHME WM COCTaBJSICT MOPAIbHBIA U MPOGECCHOHATBHBINA IONT JII000T0
paboOTHUKA, HO OCOOEHHO HAyKH BY30BCKOM, MOCKOJBKY 3[€Ch y4YEHBIH-IIEIaror
BBICTYTIAE€T OJJTHOBPEMEHHO B KAUECTBE HACTaBHUKA MOJIOJIOTO IMOKOJIEHUS YUEHBIX.
3HaHWE OCHOB MOpAJM, YMEHHE BHUAETb HPABCTBEHHBIM CMBICI B MOCTYIKAaX,
COONIIO/ICHHE TMEeJarornyeckoro MNpUHIUIA Mepbl B OOUIEHMM C JEThbMH U
MOJIOZIEKBIO B CaMbIX pa3HOOOpa3HbIX cdepax IeATeIbHOCTH — 3TO U €CTh
HEOOXOMMbIE YCIIOBHS ME€JarOrMueCKON 3TUKH.

HoBu3Ha cTaThy 3aKIH04aeTCs B KOMIUIEKCHOM aHAJIM3€ 3TUKU NPENOoJaBaHus,
y4eTe COBPEMEHHBIX BBHI30BOB M TEXHOJIOTUH, a TAKXKE MPEI0KEHUN CUCTEMHOTO
IIOAX0/1a K Pa3BUTHUIO TUYECKUX KOMIIETCHIIMM MPETO1aBaTENeH.

PekomeHnauum, npeacTaBiICHHbIE B CTaThe, MOTYT OBITh MOJIE3HBI JIJIst
IIpernoaBaresiei, aIMUMHUCTPALMKA BY30B, a TaK)KE€ MCCIIEIOBATENEN U MPAKTUKOB,
MHTEPECYIOIIMUXCS BOIMPOCAaMU TNMPO(PECCUOHANBHON 3TUKH B 00pa30BaTEIbHOM

npoiiecce.
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Annomayuna.B 0annoii cmamve paccmampusaiomes Memoobvl yC80eHUsl 0COOeHHOcmel
PYCCKO20 A3bIKA U YCMPAHEHUsL IUAHUSA POOHO20 A3bIKA NPU U3YUEHUU PYCCKO20 A3bIKA Cpeou
cmyoenmog y36eKcKoll HayUOHAIbHOCMU, A MAKICe NeKCUYecKue CX00Cmead U pasiuyusl
@pazeonocuneckux GulpadiceHuli 8 pycckom U y30eKcKoM A3bIKAX.

Knwueswvie cnosa: unmepgupupyrowee enusanue, cneyuguxa, gpazeonozuveckoe
eouncmeo, gpaseonocuyeckue 060pomul, y30eKcKue u pyccKue KOHCmpYKYuu

Annotation.This article discusses the methods of assimilation of the peculiarities of the
Russian language and the elimination of the influence of the native language among students, as
well as the lexical similarities and differences of phraseological expressions in Russian and Uzbek.

Keywords: interfering influence, specificity, phraseological unity, phraseological turns,
Uzbek constructions

Beenenne. OCHOBHOM LENBIO U3YYEHHUS! PYCCKOTO SI3bIKa B COBPEMEHHOM
00111e00pa30BaTEIbHON Y30EKCKON ayIUTOPUU SBIISETCS MPAKTUYECKOE OBJIaJICHUE
y4alMMUCs PyCCKOM PEYBIO.

Jl1s nocTrKEHUS 3TOM 1€ HEOOXO0AUMO MPOYHOE U CO3HATEIBHOE YCBOCHHE
ATOrO fA3bIKA YYAIIUMHCS, KOTOPOE OCYIIECTBISETCS MyTEM pa3pelieHust psaja
MeToau4eckuX 3ana4. OTHOM U3 HUX SBJISIETCA YYET 0COOEHHOCTEN PyCCKOTO sI3bIKa
YYaILUXCS IPU U3YYEHHUH PYCCKOTO SI3bIKA.

B ycBoeHnn pycckoro s3bplka Y30€KCKUMH YYallUMUCS BCTPEYAETCS psf

TPYAHOCTEH, KOTOpbIe OOYCIOBJIEHBI, C OIHOW CTOPOHBI, CHEHUPHUUESCKUMU
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OCOOCHHOCTSIMH €T0 T'PaMMAaTHYECKOM CHUCTEMBI, C IpYrod HHTep(EepUpYIOIINM
BJIMSTHHEM PYCCKOTO SI3bIKA YUAIIUXCS HAa N3y4aeMbIil pyCCKHIl SA3BIK.

ITyTh K ycBOEHMIO clieHU(UKH PYCCKOTO SA3bIKA U MPEOJOJICHUIO Yy ydalIuXxcs
UHTEP()EePUPYIOIETO BIUSIHUS POJHOTO SI3bIKA JISKUT Yepe3 TIIyOOKOe OCO3HAHUE
ydalluMHUCsT OCOOEHHOCTEW H3y4aeMOIo pPYCCKOTO M PpOJHOIO S3bIKOB. B
OCYILIECTBICHUM OTOM 3a7auyu OOJIBLIOE MECTO 3aHUMAET MCIOJIb30BaHUE
COTIOCTABJICHUSI SIBIEHUN M (DAKTOB PYCCKOrO sI3bIKA C SIBICHUSMHU M (PaKTamMH
pPOIHOTO sI3blKa ydamiuxcsi. boiplioe 3HaueHHE B OCO3HAHMM TI'PaMMaTHYECKHX
3aKOHOMEPHOCTEH PYCCKOTO SI3bIKa MMEIOT 3HAHUS YYAITUXCS TI0 POTHOMY SI3BIKY,
MepeBO/Jl TEPMUHOB, COMOCTaBIICHHE (PaKTOB OOOUX S3BIKOB U T.J.

HeoOxomumocTh yuéra (akTOB pPOJHOTO S3bIKAa MPU OOYYEHUU PYCCKOMY
S36IKY BBI3BaHAa TEM OOCTOATEIHCTBOM, YTO MPOIECC YCBOEHUSI PYCCKOTO SI3bIKa
OTJIMYAETCs OT MpOLEcca YCBOCHUs POJIHOTO si3bIka.Ecnu ycBoeHue poHOro si3bIKa
IPOTEKAET OJJHOBPEMEHHO C MPOLIECCOM Pa3BUTHS MBILUIEHUS, TO PYCCKHUM S3BIK, K
W3YYEHUIO KOTOPOTO JI€TU-Y30€KH MPUCTYIAOT 0OBIYHO C CEMUJIETHETO BO3pacTa /B
NEPBOM KJIacce/, YCBaWBAETCS yYalIUMUCS MPU HAJIMYUU Yy HUX YK€ Pa3BUTOTO B
TOW WJIM MHOM Mepe MBITIIEHHUS, 0POPMIICHHOTO B paMKaX CUCTEMBI POJTHOTO S3bIKA.

Jlo Tex mop, mokKa YCBOEHHE HEPOJHOTO S3bIKa HE JOCTUIJIO aKTHUBHOTO
OBJIQZICHUSI UM, CUCTEMA POJIHOTO SI3bIKa OKA3bIBAET JOBOJBHO CHIIBHOE JIaBJICHHUE
Ha TPOLIECC YCBOCHMS HEPOAHOTO si3bika. [lodToMy, yduThiBasi OCOOEHHOCTH
POTHOTO $A3bIKA, MOXKHO YCTPAHHMTh BO3MOXKHOCTh €r0 JaBJICHUS Ha IpPOLecc
YCBOGHUS pyccKoro s3bika.Oco3HaBasi pa3inude MEXAYy JIBYMS SI3BIKAMH,
ydamiecsi, B MPaKTHKE PYCCKOW peuu, OyayT CTPEeMHTbCS W30eXKaTh aBICHUS
CHCTEMBI CBOETO SI3bIKA U TEM CAMBIM HE JIOMYCKaTh BO3MOYKHBIX OIINOOK.

OcHoBHas yacTh. J[aHHOE 00CTOATENHCTBO TPEOYET pa3padOTKU ClIEUATbHON
METOJMKU MPENOoJaBaHusl PYCCKOIrO sI3bIKa HEPYCCKUM (SI3bIKOM), OCHOBaHHOW Ha
IOPUHLINIIE CTPOTOr0 Y4ETa 0COOEHHOCTEN POJHOTO SA3bIKA YUALTUXCA.

PonHON s3bIK  SBJISIETCSl PE3yJIbTATOM JUIMTENIBHOTO SI3bIKOBOTO  OIIBITA,
MO03TOMY HEBO3MOXKHO HCKJIIOUYHMTH €r0 M3 IMPOLecCa YCBOEHUS PYCCKOTO SI3bIKA.

3aKOHBI POAHOTIO A3bIKA HACTOJBbKO YKPCIIUIUCh B CO3HAHUHN YUAIlICTroCs, YTO HOBELIC
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(bakThl PyCCKOTO f3bIKa OH HEM30EKHO BOCIPUHUMAET Yepe3 MPU3MY CHUCTEMBI
POJHOTO SI3bIKA. DTa CHUCTEMA BIIUSET Ha BCIO ACSITENLHOCTh Y30€KCKOTO y4aIIerocs,
HaIPaBICHHYIO HA OBJIAJICHUE PYCCKUM SI3BIKOM.

Axkanemuk JI.B.IllepOa nucai, 4To poIHOM SI3bIK MOXKHO M3THATh U3 Ipolecca
00y4YeHUsI BTOPOMY SI3BIKY, HO U3THATH €r0 U3 T'OJIOB CTYICHTOB B OKPY’KaIOIIEH X
cpene, T/ie Ha KaKIOM IIary roBOpsT Ha y30eKCKoM HeB03MOXKHO. [Toatomy [lepba
npejiarai myTh CO3HATEIBHOTO OTTAIKUBAHUS OT POJIHOTO SI3bIKA, KOT/1a CTYCHTHI
JOJDKHBI M3Yy4aTh BCSIKOE HOBOE SIBJIEHWE MHOCTPAHHOTO SI3bIKA, CPABHMBASI €0 C
COOTBETCTBEHHBIM SIBJICHHEM POIHOTO si3bika.CpaBHUBAs CTPYKTYpPY HEPOJIHOTO
S3BIKA CO CTPOEM POJIHOTO SI3bIKA, CTYICHTHI CO3HATEIFHO YCBAMBAIOT 0COOEHHOCTH
U3y4aeMOro s3blka MU OJHOBPEMEHHO TIJIyO)K€ BHHUKAIOT B pOJHYI peub.B
MBICITUTEIIBHOM ACSITETFHOCTH Y€I0BeKa O0bIIast pOJIb MPUHAIE)KUT CPABHEHUSIM.
CpaBHEeHHE TOMOTaeT YBUJETh XapaKTEpHbIC MPU3HAKHU MPEAMETOB U SBIICHUH,
Jdyd4llle TO3HaTh HX. Benuko 3HaueHHEe CpaBHEHUH U B YCBOCHHHM YYEOHOIO
MaTepuara.

OcnoBHas yacTe. ComocraBieHHs] BO3MOXKHBI B paboTe MO BCEM paszzesiaM
Kypca pYCCKOro s3blKa: B JEKCUKe, (OHETHKe, rpammartuke, opdorpadpun u
nyHKTyanuu. OcoOeHHO  OOJIbLIOW  MHTEpeC  BBI3BIBAET  COINOCTABJIEHUE
bpazeonoru3MoB, a Takxke (Ppa3eoqOrnyecKux 0OOPOTOB MPHU MU3YUCHHUH JIEKCHUKH
PYCCKOTO si3bIKa. B y30€KCKOM sI3bIKe, KaK M BO MHOTUX JPYTHUX S3bIKAaX, B TOM YUCIIE
U B PYCCKOM, JOCTaTOYHO (Ppa3eojOrMuecKuX €AMHULl C «BETOBBIMI
KoMmoHeHTaMu. OOBIYHO OHM COJEpXKaT KYJIbTYPHYIO KOHHOTamuio. Jlis
MOHUMAaHUS KYJIbTYPHOH KOHHOTalMU (hpa3eoOTHYECKUX EIUHHI] HEOOXOIUMO
WHTEPIPETUPOBATH 00pa3HOE OCHOBAaHWE BHYTpeHHEH (popmbl (pa3eosioru3MoB B
3HaKOBOM «IIPOCTPAHCTBE» Y30EKCKOTO SI3BIKOBOTO COOOIIECTBa. JTO TJIaBHOE B
U3YYECHUU KYJIbTYpPHO-HAIIMOHAIBHON CHEUUPUKU (Ppa3eoJOTHUECKUX EAMHHII.
KynbrypHoe 3HaHHE «BBUIABIMBACTCS» M3 BHYTpeHHeW (opmbl (paszeosnoruszma
OTOMY, 4YTO B HEH CcoJep)KaTcs TaKue DIEMEHTH, KOTOpbIE MPHUIAIOT
bpazeonoru3mMy HalMOHATBHO-KYJIBTYPHBIN KOJOPUT. Y30eKCcKue (hpa3eoIoru3Mebl,

oTpaxas OJEMCHTBI KYJIbTYpbl, CBiA3aHbl C OYCHb MHOTHUMHU 00IacTIMH
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yesoBeyeckoi ku3Hu. [Ipm 3TOM OHM MOTYT OBITH CBSI3aHBI KaKk C OOWMXOJHO-
IMIIUPUYECKUM OIBITOM HApoOJa, TaK U cO cepoil MaTepuanbHON KYJIbTYpHI, C
MCTOPUYECKUM OIBITOM HapoJia U T. M.

U B pycckoM, U B y30€KCKOM SI3bIKaX JOCTATOUHO (Ppa3e0IOrHIeCKUX €AHMHHUIL
C «IIBETOBBIMU» KOMIIOHEHTaMU. [103TOMy paccMOTpuM OCHOBHBIE (PPa3€OIOTU3MBI
IPYNIBI C IBETOBBIMU KOMITIOHEHTaMU.«besasi BOpoHa» — «OKKAapFa», O YeJIOBEKeE,
PE3KO OTIIMYAIOIIEMCS OT IPYTUX. DTO BBIPAKEHHUE BOIIO B Y30€KCKHIA S3BIK UEpE3
pycckuil. «benas KoCTh» — «OK CysIK» — O UEJIOBEKE apUCTOKPAaTUYECKOT0, 3HATHOTO
MPOUCXOXKJCHUSI (TOBOPUTCA C HEOJOOPEHUEM) «BBICIICH TMOPOMABI JIIOJCHY,
XapaKTEPUCTHKA YEJOBEKA 3a3HABILIErocs, BBICOKOMEpPHOro. «benoe Ha3bIBaTh
YepHbIM, 4YEpHOE O€IbIM» — «KOPAaHU OK, OKHM Kopa», 1e0 TypuO OJIMOK
(xaiicapnuk, Yxapiuk). Ilo yacTtote ynoTpeOiieHHs B cocTaBe (Ppa3eosoru3mMoB
BTOPOE MECTO 3aHUMAET LIBET «KOpa»- «UEpHBI». ITO, KaK U B PYCCKOM S3BIKE,
OpsIMOE 3Ha4YEHHE CIIOB «Kopa». UEpHoe accoruupyeTcst B y30€KCKOM sA3bIKE (U B
CO3HAHUM Y30€KOB, KakK M OOJBIIMHCTBA HApPOJOB) C IUIOXUM TSDKEIbIM,
HENPUATHBIM («UEpPHBIEC JHW» — «KOpa KyHJIap» — «IUIOXHE, MpayHble JHWY);

«Yé€pHas Kollka mpooOexana» — «opajapulaH Kopa MYIIYK YTHO KOJJIN»;
opaJlapura COBYKUYWJIMK TyHIIMO, apaszfnammO KOJUIIKW (OTHOLIEHHSI MEXIy HUMHU
UCIIOPTUIIUCH);

OcTaBuTh Ha YEPHBIN I€Hb — KOpa KyHJapra oiu0d KyHMOK (T.e. OCTaBHUTb,
OTJIOKUTh YTO-TUOO Ha IJIOXUE, YEPHBIE THN);

YepHopabounii — Kopa umuu;( 0 4eJOBEeKe, 3aHUMAIOIIEMCS MEJIKOH, MaJjo
YepHopabounii — Kopa uimyu;( O YeNIOBEKE, 3aHUMAIOMIEMCS  MEJIKOM, Majo
MOJIC3HOM, TSDKEION paboToil);

«Jlepxatb B 4€pHOM Teje€» — CTPOro, CypoBO oOpamarbcsi ¢ KeM-Juoo,
3aCTaBJsisi MHOTO pabOTaTh, HE MO3BOJISS HEXKUTHCS — KOpa MILJIa UIIIATMOK;

«UépHnast nmyma» — «uuu Kopay( 370MaMsITHBIM Y€I0BEK, TYIIETry0);

«Y€pHoro kobenss He OTMoellb Ao0enay — «KOpa KWTU3 IOBraH OujiaH
oKapmacy;

«Ue€pnast HeOMarogapHoOCTh» — (3J10 32 J0OPO) AXIIMIMKKA EMOHIIMK, TyXMaT;
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Ho Hago oTMeTHUTH M TO, YTO HE BCET/Ia CI0BA, 0003HAYAIONINE TOT UM UHON
I[BET B PYCCKOM SI3BIKE COBITAJIAIOT CO 3HAYCHHUEM CHHOHUMUYHOTO (hpa3eosiorn3mMa
B Y30€KCKOM SI3bIKE, HAITPUMEP, OUE€Hb UHTEPECHBI U ()Pa3e0I0rU3Mbl CO 3HAYECHUEM
KpPaCHOTO IIBETA; «KpAacHAas JIEBHUIA» — «HAPU30/1», KKU30HUM»; «KpacHas IeHa» —
SHI KUMMATO0axo; «KpacHbId MeTyX» — CEHIWH, YT; WIK (Qpa3eosioru3Mbl C
0003HaYEHUEM 3€JIEHOTO 1BETA: 3€JCHBIN — «J10 3€JIEHOr0 3MUS (TTUTh, HAITUBATHCS
CIIUPTHOTO); «3eNEHBINA FOHEI — 0Y3 Oona;

A BOT C KaKUM 3HaY€HUEM HUCIOJIb3YETCSI CIIOBO «CBETJIBIIN:

«CBETJIast TOJIOBa» — aKJIIM OJIaM; «CBETJIasl IMYHOCTHY — aclt oAaMm; cod omam;

«cBeTas cyanOay - nemoHacu €pyr (0axTiau, Tojien 0aaaH[) oJlaMm;

AHTOHUM K CJIOBY CBETJIBII — TEMHBIN: «TEMHBIN YEIIOBEK» — OHICHU3, OMH
(xopa) omam. Hampumep: «Bmpouem, Bbl TEMHBINA 4€JIOBEK, HABEPHOE, HE JIIOOUTE
KHHUTY — UICTOYHUK 3HAHUWY.

3akmoueHue. Takum oOpa3zoMm, mpu u3ydeHUH Tembl «Dpazeosoru3zmbny
CJIeIyeT YKa3bIBaTh HA UMCIOIIHNE CXOACTBA U PA3JINYUs B PYCCKUX, H B Y30E€KCKUX
KOHCTPYKITUSX, 4TO JAET MAaKCUMAJIbHYIO BO3MOXKHOCTD JIJISl PACKPBITHSI XapaKTepa
WIM TIOPTPETa YeJIOBeKa, U o0oramiaer 3HaHus JIEKCUYECKOTO COCTaBa PYCCKOTO M
y30€KCKOT0 SI3BIKOB.
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TEACHING ENGLISH LEARNERS IN INCLUSIVE CLASSROOMS

Toshmurodova Mukhabbat Nazaralevna.
Department of General and exact science TSUE

Abstract: Inclusive teaching has emerged as a powerful method to address the diverse
student populations found within higher education institutions. The objective is to create an
inclusive classroom environment where instruction is accessible to all students by considering a
wide range of student needs and skills. This paper explores the concept of inclusive teaching,
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highlighting its significance in promoting equitable education. An inclusive classroom brings
together learners of different abilities, learning styles, and backgrounds, ensuring they receive
individualized tools and instruction to access the curriculum effectively. The co-teaching model,
involving both general education and special education teachers, is often employed to create an
inclusive classroom. Collaborative efforts focus on providing a safe and supportive environment,
meeting students' physical, educational, and emotional needs, adapting curriculum content, and
incorporating multiple inclusive strategies. These strategies encompass diverse presentation
methods, engaging teaching techniques, and various assessment types to cater to students' unique
learning styles and abilities. Furthermore, the study emphasizes the importance of using inclusive
language and recognizing sensitive issues in the classroom to foster respect, equality, and social
justice. The research also investigates the integration of innovative technologies, such as online
platforms, virtual reality, and mobile applications, to enhance English teaching in inclusive
classrooms. By adopting a mixed-methods approach, combining quantitative and qualitative data
collection methods, the study aims to provide valuable insights into the effectiveness of these
technologies in English for Specific Purposes (ESP) teaching. The findings will inform language
teachers and educational policymakers about the integration of innovative technologies in
inclusive language teaching, ultimately improving the quality of education for all students.

Keywords: innovative technologies, inclusive classrooms, higher education, comparative
study, traditional classroom-based teaching methods, online platforms, virtual reality, mobile
applications, mixed-methods approach

Inclusive teaching isa method for enhancing instruction to meet the
increasingly diverse student populations within higher education. The aim is to
create a classroom environment in which the default approach is accessible to any
student. This differs from traditional pedagogy in that educators assume a wide range
of student needs and skills. Course materials are developed with this in mind.
Through inclusive teaching, we improve the quality of education for all students[1]

The concept of inclusion is just what it sounds like -- including all people -- but
how does this concept of including everyone relate to education? What is an
inclusive classroom?

An inclusive classroom is an educational space where all types of students work
and learn together. Students of all learning levels, types, and abilities are in one room
and receive the tools and instruction they individually need to access the curriculum.
The inclusion model brings all types of learners together to reflect a more equitable
and equal form of education. [2]

The inclusive classroom environment will look different from school to school,
but the model instills the idea that all students, no matter their ability level, should

learn together in one space. [3]
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For example, an inclusive classroom could have a mix of gifted students,
auditory learners, visual learners and students with disabilities such as ADHD,
students who are in wheelchairs, and students with executive functioning issues. All
students in the room will learn the same skillsets, but the way in which the
information is presented and assessed will look different from student to student.
One way to achieve success is by using the co-teaching model.

Typically, the inclusive classroom will have more than one teacher. One
teacher is certified in general education and the other is certified in special education.
Together, the two teachers ensure all students are able to access the curriculum and
find success within the classroom by creating an inclusive classroom environment
through the following:

Creating an environment where it's safe to try/struggle

Ensuring all students have what they need physically, educationally, and
emotionally to access the content

Work together to create content that all students can access

Create modifications and accommodations in the curriculum for individual
needs

General education teachers are not limited to collaborating with a co-teacher.
They are encouraged to work with everyone in the teaching community including
speech therapists, other special education teachers, and general education teachers
who teach the same content and grade level.

When it comes to teaching all learning types/ability levels, it's important to
have multiple inclusive classroom strategies to engage all students. See the list below
for examples of inclusion in the classroom. [5]

Presentation: Since the inclusive classroom has various types of learners, it's
important to present information in various ways. Post visual references, offer
multiple oral cues, watch videos, read directions/texts together, and have students
follow along with notes and/or models when applicable. The more ways a student
can see the curriculum, the better chance they have of understanding and applying
it.
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Teaching Strategies: While structure and routine are important, trying different
learning techniques can help a teacher better understand their students' learning types
and abilities. Using different models such as Socratic seminar or fishbowl
discussions, jigsaw reading, group work with assigned roles, and popcorn reading
are ways to engage all students.

Multiple Assessment Types: When possible, offer a variety of assessment types
to engage all learners. For example, if you are assessing students on mood and tone
within a text, you could offer students the ability to write an essay with text
examples, create an artistic rendering of an important scene using symbolism, or
create a soundtrack of songs that connect to the mood/tone of each chapter. Students
choose the assessment to showcase their strengths and skills.

Modifications: Even when offered multiple assessment types, students may
need more support. Based on individual needs and educational plans, a teacher can
require 10 songs instead of 16 on the soundtrack assessment, provide word banks on
handouts and quizzes, and can remove repetitive question types on
formal/summative assessments.

Creating an Inclusive Space

By using different teaching strategies and setting clear classroom guidelines
surrounding the topics of respect and equality, teachers can create a space that fosters
respectful participation. Classroom rules, defined student roles, and teachable
moments are all ways teachers can create an inclusive space 4]

Using Inclusive Language

Just as we see the need for inclusion in the classroom, we also see this model
reflecting our society with social justice issues at the forefront of the news. While
teachers build their inclusive classrooms with strategies, it's important to do the same
with the content. Students deserve to see themselves represented in the classroom,
which means that inclusive language and examples matter.

Pronouns: Ask students their pronouns and use various pronouns when

providing examples regarding content and discussion.
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Diverse texts: No matter the subject, use a range of authors, data, and examples
with diverse backgrounds, sexual orientations, beliefs, etc.

Recognizing Sensitive Issues

What a person allows is what they teach, so it's important for teachers to quell
offensive and discriminatory comments in the moment. While it may feel
uncomfortable, these moments can become teachable moments that the entire class
can learn from while also setting a precedent for inclusion, diversity, and
compassion.

In conclusion, this study aims to investigate the effectiveness of innovative
technologies in teaching English for in inclusive classrooms. The study will adopt a
strategy in inclusive of traditional classroom-based teaching methods with those that
integrate innovative technologies such as online platforms, virtual reality, and
mobile applications. The study will be conducted using a mixed-methods approach,
incorporating both quantitative and qualitative data collection methods. The findings
of this study will provide valuable insights into the effectiveness of innovative
technologies in ESP teaching and inform language teachers and educational

policymakers on the integration of these technologies in language teaching.
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THE EXPLORATORY ACTION RESEARCH: WHY STUDENTS OF EFL
USE MOSTLY L1 IN ENGLISH CLASSES AND THE WAYS TO SWITCH
THEM ON ENGLISH

Mukhtarova Nozima Kuchkarovna
The Branch of Herzen University in Tashkent, Uzbekistan, e-mail:
nozimamukhtarova83@gmail.com

Abstract. This article is devoted to the short report about Exploratory Action Research
(EAR) conducted with 8 mixed level students of preschool faculty at the Branch of Herzen
University in Tashkent. The researcher aims to find the reasons why students of EFL use mostly
L1 in English classes and, according to findings, develops an action plan to switch them on to
English. It covers exploration of the students' perceptions about speaking skills, planning the
lessons taking into consideration the findings and observing the results of the pre, while and post
actions.

Key words: Exploratory Action Research, students' perceptions, speaking anxiety, intrinsic,
extrinsic, motivation techniques.

This study has developed to find out the causes of students of EFL context using
mainly L1 in classes and how to engage them to speak English. Research was
conducted with 8 mixed level freshman students of preschool faculty of Pedagogical

University in Uzbekistan. They have Module Communicative English once a week
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and it seemed not enough to see their progress in their language skills, especially in
speaking skills as it was the only opportunity for them to practice their
communication skills. After two month conducting the lessons using different
approaches with little effect, the researcher wanted to explore why students are less
active in speaking activities in comparison to other three skills: reading, listening
and writing. It was a puzzle: why don’t they prefer speaking activities, what makes
them feel reluctant, what was wrong: chosen approach, given materials, topic itself,
lack of vocabulary or any other reasons were hidden behind their demotivation for
speaking skills?

The researcher as a teacher of Module: Communicative English faced great
challenges during the lessons by not encouraging students’ use of English in an oral
way. They could eagerly do all activities including listening, reading and writing
with the exception of speaking. It was the first year for the researcher conducting
lessons at a university for adults and there were many questions that the researcher
wanted to find the answers to. But the most troubling question was how it is possible
to improve speaking skill in English by having a lesson only once a week as the class
Is considered to be the only chance for students to practice their speaking. It
concerned the teacher a lot as she believes that speaking the language is the first and
foremost sign of knowing that language.

Teacher’s perception: knowing a language is frequently identified with
speaking that language. Since the ultimate purpose of learning a foreign language is
to communicate through information exchange (Mabhripah, S. (2014) It is stated that
language learners value speaking skills more, because human communication is a
form of social interaction. It is a necessary component of our daily lives. It is the
process of a sender and a receiver producing, exchanging, and sharing ideas,
information, opinions, facts, feelings, and experiences.

Individuals, communities, societies, and nations all rely on communication to
exist and survive. It is crucial in assisting people in establishing relationships. Even
though students understand its importance they cannot deal with it and one of the

reasons for this is considered to be a foreign language speaking anxiety. Minghe and
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Yuan (2013) name anxiety as the biggest affective factor that complicates the foreign
language learning process, and they state that “the most anxiety-provoking activity
is speaking in front of others”. Resercher focuses on research which talks about the
factors and keys of the most anxiety-provoking activity, speaking in front of others
and how to deal with it, taking into consideration learners’ perceptions.

There is no doubt that every English teacher wants their students to make
progress in all 4 skills equally. Nevertheless, the first sign of seeing their
achievements is in speaking. As speaking is the most needed skill in different
situations. Especially, it is the most need to future preschool educators to get ready
to interact in several languages with little children in kindergarten as it is the demand
of current position of Uzbekistan. English has become more urgent and essential in
order to compete and advance in their future careers. Currently, however, many
graduates of EFL context in general lack confidence in communicating in English
despite the fact it is taught from first grade.

Of course, to enhance general English proficiency of youth in Uzbekistan,
annually, the Ministry of Education launches different reforms. One of them is
CEFR (Common European Framework of Reference for Languages). It became the
requirement in teaching and learning languages in the Uzbekistan context from 2012
after the Presidential Decree Nel1875 about the measures of strengthening the system
of learning foreign languages. It has led to a significant policy change in English
education at all levels. For instance, undergraduates are required to obtain an
equivalent to B1- level of CEFR as a prerequisite to graduation. Yet, with their
currently weak English proficiency, it is difficult for them to meet this requirement,
given that opportunities for speaking practice in the classroom are limited.

Class meeting time in the general English courses is usually two academic
hours per week while speaking is considered to be the most important but difficult
skill to acquire (Ur, 1996). In Uzbekistan, English language teaching and learning
has followed the traditional grammar translation method in all levels of general
education until it emerged as an independent country in 1991. In order to deal with

it, to raise people’s overall level of competency in English language, the Uzbekistan
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government has made changes in its education policy and many projects are
organized.

One of them is the NETRUZ project (Network of English Teacher Researchers
of Uzbekistan) (Menglieva E. 2021) that organizes workshops for EFL teachers from
different contexts to develop their teaching proficiency up to the high level. The
project aims to facilitate the teaching and learning of English with a methodology
that will encourage teachers to explore their own, their students’ competence and
accordingly plan their actions. It also introduces handbooks such as Champion
Teachers full of different teachers' success, puzzle and challenge stories from all
over the world.

This project clearly defines the essence of understanding learners' demands, the
importance of paying attention to individuals’ characters, and the need of being open
to new ideas. It shows the ways of exploration: to notice what is going right and
wrong, why and when it is happening, is there a need to change, how is it possible,
what is in students' minds.

By participating in live sessions, teachers have a unique chance to collaborate
with professionals and are motivated to explore their own teaching context in order
to improve proficiency as well as learners' English skills. It is suggested to start to
observe one’s own teaching context i.d, teachers, students’ and others’ perception.
For that reason, it is recommended using a teacher diary or teacher’s reflection
journal. Teacher notes the daily teaching process there which allows us to rethink
about the pros and cons of each lesson in detail. Consequently, a teacher will see the
whole picture by triangulating all the findings and become aware of the key points
of successfully delivering the lesson.

In the following case, the researcher starts to observe her own lessons with the
help of a reflection journal. After a couple of observations, she chooses the most
urgent issue for her EAR for that moment as she wonders why her students are less
motivated to participate in speaking activities. She decides to investigate it more
deeply focusing mainly on the question How to motivate students to use English as

a tool of communication out of classes considering the module is: Communicative
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English and the groups are non specialized. The main aim is to promote them more
opportunities to practice speaking skills and the following initial questions were set
in order to understand the context more appropriately:

1. Why do | think that my students have to speak only in English to each other
in my English classes?

2. What do my students think about speaking only in English in my lesson in
order to complete the tasks in the classroom to each other?

3. In what activities do my students switch to L1? (What activities make my
students switch to L1 more rapidly?)

In order to explore the teacher’s own, Ss’ perceptions, and Ss’ behavior the
researcher sets the questions above and starts her so-called EAR work. These
questions in its turn lead the researcher to further investigation areas to action
research questions:

1. to explore the teacher’s own perceptions: the reasons of why her students use
mostly L1 in her classes and the ways to switch them on English.

2. to explore others’ perceptions: how her students feel when talking to the
teacher, to each other and to the whole class in English during the class.

3. to explore behavior: the activities that demotivates them to use L2

These questions helped the researcher to focus the ways of maximizing

speaking practice in and out of the lesson by taking into consideration every student's
perception and expectations individually. Also it helped to find the ways of
minimizing language anxiety which students suffer most in this communicative part
of language skill.

The enhancement of students’ speaking English in the EFL context is always
considered actual for both educators and learners, as it opens many opportunities to
youth. The following EAR was devoted to explore the students' feeling to speak in
English, expectations from the teacher and to act accordingly to switch them into
English. The EAR was conducted in one of the international pedagogical universities
in Tashkent in a mini group with eight freshmen students of preschool faculty. It was

conducted in three stages: exploration, action and reflection phase.
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As an instrument of data collection questionnaire, interview, reflective notes
and lesson observation by colleagues were used. Quantitative and qualitative data
analysis were implemented to set an action plan. In the action stage mini videos,
songs and intrinsic and extrinsic motivation techniques were used according to
students' perceptions and expectations.

There were some limitations, such as, it was the researcher's first year working
at the university, she was experiencing challenges in adaptation and simultaneously
it was her first attempt to do EAR which was also a totally new experience, it was
too academical for her to accomplish the stages. Nevertheless it ended up with a
positive result.

Teacher researcher gained experience in doing reflections, organizing lessons
based on evidence and creating a safe atmosphere which brought students
involvement in speaking activities. The most beneficial part of EAR was that
experience helped the researcher to understand her own context and react
accordingly: to realize the importance of taking students’ opinions into account
when planning and managing classroom activities, and the advantages of creating a
comfortable learning environment. Further, the teacher aims to continue her research
by participating in forums where she can find answers to her endless questions about

teaching English proficiently.
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Abstract.English for Specific Purposes (ESP) programs are crucial for non-native English-
speaking students to acquire language proficiency and communication skills for success in their
academic or professional settings. However, many ESP programs lack a needs analysis-based
approach that tailors the content and materials to the specific language and communication needs
of the learners. This research aims to explore the effectiveness of a needs analysis-based approach
to developing ESP materials for economics students in non-English speaking countries. The study
investigated whether this approach improves the language proficiency and communication skills
of economics students in non-English speaking countries. The findings suggest that a needs
analysis-based approach can lead to more effective language instruction for economics students.
The improved engagement and motivation reported by students who received tailored materials
indicate the effectiveness of this approach.
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English for Specific Purposes (ESP) programs are designed to meet the
language and communication needs of specific groups of learners with a particular
focus on their field of study or work [1]. ESP courses are especially important for
non-native English-speaking students who require language proficiency to succeed
in their academic or professional settings. However, many ESP programs lack a
needs analysis-based approach that tailors the content and materials to the specific
language and communication needs of the learners [2].

This research aims to explore the effectiveness of a needs analysis-based
approach to developing ESP materials for economics students in non-English

speaking countries. The research question that will guide this study is: Does a needs
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analysis-based approach to developing ESP materials improve the language
proficiency and communication skills of economics students in non-English
speaking countries? The rationale for this study is that a needs analysis-based
approach to ESP material development is essential to ensure that learners receive
language instruction that is relevant to their specific field of study [3]. Economics
students require specific language skills and vocabulary to communicate effectively
in their field of study, and a needs analysis-based approach can help identify these
skills and target them in the ESP materials. By exploring the effectiveness of this
approach, this research can contribute to the development of more effective ESP
programs for economics students in non-English speaking countries.

The significance of this research lies in the potential to improve the language
proficiency and communication skills of economics students in non-English
speaking countries, leading to better academic and professional outcomes.
Additionally, this research can contribute to the field of ESP by providing insights
into the effectiveness of a needs analysis-based approach to material development.
The thesis structure will begin with a literature review of previous research on ESP
and needs analysis-based material development. This will be followed by a
methodology section that outlines the research design and methods used in this
study. The results section will present the findings of the study, and the discussion
section will interpret the results and discuss their implications. Finally, the
conclusion section will summarize the main findings of the study and their
contributions to the field of ESP.

English for Specific Purposes (ESP) is a specialized branch of English language
teaching that focuses on developing learners' language and communication skills in
a specific field of study or profession [1]. While there have been many studies on
ESP program design, there has been limited research on the effectiveness of a needs
analysis-based approach to developing ESP materials for engineering students in
non-English speaking countries.

Several studies have emphasized the importance of a needs analysis-based

approach to ESP material development [2][3][4]. A needs analysis is a systematic
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approach to identify the language and communication needs of learners, which can
then be used to develop targeted instructional materials [2]. A needs analysis-based
approach to ESP material development can ensure that the materials are relevant,
engaging, and effective in developing the language proficiency and communication
skills of learners [3].

Studies have also highlighted the challenges faced by non-native English-
speaking economics students in learning and communicating in English [5][6].
These challenges include differences in the structure and style of academic writing
and technical language, as well as cultural differences in communication styles. ESP
programs for economics students should, therefore, be tailored to their specific
language and communication needs.

Despite the importance of a needs analysis-based approach to ESP material
development and the challenges faced by economics students, there has been limited
research on the effectiveness of this approach for economics students in non-English
speaking countries. While some studies have explored the use of needs analysis in
ESP material development for different fields of study [7][8], there is a need for
more research on the effectiveness of a needs analysis-based approach for economics
students specifically.

Therefore, this study aims to contribute to the existing body of literature on
ESP material development by exploring the effectiveness of a needs analysis-based
approach for engineering students in non-English speaking countries. By conducting
a critical analysis of previous research and identifying any gaps in knowledge, this
study seeks to provide insights into the potential benefits of this approach and
address any limitations of previous research in this area.

Students who received ESP materials developed with a needs analysis-based
approach showed a statistically significant improvement in their language
proficiency and communication skills compared to those who received materials
without this approach. This finding is supported by a significant difference in mean
scores on language proficiency tests and student self-assessments of their

communication skills. Students reported a higher level of engagement and
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motivation when using ESP materials that were tailored to their specific needs and
interests, as identified through a needs analysis.

The findings suggest that a needs analysis-based approach to developing ESP
materials can lead to more effective language instruction for economics students in
non-English speaking countries. By identifying the specific language and
communication needs of the learners, the materials can be tailored to their needs,
making them more engaging, relevant, and effective.

The improved engagement and motivation reported by students who received
tailored materials is likely due to their increased relevance and perceived usefulness.
Students are more likely to engage with and retain information that they feel is
directly applicable to their academic or professional goals.

While the study provides support for the use of a needs analysis-based
approach, it is important to note that the effectiveness of this approach may depend
on the quality of the needs analysis and the subsequent material development. A
poorly conducted needs analysis may lead to materials that do not effectively meet
the learners' needs, potentially leading to decreased engagement and motivation.

Future research could explore the effectiveness of different types of needs
analyses, as well as the potential benefits and drawbacks of involving students in the
needs analysis process. Additionally, research could examine the long-term impact
of using tailored materials on the academic and professional outcomes of economics
students.

In conclusion, this study investigated the effectiveness of a needs analysis-
based approach to developing ESP materials for economics students in non-English
speaking countries. The findings indicate that this approach can improve the
language proficiency and communication skills of economics students. The study
highlights the importance of conducting a needs analysis to identify the specific
language and communication needs of learners and tailoring materials to their needs.
Students who received ESP materials developed with a needs analysis-based
approach showed a statistically significant improvement in their language

proficiency and communication skills compared to those who received materials
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without this approach. The study suggests that ESP programs should focus on
developing tailored materials for economics students to enhance their academic and
professional outcomes. Further research could explore the effectiveness of different
types of needs analyses and the potential benefits and drawbacks of involving
students in the needs analysis process. Overall, this research provides insights into
the effectiveness of a needs analysis-based approach to material development and
can contribute to the development of more effective ESP programs for economics

students in non-English speaking countries.
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Abstract. In our increasingly connected digital society, digital literacy, particularly in
language learning, has become essential. The COVID-19 pandemic accelerated the shift from
face-to-face to distance learning, highlighting the need for effective integration of technology in
teaching and learning processes. This research explores the role of hybrid forms of teaching
foreign languages, considering both the advantages and disadvantages of combining online and
offline instruction. The study emphasizes the importance of creating a supportive and engaging
learning environment in a digital setting and provides insights into practical techniques and tools
for enhancing the effectiveness of hybrid language teaching.
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Additionally, the challenges of developing communicative competence and writing skills in
a distance learning environment are addressed. The findings emphasize the need for educators to
adapt to the digital learning revolution, enhance their digital literacy, and utilize modern
pedagogical technologies to improve the quality of language education.

Keywords: Digital literacy, language learning, hybrid teaching, distance learning, COVID-
19, educational technology, blended learning, communicative competence, online platforms,
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We live in a modern society, increasingly connected to the digital environment.
Every day, new media and platforms take up more space and become more diverse
in use. Digital literacy is more relevant than ever. In particular, language learning
requires special care in the choice of electronic means. This is especially true if we
consider all the challenges we have faced due to COVID-19. And this is the
transition from face-to-face to distance learning in a short time and, more recently,
to a hybrid scenario. All these unexpected changes have completely changed the way
we live and interact with technology. The most important thing is how we integrate
these technologies into the teaching and learning process.

A wide range of innovative tools to teach, for example, foreign languages,
play an important role in keeping work, school and relationships alive during the
pandemic. These changes are still part of our daily lives and some of them will
continue to exist in our daily lives. It is also important that we think about technology
in education [1].

Today, we are all experiencing a digital learning revolution that, while not as
egalitarian as it should be, has given educators the opportunity to reinvent
themselves and realize that they are capable of learning and using technology more
than ever before. The opinion that the vast majority of teachers, especially those who
have been teaching for a long time, will not be able to use modern educational
technologies has collapsed.

The COVID-19 pandemic has caused significant changes in the education
process in different parts of the world. Methods, technologies, techniques,
approaches used by teachers in traditional teaching turned out to be insufficient and

not always appropriate for the format in the proposed conditions. In this regard,
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numerous issues related to the new forms of teaching foreign languages were used,
as online or distance learning. They have become particularly relevant among
students and teachers, which were demanded to improve the quality of all
disciplines, including language, first only online, then, after the weakening of the
epidemiological threat, part of the training was carried out both remotely and in the
classroom.

The purpose of our research is to consider the role of hybrid forms of teaching
foreign languages. The material of the study gave from the author's experience of
teaching English at TSUE to students, who study a general program that provides
training for students to master professional educational programs in English
language.

As results of our research, the advantages and disadvantages of both forms of
teaching a foreign language are revealed. A number of techniques, tools for work
aimed to improve the efficiency of combining both teaching formats. The immediate
prospects are identified that involve the implementation of relevant components of
pedagogical tools in hybrid teaching of a foreign language, which consisting of
modern pedagogical technologies, principles of individual and differential learning,
communicatively oriented approach to learning. In the future, it will be scheduled to
teach foreign languages in a mixed format.

Speaking about the main difficulties that arise on the way to high quality
teaching of foreign languages in a distance form, it should be said about the needs
to form communicative competence in the absence of English-speaking environment
for native students, to organize the control of difficulties in developing students'
writing skills.

Thus, a new approach is already being promoted in the system of international
education, since the pandemic it has been a reason for these changes and has had a
noticeable impact on educational services in all educational systems.

To teach English as a foreign language, we can use a variety of platforms: both

international and national web resources, they are of high quality and diverse. During
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lessons, it is faster and more convenient to use all materials in the form of files, links,
and visuals.

The principle of blended learning, according to L. Bielawski, is the consistency
in teaching: first, the student should familiarize himself with the material, then
receive theoretical information from the teacher and then apply them in practice. In
many ways, this principle reflects the “flipped class” model. Thanks to modern tools
of E-learning, we can create a knowledge bank that will always be in the student's
arsenal. In contrast to the classical learning model, in blended learning, the student
will have an access to methodological materials - video lessons, books and
simulators [2].

Practical training is required to master the theory. The continuity of blended
learning is to some extent based on the principles of micro learning. Due to the
availability of the material, a student can always go to the educational portal and get
a “new portion” of it. Teacher support will be provided. In the distance learning
system, a student can ask a teacher a question and quickly receive a comment. Thus,
hybrid learning (combined, blended, integrated learning) is a relatively new term,
which appeared due to the research of foreign teachers.

Undoubtedly, for the full study of the language, it is necessary to communicate
as intensively as possible in pairs, groups. Establishing contact with students in a
mixed mode deserves special attention, which requires more significant efforts from
the teacher. The screen between teacher and students makes it difficult to use "body
language™ and creates a sense of greater distance than face-to-face communication.
And here you need to be patient and find different ways to minimize stress, establish
a friendly atmosphere during class.

It should create a single community for hybrid classes such as Zoom or others.
A single mobile chat, which can be joined without problems, allows students not to
fall out of the informational learning environment and communicate with classmates
in parallel. Using a chat in one of the convenient messengers, the teacher sends
students messages with active links, notifies them about news, useful sources, asks

questions, invites to sessions, online classes available on other platforms, informs
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them about the possibilities of finding resources in special applications. It can act as
an additional parallel channel of information for those who missed or were late to
class and thus "stay in touch™ with everyone. The teacher can motivate students to
enter applications to use all their useful features.

The teacher is encouraged to develop a clear action plan to synchronize online
and offline classes. To do this, it is necessary to choose an understandable platform
that is accessible to all participants, taking into account technical nuances and
possible failures in order to avoid losing attention and interest from online students.
At the same time, there should be time and place for spontaneity, surprise and lively
emotions, a departure from clear planning, which is a natural phenomenon for a face-
to-face format, but it should be created in a digital environment.

A common virtual platform can motivate students to use it for live
communication outside of class, to create various types of chats. For mutual
acquaintance and initiation of communication, the teacher needs to introduce offline
participants to students who are on the other side of the monitor by making a video
chat call to someone who is far from the place of the lesson.

It is also mandatory to provide online students with the same didactic materials,
tutorials, worksheets that the teacher shares with offline students by posting
resources on a common platform, such as Moodle. This is another way to help online
students feel equal to other students. Gamification elements that are competitive and
at the same time team building can also help the teacher to increase the activity of
some students, stimulate others, and the more involved the student, the more benefit
he will receive.

Collaboration or joint work of students, can be achieved through such tools as
a “common screen”, “common sound”, broadcast settings via a tablet, laptop or
smartphone, setting and performing common tasks and their further discussion
through “feedback”, where the teacher can send assignments for group or pair work
and send screenshots for reading and writing and recorded audio files for listening.

As a result, it is possible to compare the advantages and disadvantages of different

178



ways of providing materials to students and to share authentic online resources that
contain learning materials and simulators for each of the four competencies [3].

Another sensitive point is the needs for the student to turn on the camera while
attending the lesson. The goal to be achieved when organizing hybrid classes:
students from online should feel equal to students present at the class in person. This
is one of the indicators of the quality and effectiveness of the lesson.

The digital format learning contributes to the establishment of informal
communication with students, since it is no secret to anyone that the interaction was
carried out almost constantly. Although, on the other hand, it had the opposite effect
due to the erasure of personal boundaries, and students had to be taught Internet
ethics as well. Each student received one service for analysis, and during the lesson
this information was included in different tasks: find services similar in functional
orientation, unite in groups on this basis and make a general overview of the block
of services, noting the pros / cons in comparison [4].

It is essential thing that the online environment also allows educators to feel
comfortable working in the classroom, especially when choosing digital media and
online tools that matter to them and their students, rather than just following a
predetermined path. In other words, it is important that teachers develop their digital
literacy as well. The interaction between people and machines is very different from
the interaction between people, which is encouraged in classes for teaching
communication in a foreign language. New technologies require new ways of both
thinking and learning. A teacher can be an "advanced" user of new technologies, but
this is not a condition of knowing how to use them and fully apply them for teaching.
It is important to offer educators a development program to help minimize the
potential difficulties even students face when interacting, learning and navigating
online and digital environments.

In this new context, educators need to make full use and develop some of the
technical skills that will help meet the new learning demands that are emerging in
digital contexts. The communication that results from this cyber culture is called

interactivity.
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In conclusion, we would like to note that a modern teacher cannot work
effectively without using modern technologies in his or her work, the use of which
is one of the main conditions for improving the quality of education, reducing the
burden on students, and making more efficient use of study time. Thus, summing
up, we can say that modern technologies are a huge number of opportunities that
lead to motivation as the main driving mechanism for the education and self-
education of a person, which is a reflection of our pedagogical credo - striving for a

thousand possibilities, unwillingness is a thousand reasons.
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Annotation. This article analyses the innovative and quite interesting methods we have
in teaching English language. Everybody has their own understanding and conclusions on
teaching English language. Whatever the teaching methodology can be, but teaching must be
leaner’s centered. However, this paper scrutinizes the difference between traditional and practical
teaching and thereafter learning. This treatise practically examines that how learners are being
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Introduction

English, the official language of the entire world is a very tricky
language to teach. In fact, every language varies to teach. English is a very old
language and has undergone many forms changes from Proto English derived from
the Latin and the German culture to the Modern English which was established after
in the post Renaissance period. Each version was simpler than it’s previous. Present
day English is the simplest adaptation of a very old Language and yet it is still
difficult to teach this language effectively especially to those who speak English as
a second language.

Problems with current methodologies

Nowadays world English is taught in a very orthodox manner. The basic
teaching is needed. Teaching the alphabets and the formation of the words is
essential and a must. But there is something that is even more important. The
children must be able to speak the words and understand their meaning before
writing them down. The foundation to teach English can only be taught using the
orthodox methods of teaching the alphabets and the words and the rules. But then
teaching only the rules is found to be boring b y most students and it is
because of this that they lose interest in learning the language. Although there
IS no way other than the traditional one to teach the basics of the language these
methods must be tweaked a bit so as to appeal to the students. When it comes to
teaching English to students of higher classes who already know the basics
the traditional methods generally tend to yield poorer results that innovative
methods. This has already been proven by methods implemented like use of stories,
poems, movies, books and newspapers etc. These methods help the students learn
the language better without them actually realizing and also it keeps their interest.
This paper will provide a few of such methods to teach English Language.

Twenty ideas for using mobile phones in the language classroom
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There are several pedagogical reasons to consider using mobile phones in the
second language classroom. Most importantly, phones are social tools that facilitate
authentic and relevant communication and collaboration among learners. For
example, second language learners can use mobile technology to access relevant
vocabulary and expressions while at a bank opening an account, to look up movie
reviews while at the theater, or to discuss weekend plans with an English-speaking
friend. Since mobile phones are part of students’ everyday routines, they help
minimize the separation between the classroom and outside world.

Before asking students to pull out their cell phones in class, you need to have
a plan. As with any other teaching activity, ask yourself what you are trying to
achieve. Are you focusing on speaking, listening, reading, writing, or some
combination of the four skills? Ask yourself if there is an added value to using a
phone for the activity you have in mind. If there is none, perhaps it is better to find
an alternative.

The next step is to take stock of the resources that you have available. There
is an enormous range of phone makes and models and the technology is always
advancing. Many of the following ideas will work with all but the most obsolete
phones, but some require the use of more recent models. In my own teaching I’ve
sometimes asked students to work together in small groups and share one phone that
had the required capabilities.

The following ideas for using mobile phones for second language learning
generally focus on developing four skills and in many cases integrate speaking with
listening and reading with writing. The material and activities can be modified to
conform to different syllabi and are easily adaptable for different ages, learning
levels and interest. It is important to note that the names of the features used here
may not be the same for all mobile phones.

*ldeal: Use the Notes feature to collect everyday language. Most mobile phones
have a feature that allows them to take notes.
*ldea2: Use the Camera feature to take pictures of text.

*1dea3: Use free programs to organize language samples.
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*ldead: Use the Voice Memo Recorder feature to record language from media
outlets.

*1dea5: Use the Voice Memo Recorder feature to record conversations outside the
classroom.

*1dea 6: Use the Text Messaging feature to reinforce vocabulary learning. Text
messages can be used to send out vocabulary items at spaced intervals, thus student
retention.

*ldea 7: Use free programs to make flashcards for mobile phones; If you do not
want to create your own vocabulary lists, there are several companies that produce
flashcard software that runs on mobile phones, such as You or your students can
create vocabulary flashcards that can be retrieved, shared, and practiced anywhere.

*|dea8: Use the Text Messaging feature for circular writing; The reality is that
many students do not like to write.

*]dea9: Use the Text Messaging feature for tandem learning;

*|dealO: A more advanced form of using the mobile phone for writing tasks is
keeping a blog;

*|deall: Use the mobile phone for microblogging on Twitter;

*|deal2: Use the mobile phone for social networking like Twitter, Facebook and
so others;

*|deal3: Use the mobile phone for a language exchange;

*Ideal4: Use the mobile phone for “phlogging”; To encourage students to practice
individual speaking, they could start phlogging, a recent from of blogging that
entails calling a number and leaving a message on a website.

*]deal5: Use the mobile memory to distribute listening material.

*ldeal6: Use the mobile memory to distribute reading material
*|deal7: Use the mobile phone to play games
*]deal8: Use the Voice Memo Recorder, Notes, and Calendar features to keep a
portfolio.

*1deal9: Use the mobile phones to check student comprehension and get feedback.

*1dea20: Use mobile phone memory for research and collection.
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All the ideas above allow you to offer increased opportunities for language
learning by taking advantage of a tool that students are intimately familiar with and
carry around at all times. Dealing with the challenges of using mobile phones may
seem daunting, but teachers | know who use them have found it to be a worthwhile
investment of their time and a welcome addition to their language teaching methods.
As a result, it gives a number effective and virtuous opportunities of using mobile
phones in the practical classes for students.

Enacting the stories. Stories form a very integral part of teaching a language.
These stories help teach the students about the formation of sentences and how to
express their thoughts and a lot of other things and plus they help in keeping the
students interest alive as the story’s end is something that every student wants to
know. It appeals to the inquisitive nature of the students. Any unfinished story
always keeps the mind of the reader agitated. Although this method of using stories
has been implemented the procedure of teaching the language through it is generally
not right. The evaluation procedure of testing the students in their proficiency over
the language is through questions based on the story. This is generally not that
effective. Due to this the students generally tend to take up the stories as a
chapter rather than looking at it as an interesting read. A story is supposed to
appeal to the creative part of the brain. It helps us be more imaginative, by trying to
visualize the things that are happening inside the story. It should not only teach them
the language but it should also help them in extracting a lesson from the story.
Keeping questions for evaluation kills the entire idea of imagination for the students
look at the story as something that they need to learn for answers.

There is a better way of using the stories to English using stories. The students
can enact the stories or the plays. In this way the students are personally engaged
with the stories. They can bring their own interpretation of the character to life. It
is interesting for the students to understand the characters and put themselves
in their positions. It engages their creativity by allowing them to create the
entire set, assign the characters and play it out according to what they had imagined.

It also helps them understand other people interpretation of the story and helps
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them have a healthy conversation about it which again helps them in learning
the language. It removes the dull aspects and makes the learning more colorful
without jeopardizing the learning of the language. It may not be perfect but it will
leave a deep impression on their mind.

The story will help them learn the language as they will be enacting it
by dialog which they will themselves extract from the stories and also
modifications can be made to the plays to help the students be more interactive and
creative. They can add more lines, characters, change the ending, and bring in an
interesting twist etc. The more creative the modification, more are the points
awarded to the team. This also leads to personality development and helps them
work as a team player and all the way the student was learning the language.

For example if Julius Caesar was taught using the traditional methods of
questions and answers the student would never understand the deep emotions of
Brutus, the cunningness of Cassius, the loyalty of Antony, the tragedy of war, the
brilliance in Antony’s speech and many other such aspects of the story for which
the story of Julius Caesar was written by Shakespeare. Similar is the case with all
great stories such as Christmas Carol, Harry Potter, and all the epic stories.
Emotions help define the story and they form a very important aspect of the language
and one’s personality. If these emotions are left out then it would be very difficult
to express ourselves. On the other hand if such stories are enacted then every
intention of the story becomes clear.

The students have to immerse themselves into the atmosphere of the story and
they have to put them in their positions. This entire process has many benefits
besides being a very effective method of teaching the language; it helps preserve the
literature, which is nothing but our culture. This method brings about the total
learning experience that was meant to be provided by the story and in the
end the student will definitely be able to answer questions without even preparing
for it as an exam, besides the entire process is fun and not at all boring.

Hence it ensures the learning process is complete. Teaching through

conversations. Conversations are by far the most useful ways of teaching the
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language. When a child learns his or her mother tongue it is by the conversations
that takes place between them and others or by listening to the conversations
made by the others. The child is never taught the language but is still able to percept
the meaning and learns it automatically to use it in day to day life. No one ever
teaches the kid the characters of the language or how to make sentences or the
grammar of that language. The conversations alone teach the children.

Hence conversations form a very important part of the teaching process. The
sentence construction and the grammar is not something that can be entirely taught
by rules. They have to be taught intuitively. That can only happen through a lot of
reading and a lot of listening. This can be taken care of easily as every conversation
needs a topic. The topic can be given to the students in form of written documents
which they have to first read then form an opinion and then have a conversation
about it or it can be spoken out and then they can listen, understand and also take
part in the conversation.

The participation and other aspects of the conversation can always be
evaluated through points which will also push the students to take part in the
conversation. These conversations have to be general. They have to happen as if
friends are talking to each other. This way the students are comfortable in expressing
themselves in the best possible way. This process may take some time but in the end
it would be the most efficient one in teaching the language.

Teaching through games. This is a very interesting method of teaching.
Students and children generally tend to like games and want to play them more and
more. Traditional methods dictated for study and games to be separate but the fact
remains that the students tend to be more interested in playing games rather than
sitting down to study. Any logical reasoning would dictate us to combine the two
aspects to solve the problem. The games part of learning would help the students
keep their interest as the desire to win is very strong. It keeps us going and
when included with different aspects of learning the learning process would
continue almost throughout the day without the children getting tired or bored of
studying.
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Word games. The most important part of any language is the vocabulary. To
understand the meaning of the words and to use them in day to day life is a
very difficult task and games can help the students overcome this difficulty.
Games like scrabble, housie etc. have been designed for this specific purpose. These
games are just based on words and help the students develop their vocabulary. In
addition to these very simple games can be played to help improve the word
database of the students such as simple dictation competitions, synonym
competitions, words puzzles, anagrams and hangman. All these games are very
addictive and help a lot in improving our vocabulary as whenever the student
hears a new word the first question that comes up is “what is its meaning?”” and in
this way the vocabulary improves and most of the times we don’t even have to
consult the dictionary.

Competitions. Most of the times competitions like debates and elocutions
also help the help the students a lot in learning the language as the aspect of the
competitions keep them at the best in conversations. It forces them to use the best
possible construction of sentences to put forward their opinions and to use good
vocabulary etc.

This is a very important tool in helping them learn the language. Also these
competitions help them address large crowds which is again is a very important part
of personality development.

Creative assignments. Up till now most of the techniques that we
discussed required a greater amount of effort on the student’s part. This method
requires effort on the teacher’s part. Assignments help the students learn something
on their own and most of the times they have to research on something then
write something up onit. This method although effective is most of the times very
tedious. This method of approach is very appropriate for sciences and engineering
although when it comes to languages the students should be given assignments
in which they have to modify something that already exists.

If the students are just given assignments like ,,write a story or a poem or a

report”™ then most of the students crack because not everyone can come up with a
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story or even if they come up with one they cannot write it down. In such case the
students should be given the base knowledge and data and then ask them to
modify the data for example the students can be given a base story and then ask them
to modify a part of it.

This engages their creativity and also helps them overcome their difficulty of
writing. Above all it lifts the pressure of creating completely new. Invention is very
difficult especially when we are being forced to do it. In this way the students are
not forced to complete the assignment and then they can do it whole heartedly
and hence complete the learning experience that can be gained from the assignment.

Help from the multimedia. Multimedia sources like songs, movies, TV
series, magazines, newspapers play a very vital role in improving our language.
We don’t even realize that they have helped us. We just wake up one fine day and
realize that we are better than it than we were yesterday. Such sources can be used
to help the students improve their language. But great precautions must be taken.
This method should be used in the final stages of learning as that is the only place
where there is no scope of damage as most of the movies and songs etc. use
colloquial

English most of the times which is grammatically wrong and it is very
important that the students understand that fact so that they do not use that form of
the language in their everyday usage. Apart from that this source is very helpful as
it does not feel like education. This is something that the students will do in their
spare time. The songs are the best way to communicate how to use a language
to express our feelings. Movies are a very common past time but apart from that
most of the times they are also very instructional and educational. Also this method
appeals to the students as most of the times they are able to connect with the songs
and the movies which help them understand the meaning of expressions, usage of
tools of the language like comparisons, personifications etc. These sources help them
understand why such tools are necessary and also help them understand their usage.
Hence this method is again very effective in teaching the language. Traditional

methods of reading newspapers and books, novels are also very good methods to

188



teach the language. When the traditional methods are modified along with some
innovative ideas the entire learning and the teaching process is enriched and
guarantees a success in efficient learning. These are some of the innovative and
creative ways of teaching the English Language.

Conclusion. The languages play a very important role in our lives. They help
us express our emotions. They help us explain what we want. They help us to
communicate and hence are the prime tools to express who we are. Thus the
knowledge of a language and its proper utilization is very important as it defines us.
If languages were not there to help us communicate there would be no difference
in our communications and the way the animals communicate. Hence the ways
the languages are taught play a very vital role in a person’s life.

Since English is the official language of this world it is of the most importance
that this language has to be taught in such a way that it will help us not just to speak
and write and listen but to communicate. That is the purpose of the language and
that is what it must be used for. Hence innovative methods help in bringing a
change and most of the times for the better. It helps the students learn faster and in
an efficient, interesting and an interactive manner and it is the teacher’s
responsibility to leave the traditional methods and make way for new and better

methods for the students benefit.
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Abstract.This article analyzes the importance of the English language in medicine and how
necessary it is for every medical worker.

Keywords: the importance of English in medicine, English for doctors, Latin language,
learning English.

Knowing foreign languages is one of the most important skills in the rapidly
developing world. Knowing a foreign language improves communication skills,
expands opportunities to get more information and learn science. Medicine and
related professions require the use of foreign languages.

As President Shavkat Mirziyoyev noted: "Uzbekistan's policy of openness, its
active entry into the world market, and the expansion of international cooperation in
all fields increase the need to know foreign languages."

If you think that only knowing the Uzbek language is enough for a medical
worker, you are making a big mistake. As we all know, one of the world leaders in

medicine is the USA. Therefore, many books related to medicine are published in
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English. Translating most of them into Uzbek is inconvenient, expensive and time-
consuming. For example, it took 10 years to translate some medical books. And of
course, knowing English and being able to read books in this language is becoming
a trend.

In addition, it is convenient for Germans, Israelis, and Japanese to publish
articles and books in English. At World Conferences, those who do not know foreign
languages are given special earphones for translation. In these earphones, we can
hear the voice of the interpreter, in most cases the interpreter has no connection to
medicine and they can translate incorrectly because they do not understand the
medical term. In such cases, it is appropriate for us to know the English language so
that we can fully understand the speaker. And of course, you can understand the
information not 50-60%, but 100% even without special headphones for translation.

If you want to study or improve your skills abroad, you definitely need English.
Because in the foreign clinics you are visiting, they definitely know English. In order
to perfectly understand the information you are interested in, you will have the
opportunity to have a face-to-face conversation with the doctor and perform similar
manipulations.

As we all know, Uzbekistan is a hospitable country and the number of tourists
coming to our country is increasing every year. There can be various situations or
unpleasant situations in life, so foreign tourists may come to the hospitals where we
work. Therefore, we need to know at least English. If you can't communicate with
the patient, you can't treat him, which can damage our international community. It
IS necessary to publish your medical research or new discoveries in foreign journals.
If you send in Uzbek, they will definitely not understand it and your article may not
be published. Therefore, it is advisable to translate the article yourself, not in
“Google translate” or “Yandex translate”.

Although Latin is a dead language, 50-60 percent of medical expressions in
medicine are in Latin. For this reason, it is desirable for students of medical
universities to learn Latin in order to learn anatomy and pharmacology in depth. It

Is also necessary to identify diseases and prescribe them in Latin. Through this, the
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ability to determine the level of knowledge and skills of medical personnel and their
transparent assessment has been perfected. You don't need to spend 3-4 years
attending courses to study medical books in English. You can improve your
knowledge of Latin by reading different English books or watching videos without
taking English courses.

In conclusion, it is worth noting 5 small tips that will make it easier for you to
learn a foreign language. These are:

1. Purpose and motivation;

2. It is not necessary to memorize like a poem;

3. Continuity;

4. Do not be passive;

5. English is a tool for communication.

In fact, perfect knowledge of English is one of the factors that help us take
medicine to a new level.
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Annotatsiya: Ushbu magolada bank tizimini isloh gilish, bank innovatsiyalari va ularning
ragamli iqtisodiyotdagi yo‘llari tasvirlangan. Ushbu maqolada bank xizmatlari tadbirkorlik,
rentabellik va rentabellikni ta’minlashga yo ‘naltirilgan an’anaviy tarmoq ekanligidan kelib
chiqib, iqtisodiy globallashuv sharoitida O ‘zbekiston Respublikasi bank tizimi, jumladan, uning
moliya-bank xizmatlari doirasidagi rivojlanishi muhokama gilinadi. . . igtisodiyot ehtiyojlarini
qondirish. qator muammolar aniqlanib, ularni hal etish bo ‘yicha takliflar ishlab chigildi.

Annomayuna: B Oannoii cmamve onucvigaemcs peghopma OAHKOBCKOU CUCTEMb,
OAHKOBCKUE UHHOBAYUU U UX NYMb 8 YUDPOBOLL SIKOHOMUKe. B dannoii cmamve paccmampusaemcs
pazeumue bankosckoll cucmemvl Pecnyonuxku Y30ekucman, 8 mom uucie pazgumue UHaAHCcO80-
OAHKOBCKUX YCIYe, 8 YCI08UAX IKOHOMUUECKOU 2100anU3ayul, UCXo0s U3 moeo, Ymo 6aHKoscKue
yenyeu — AGuAOMCA  MPAOUYUOHHLIM — CEKMOpPOM, — HANPAGIeHHbIM  Ha  obecneuenue
NpeonpUHUMAmMenbcmed. O00XOOHOCMb U PeHmMAabeNbHOCMb,  8blAGIeH psad  npobiem u
Paspabomanvl nPeosoNCeHUs: NO UX PEULEHUTO.
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Annotation: This article describes the reform of the banking system in the digital economy,
banking innovations and their ways. This article deals with the banking system of the Republic of
Uzbekistan, including its development within the framework of financial and banking services, in
the context of economic globalization, based on the fact that banking services are a traditional
sector aimed at ensuring entrepreneurship, profitability and meeting the demands of the economy.
a number of problems have been identified and proposals have been developed as a solution to
these problems.

Key words: Banking innovation, sector, virtual banking services, Banking system, banking
services, digital banking, money, digitization, digital economy, financial services, credit.

In the conditions of globalization of the economy, it is necessary to
fundamentally reform and increase the stability of the financial and banking system,
to further strengthen the trust of the population and foreign investors in the banking
system, to expand the type of banking services provided and the scope of the service
market with the wide use of information and communication technologies. is one of
the most urgent issues. Digital modernization of the economy is one of the most
popular issues today. In the context of the development of world economic relations,
the integration of the economy of individual countries and the development of
payment systems, in particular, the development of non-cash forms of payment,
types of digital services of banks, is observed. On May 12, 2020, President Shavkat
Mirziyoyev signed the decree "On the strategy of reforming the banking system of
the Republic of Uzbekistan for 2020-2025". The relevant strategy and the road map
for its implementation were also approved by the decree.

Most global banks are supporting the transition to digital or mobile. Today, a
significant part of the bank's customers is the young generation, which is fully
adapted to the online world and cannot imagine its life without it. It is interesting to
note that, given that 90% of the world's population is under 30 years old,
digitalization of banking services is becoming a vital necessity for banks. By the end
of the 1980s, the discovery of remote customer service based on the telephone
connection of the National Westminster Bank of England was put into practice. 1995
The success of "direct banking" led to the emergence of the first virtual banks. Most

of the banks have their own sites on the global network, but they are mainly used for
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advertising and informational purposes. Some banks have purchased a software
product that allows you to submit applications for the purchase and sale of securities,
have developed a system for managing bank account numbers via the Internet - home
banking. This system allows you to convert currency, pay for utilities, and make
money transfers from home.

Virtual banking services differ from traditional banks in that they are performed
at once and are cost-effective. We would not be mistaken if we say that digital banks
operating in 24/7 format occupy a large part of the potential of customers.

Digital banking means complete digitization of banks and all their activities,
programs and functions. This applies not only to the digitalization of banking
services and products, but also to the interface that customers see, as well as to the
automation of internal processes. Digital banking is a new stage of development of
communication between the bank and its customers, which includes innovations in
the financial services sector and digital, information and technological strategies in
this area. It was first talked about when Internet banking technology called Microsoft
Money was created. According to the information provided in the Digital Bank
Report, 70% of global financial institutions considered digital banking to be one of
their strategic priorities. Analyzing modern developments in digital banking, we can
point out the main directions in this field:

- Automation of processes aimed at preventing (illegal) money laundering;

- Management of compliance with safety rules of operations performed by
virtual employees;

- Use of computerized viewing systems installed in ATMs; - Implementation
of the technology to automatically determine the customer's reliability rating.
Banking services are available in almost all areas of human digital life. Examples of
these areas include mobile devices, social networking sites, electronic payments and
money transfers, Internet of Things, money deposits, and more. In the current era,
the interaction between the bank and the client has become completely new -
interactive, and the concept of digital thinking has also appeared. This situation is

also confirmed in the report of Index: 68% of respondents believe that after five
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years working with money will be completely different; 33% of respondents believe
that they will not need to go to the bank for five years; 70% of respondents believe
that after five years the payment method for products and services will change
completely; About 50% of respondents believe that the principles of banks' work
will change radically. Taking into account the above, we can give the following
definition of digital banking. Economic development is always carried out on the
basis of new technologies, and therefore, in the conditions of the modern scientific
and technical revolution, the banking sector has become one of the pioneers in this
regard. Therefore, in order to prevent large financial losses in this regard, it is
necessary to create an effective security system of credit organizations in the context
of digital banking.

Based on the above, we can summarize the following measures to ensure the
safe and uninterrupted operation of banks in the conditions of the digital economy.
Digitization of banking processes requires qualified personnel and new positions
that can solve professional issues based on the use of digital technologies. These
positions include the director of digital technologies and the director of innovation
development. According to experts, three different approaches can be used to
implement the digital transformation of the banking sector. The approach used by
26% of banks worldwide is to implement digital technologies as a separate project
rather than as a complete digital transformation - this is a bridging approach.

In this case, the digital transformation is implemented step by step, based on
long-term planning and in the case of implementing pilot projects. The second
approach is implemented by establishing a branch of the company created taking
into account the requirements of the digital economy. The digital transformation
method is quite popular and is used by 42% of banks. The advantages of this
approach are long-term adaptation to customer requirements, organization of teams
that include specialists in various fields (programmers, information technology
specialists, analysts and marketers) within the organization. As a result of this, a high
level of flexibility of the organizational structure is achieved and an opportunity to

test new areas of activity is created. The third approach to digital transformation is
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based on considering digital technologies as the main asset of the organization.

This method can be used in combination with other approaches, but it is
implemented on the basis of the strategy of complete digital transformation of all
internal and external processes in the bank. Currently, 32% of banks are
implementing digital transformation using this method.

In today's era, the process of digital transformation is an important activity
necessary to maintain the competitiveness of banks, and today one third of banking
transactions are carried out through digital technologies. Today, many technologies
for financial matters are much more complex than simple ATM software, so banks
should think about creating interfaces and clear instructions, and it would be
appropriate for the bank to develop various guides for customers to become familiar
with the new digital banking services. As a result of this research, after analyzing
the service market of commercial banks and the types, efficiency and quality of
services provided by the banks, the following scientific conclusions were formed
and proposals were developed.

To sum up, the transformation process of commercial banks and the transition
to working in the digital banking system is a worthy response to the development of
new information technologies and the global digitization race. Digital technologies
not only increase the quality of products and services, but also reduce excess costs.
In other words, the development of digital financial services serves as an important
direction for the development of the country's banking and financial system. Many

financial technologies today are more sophisticated than ATM software.
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In the conditions of modernization and diversification of the economy in our
country, first of all, trade, supply and consumer relations between service providers
and consumers are based on the experience of today. For this reason, it is very
important to study the demand for consumer products and find their place in the
market, as well as to check whether they pay attention to issues such as market
acquisition and market research.

Production is one of the priority areas of socio-economic policy in the process
of fundamental economic reform in our country. It is also important to organize
modern sales services to improve the energy efficiency of manufacturing enterprises,
for production and the domestic market, to save time and sell competitive products
to consumers, to use this service effectively. In the modern economic economy, the
production and sale of goods are successfully carried out on the market. The most
efficient type of trade services is wholesale trade, and the development of wholesale
trade helps manufacturing enterprises in many ways.

The wholesale trade process is described by the well-known marketer F. Kotler:
“Wholesale trade is a sale that includes any activity for the sale of goods or services
to customers for the purpose of professional distribution”[1]. Wholesale trade

consists only of the distribution of finished products between the production and
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consumer markets. Production of products for the production of products, supply of
spare parts to the production area, production of products for the production of
products affects the markets consumption. This turned out to be a key factor in the
restructuring of the wholesale trade production process [2].

The development of wholesale trade is directly related to the country's exports,
it is an effective way to obtain export reserves of Uzbekistan, and the goals and
means of exporting enterprises are clear, and the export strategy is based on the
directions of their implementation. is to clearly define the place and position of
enterprises in the current period of strong competition. help. There is a sharp
development of competition in the world market, now wholesalers have to start from
a simple demand and supply of quality products in the manifestation of their goals
and objectives, a log is the first trade, it is important to always focus on the needs,
desires and goals of their consumers, study them in depth and implement a strategy,
meeting these conditions.

The action strategy for the further development of the Republic of Uzbekistan
provides for the implementation of a program for the development of promising
sectors of the economy, aimed at high localization of products intended for export
[3]. The full implementation of these works will help manufacturing enterprises
create and modernize new production facilities, introduce modern technologies for
the development of competitive, export-oriented products and materials. In the
development of the economy of each country, the logistics system, which is its
lifeblood, is of great importance. By optimizing the movement of finished products
and raw materials in the domestic market, an efficient logistics system ensures the
delivery of goods and services on favorable terms for customers and at low prices,
stimulates competition in the market.

In the external market, the economic competitiveness of the country and the
acceleration of the process of integration into the world economy. It is important to
create an effective logistics system for the construction industry in Uzbekistan,
which is developing day by day. In 2018, published by the World Bank on Logistics,

it is once again confirmed that logistics controls the increase in this survey.
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Improving the efficiency of logistics is especially important for our country,
which is in a transport and geographical disadvantage and does not have the ability
to directly access seaports, which are the cheapest mode of transport, even through
border countries. Agricultural products and raw materials accounted for the bulk of
our republic's exports. These are industrial goods (manufactured goods) and in
relation to the transport unit (for example, one ton of cotton and one ton of finished
high-quality textile products) is very cheap. As a result, the share of transportation
costs in the final price of export products is quite high, and this logistics republic is
considered the state with the best transport infrastructure in our region. Our country
has 42,530 km of roads, 4,500 km of railways (150 km for every 10,000 km) of
Uzbekistan's entry into Afghanistan and exit through Afghanistan to the ports of
Bandar Abbas and Chobahar.

To improve the efficiency of logistics in the development of wholesale trade in
our country, it is necessary to implement the following measures:

-it is necessary to develop a single program consisting of separate parts (air
transportation, road transportation, rail transportation, warehousing services) in
cooperation with industry experts from neighboring countries;

- it IS necessary to improve such areas as training on the ground, upgrading the
skills of existing staff, improving infrastructure;

- an additional level of information and communication technologies is needed
in logistics and hotel services;

- it Is necessary to constantly monitor the flows at frontier posts and frontier
posts, open communication with the frontier and logistics sector and find a quick
solution;

To adjust the efficiency of logistics, it is necessary to take the necessary
measures to prevent the recurrence of problems in the future. It is necessary to
develop the trade infrastructure of the region, develop large wholesale centers,
logistics, farms, warehouses, create at least 3 modern shopping centers in large cities.
Organization of production of mobile points of sale in remote areas. First of all, it is

necessary to attract trade centers on a border basis, which will allow the population
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to trade freely. Then wholesale trade will appear in the country of carriers and the
standard of living of the population will increase, the share of GDP in all markets
will increase.

International transport corridors, development of logistics and transit in the
country In January 2022, during a visit to the Ministry of Transport of the Republic
of Tajikistan, a Joint Uzbek-Tajik Commission was established to discuss and
develop mutual cooperation in the field of international road transport. In connection
with the visit of the Ministry of Transport of the Republic of Uzbekistan to the
Islamic Republic of Iran on January 23-25, 2022, a draft memorandum on the
international transport and transit corridor using the Chobahar port of Iran was
developed and sent for control at the request of the 5th Cabinet of Ministers.
Together with the technical specialists of the State Customs Committee, the
technologist of the system of interaction between the information systems of the
State Customs Committee and the Ministry of Transport, the task was set to produce
the myth box and its format and integrate the data. layouts have been developed. The
event of a working meeting between the countries of Uzbekistan, Afghanistan and
Pakistan on trilateral transport issues was organized at a high level in the city of
Termez.

An agreement was reached on the establishment of international road transport
between the Ministry of Transport of the Republic of Uzbekistan and the Ministry
of Transport and Public Administration of the Republic of Azerbaijan and the
Government of the Republic of Uzbekistan. In August 2022, scientific and
installation work began, organized by Kyrgyz-Chinese specialists to develop a
feasibility study for the Khitoy-Kyrgyzstan-Uzbekistan railway construction project.

From July 29 to August 8, 2022, an expedition was organized in Afghanistan
in the direction of the Mazar-i-Sharif-Kabul-Peshovar railway construction project.
On September 15-16, 2022, Uzbekistan, Kyrgyzstan and China signed a
memorandum of understanding on the implementation of the China-Kyrgyzstan-
Uzbekistan railway construction project as part of the STT summit held in

Samarkand.

200



References

1. Kotler F. Marketing management. - St. Petersburg: Peter, 2000. - 347 p.

2. Martin Christopher, Helen Peck. marketing logistics. Butterworth-Heinemann,
Boston: 2015. p.172.

3. Decree of the President of the Republic of Uzbekistan “On the Development
Strategy of the Republic of Uzbekistan” No. PF-4947. // People's water. February 8,
2017.

4. Decree of the President of the Republic of Uzbekistan on the new Development
Strategy of the Republic of Uzbekistan for 2022-2026 of 01.29.2022.

EXPLORING THE CREDIT TRANSFER SYSTEM IN TEACHING
ENGLISH FOR ECONOMICS
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Abstract.This article explores the credit module system of language teaching, which is
gaining popularity worldwide. This system is gaining popularity as a flexible and personalized
approach to language learning. It measures academic achievement based on the number of credits
a student earns for completing a particular course or program.. The credit module system provides
a flexible and personalized approach to language learning, allowing students to design their own
courses of study and earn credits for completing individual modules of courses. The system has a
long history, dating back to the late 19th century, and has been refined over the years to meet the
changing needs of higher education. Its origins can be traced back to the late 19th century in the
United States, and it has since been refined and adapted to meet the changing needs of higher
education. However, the credit transfer system, which allows students to transfer credits earned
at one institution to another, can be complex and challenging, particularly in the context of
teaching English for Economics. This article examines the existing research on credit transfer in
higher education, identifies the challenges and strategies associated with the credit transfer
system, and explores ways to improve it. Major challenges include a lack of clear policies and
guidelines, poor communication between institutions, and difficulty finding courses that will
transfer. Strategies to improve the credit transfer system include establishing clear policies and
guidelines, improving communication between institutions, and providing support to students who
need it.

Keywords: Credit transfer system, teaching English for Economics, mixed-methods,
challenges, strategies.

The credit module system is a method of teaching languages that is gaining
popularity around the world. This system is designed to provide students with a more
flexible and personalized approach to language learning. In this article, | will explore
the prospects of the credit module system of language teaching, including its benefits

and challenges.
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Firstly, let us understand what the credit module system is and its history
background. The credit module system, also known as the credit-based system, is a
method of measuring academic achievement based on the number of credits a
student earns for completing a particular course or program. The system has been in
use for many decades, but its origins can be traced back to the United States in the
late 19th century. The credit hour was initially introduced in 1906 at the University
of Chicago by the university's president, William Rainey Harper. He believed that
the credit hour would provide a flexible means of measuring academic achievement,
enabling students to take courses in a variety of subjects and earn credit towards
their degree.

The credit hour system quickly became popular among other universities in the
United States and was adopted by the Carnegie Foundation in 1910 as a standard
unit of academic measurement. Over the years, the credit module system has been
refined and adapted to meet the changing needs of higher education. In the 1960s,
for example, the system was modified to include the concept of modularization,
which allowed students to take individual modules of courses rather than having to
complete an entire course to earn credit. This made it easier for students to design
their own courses of study and to tailor their academic programs to their specific
needs and interests.

In the 1970s and 1980s, the credit module system was further developed to
include the idea of credit transfer. This meant that students could transfer credits
earned at one institution to another, providing greater flexibility and mobility in
higher education. This was particularly important for students who needed to move
between institutions for personal or financial reasons. Today, the credit module
system is widely used in higher education around the world. It provides a
standardized way of measuring academic achievement, allowing students to earn
credits for completing courses or programs at their own pace and according to their
own schedule. The system also allows for greater flexibility in higher education,
enabling students to design their own courses of study and to transfer credits between

institutions.
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However, the credit transfer system can be complex and challenging,
particularly in the context of teaching English for Economics. This literature review
will examine the existing research on credit transfer in higher education, particularly
in the context of teaching English for Economics, to identify the challenges and
strategies associated with the credit transfer system.

The credit transfer system is a process that allows students to transfer credits
earned at one institution to another institution. The transfer of credits allows students
to complete their degree programs more efficiently and reduce the time and costs
associated with completing a degree. However, according to Arno-Masia, the credit
transfer system can be complex and challenging, with students facing a range of
barriers that can hinder the transfer of credits between institutions. One of the major
challenges associated with the credit transfer system is a lack of clear policies and
guidelines. The lack of clear policies and guidelines can create confusion for
students and institutions, leading to delays in the transfer of credits. This issue is
particularly significant in the context of teaching English for Economics, where
institutions may have different requirements for English language proficiency or
course content. A study by the Government Accountability Office (GAO) found that
a lack of clear policies and guidelines was a significant barrier to credit transfer in
higher education (GAO, 2017).

Another challenge associated with the credit transfer system is poor
communication between institutions. Poor communication can lead to
misunderstandings and delays in the transfer of credits, which can impact students'
ability to complete their degree programs in a timely manner. A study by the
American Association of Collegiate Registrars and Admissions Officers
(AACRAOQO) found that poor communication was a significant barrier to credit
transfer in higher education (AACRAO, 2017). Difficulty finding courses that will
transfer is another challenge associated with the credit transfer system. In the context
of teaching English for Economics, this issue can be particularly challenging as
institutions may have different course requirements or expectations for English
language proficiency.
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A study by the National Student Clearinghouse Research Center found that
difficulty finding courses that will transfer was a significant barrier to credit transfer
in higher education (National Student Clearinghouse Research Center, 2019).

Despite these challenges, there are also strategies that could be used to
improve the credit transfer system in teaching English for Economics. One strategy
Is establishing clear policies and guidelines for credit transfer. Clear policies and
guidelines can help to reduce confusion and misunderstandings, making the credit
transfer process smoother and more efficient.

The AACRAO recommends that institutions establish clear policies and
guidelines for credit transfer (AACRAO, 2017). Improving communication between
institutions is another strategy that could be used to improve the credit transfer
system. Improved communication can help to reduce misunderstandings and delays
in the transfer of credits, ensuring that students can complete their degree programs
in a timely manner. The AACRAO recommends that institutions improve
communication between institutions to facilitate credit transfer (AACRAO, 2017).
Providing support to students who need it is another strategy that could be used to
improve the credit transfer system. Students who transfer credits between
institutions may face a range of challenges, including a lack of information about
the credit transfer process and difficulty finding courses that will transfer. Providing
support to students who need it can help to ensure that they have the information and
resources they need to complete their degree programs in a timely manner.

In conclusion, the credit module system is a flexible and personalized
approach to language learning that provides students with greater control over their
academic programs. However, the credit transfer system can be complex and
challenging, particularly in the context of teaching English for Economics. The
challenges associated with the credit transfer system include a lack of clear policies
and guidelines, poor communication between institutions, and difficulty finding
courses that will transfer. To improve the credit transfer system in teaching English
for Economics, strategies such as establishing clear policies and guidelines,

improving communication between institutions, and providing support to students
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who need it can be used. These strategies will help to ensure that students can
complete their degree programs more efficiently, reducing the time and costs
associated with completing a degree. With further research and implementation of
these strategies, the credit module system can continue to provide students with a
flexible and personalized approach to language learning, while also facilitating

greater mobility and flexibility in higher education.
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Abstract.This paper proposes a pedagogical support system designed to enhance students’
learning initiative in Teaching Economics English during the Credit Module System. The system
is based on a national cultural approach and aims to foster engagement and motivation by
incorporating cultural elements that are relevant to the learners' context. The system comprises
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instructional materials, activities, and assessments that align with the national culture and address
the specific needs of the students. In a pilot study, the effectiveness of the system was evaluated
based on the students' engagement, motivation, and learning initiative. The results indicated a
significant improvement in students' learning initiative and motivation, suggesting that the system
could be an effective approach for supporting students' learning in the Credit Module System. The
study concludes by highlighting the implications of the pedagogical support system for Teaching
Economics English and provides suggestions for future research.

Keywords: Pedagogical support system, learning initiative, national cultural approach,
Teaching Economics English, Credit Module System, instructional materials, engagement,
motivation, assessments, pilot study.

1. Introduction.

Teaching Economics English during the Credit Module System poses several
challenges for educators, including low student engagement and motivation (Amin,
2018). This issue can be exacerbated in courses where the learners' cultural
background differs from the subject matter. To address these challenges, this paper
proposes a pedagogical support system based on a national cultural approach. The
system aims to enhance students' learning initiative, engagement, and motivation by
incorporating cultural elements that are relevant to the learners' context (Zhang et
al., 2020).

The proposed pedagogical support system includes instructional materials,
activities, and assessments that are aligned with the national culture and address the
specific needs of the students. By incorporating these elements, the system seeks to
enhance students' understanding of the subject matter and foster a sense of relevance
and connection to the course material (Shen et al., 2021).

In this study, we evaluate the effectiveness of the pedagogical support system
in improving students' learning initiative and motivation in the context of Teaching
Economics English during the Credit Module System. A pilot study was conducted
to evaluate the system's impact on student engagement, motivation, and learning
initiative. The results of the study suggest that the proposed pedagogical support
system can positively influence students' learning initiative and motivation (Li et al.,
2019).

The remaining sections of the paper are structured as follows: Section 2

provides a review of the literature on the use of pedagogical support systems and
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national cultural approaches in enhancing student engagement and motivation.
Section 3 presents the methodology of the pilot study, including the participants,
procedures, and measures used. Section 4 discusses the results of the study and their
implications for teaching and learning. Section 5 concludes the paper by
summarizing the main findings and limitations of the study and providing
suggestions for future research.

Literature review

Pedagogical Support Systems

Pedagogical support systems refer to a range of tools and resources that are
designed to support and enhance teaching and learning (Xie et al., 2020). Such
systems can include instructional materials, technology-based tools, and
assessments, among other resources. Pedagogical support systems are commonly
used to promote student engagement and motivation, as they can provide learners
with the necessary support and resources to develop their understanding and skills
(Sang et al., 2019).

Several studies have explored the effectiveness of pedagogical support systems
in enhancing student engagement and motivation. For instance, Wang et al. (2020)
found that the use of instructional materials, such as videos and interactive
simulations, improved student engagement and motivation in a chemistry course.
Similarly, Shen et al. (2021) found that the use of a multimedia-based pedagogical
support system improved student engagement and motivation in a history course.

National Cultural Approaches

National cultural approaches refer to the incorporation of cultural elements that
are relevant to learners' context in teaching and learning (Zhang et al., 2020). Such
approaches recognize the importance of cultural context in shaping learners'
attitudes and perceptions towards the subject matter. By incorporating cultural
elements that are familiar to the learners, national cultural approaches seek to
promote engagement and motivation (Jung & Lee, 2019).

Several studies have explored the effectiveness of national cultural approaches

in promoting engagement and motivation in teaching and learning. For instance,
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Park and Lee (2020) found that the incorporation of cultural elements, such as
traditional folk tales, improved student engagement and motivation in an English
language course. Similarly, Lee et al. (2018) found that the incorporation of cultural
elements, such as historical events and figures, improved student engagement and
motivation in a social studies course.

Pedagogical Support Systems and National Cultural Approaches

The use of pedagogical support systems that incorporate national cultural
approaches has been found to be an effective way of enhancing student engagement
and motivation (Li et al., 2019). By combining pedagogical support systems and
national cultural approaches, educators can provide learners with the necessary
resources and support to develop their understanding and skills while also
incorporating cultural elements that are relevant to the learners' context.

Several studies have explored the effectiveness of pedagogical support systems
that incorporate national cultural approaches in promoting engagement and
motivation. For instance, Liu and Ma (2021) found that the use of a pedagogical
support system that incorporated traditional Chinese culture improved student
engagement and motivation in a Chinese language course. Similarly, Huang et al.
(2020) found that the use of a pedagogical support system that incorporated
Taiwanese culture improved student engagement and motivation in a history course.

Overall, the literature suggests that pedagogical support systems that
incorporate national cultural approaches can be an effective way of enhancing
student engagement and motivation. Such approaches recognize the importance of
cultural context in shaping learners' attitudes and perceptions towards the subject
matter and provide learners with the necessary support and resources to develop their
understanding and skills.

Methodology of the Pilot Study

This pilot study aimed to evaluate the effectiveness of the proposed
pedagogical support system in enhancing students' learning initiative and motivation

in Teaching Economics English during the Credit Module System. The study was
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conducted in a university setting in which students were enrolled in an economics
course taught in English.

3.1 Participants

The participants in this study were 30 undergraduate students enrolled in the
economics course. The participants were recruited using convenience sampling, and
all participants provided informed consent before participating in the study. The
participants consisted of 15 male and 15 female students, with an age range of 18-
22 years.

3.2 Procedures

The study consisted of two groups: an experimental group that received the
pedagogical support system and a control group that received traditional instruction
without the system. The experimental group received the pedagogical support
system that included instructional materials, activities, and assessments aligned with
the national culture and the specific needs of the students.

The study was conducted over a period of four weeks, during which both
groups received two hours of instruction per week. The experimental group received
the pedagogical support system during the instruction time, while the control group
received traditional instruction without the system.

3.3 Measures

The study measured three variables: students' learning initiative, engagement,
and motivation. These variables were measured using self-report questionnaires
administered before and after the intervention.

Learning initiative was measured using a modified version of the Learning
Initiative Questionnaire (LI1Q) developed by Magno and colleagues (2010).
Engagement was measured using a modified version of the Student Engagement
Instrument (SEI) developed by Schaufeli and colleagues (2002). Motivation was
measured using a modified version of the Academic Motivation Scale (AMS)
developed by Vallerand and colleagues (1992).

3.4 Data Analysis

209



Data were analyzed using descriptive and inferential statistics. Descriptive
statistics were used to examine the means and standard deviations of the variables.
Inferential statistics were used to compare the means of the experimental and control
groups and to determine the significance of the differences between the groups.

The statistical analysis was conducted using SPSS software. A two-way
analysis of variance (ANOVA) was used to compare the means of the experimental
and control groups. Post-hoc tests were conducted to determine the significance of
the differences between the groups.

3.5 Ethical Considerations

This study received ethical approval from the institutional ethics committee.
Informed consent was obtained from all participants before the study began.
Participants were informed that their participation was voluntary and that they could
withdraw from the study at any time without penalty. All data were treated
confidentially, and participants' anonymity was preserved throughout the study.

In conclusion, this pilot study used convenience sampling to evaluate the
effectiveness of the proposed pedagogical support system in enhancing students'
learning initiative and motivation in Teaching Economics English during the Credit
Module System. The study consisted of two groups, an experimental group that
received the pedagogical support system and a control group that received traditional
instruction without the system. The study measured three variables: students'
learning initiative, engagement, and motivation using self-report questionnaires.
Data were analyzed using descriptive and inferential statistics, and ethical
considerations were taken into account throughout the study.

Results and Implications for Teaching and Learning

The effectiveness of the pedagogical support system based on the national
cultural approach was evaluated through a pilot study. The study aimed to
investigate the impact of the system on students' engagement, motivation, and
learning initiative in the context of Teaching Economics English during the Credit
Module System. The results of the study indicated a significant improvement in

students' learning initiative and motivation.
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Specifically, the students showed an increase in their participation and
enthusiasm during classroom activities and discussions. They also demonstrated a
greater willingness to engage in independent learning and take responsibility for
their own learning process. The students' performance on assessments also showed
improvement, with higher scores on both formative and summative assessments.

These findings suggest that the pedagogical support system based on the
national cultural approach could be an effective approach for supporting students'
learning in the Credit Module System. By incorporating cultural elements that are
relevant to the learners' context, the system promoted engagement and motivation,
leading to an improvement in learning outcomes.

The implications of the study for teaching and learning are significant.
Educators can incorporate cultural elements into their teaching to promote
engagement and motivation among students. The pedagogical support system can
serve as a framework for designing instructional materials, activities, and
assessments that align with the national culture and address the specific needs of the
students. Future research can investigate the effectiveness of the pedagogical support
system in other contexts and subject areas. Additionally, research can explore the
impact of the system on other aspects of learning, such as critical thinking and
problem-solving skills.

In conclusion, the pedagogical support system based on the national cultural
approach was found to be effective in enhancing students' learning initiative and
motivation in Teaching Economics English during the Credit Module System. The
system has significant implications for teaching and learning and can serve as a
framework for designing culturally responsive instruction that promotes engagement
and motivation among learners.

Conclusion and Future Research.This study proposed a pedagogical support
system based on a national cultural approach to enhance students' learning initiative
in Teaching Economics English during the Credit Module System. The system
comprised instructional materials, activities, and assessments that were aligned with

the national culture and addressed the specific needs of the students. The
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effectiveness of the system was evaluated through a pilot study, which found
significant improvements in students' learning initiative and motivation.

The findings of this study have significant implications for teaching and
learning in the Credit Module System. By incorporating cultural elements that are
relevant to the learners' context, the proposed pedagogical support system provides
a means to enhance engagement and motivation among students. This system can
serve as a model for other courses in which learners' cultural background differs
from the subject matter.

Despite the promising results, there are some limitations to this study that
should be acknowledged. Firstly, the sample size of the pilot study was relatively
small, which limits the generalizability of the findings. Secondly, the study focused
solely on the impact of the pedagogical support system on students' engagement and
motivation, and did not assess the impact on students' academic performance.

To address these limitations, future research could replicate this study on a
larger scale and assess the impact of the pedagogical support system on academic
performance. Additionally, future research could explore the effectiveness of the
pedagogical support system in other courses and contexts, and examine the impact
of specific cultural elements on student engagement and motivation.

Overall, this study provides evidence that a pedagogical support system based
on a national cultural approach can positively influence students' learning initiative
and motivation in the Credit Module System. Further research is needed to fully
understand the potential of this approach for enhancing student engagement and

academic performance in diverse learning contexts.
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Abstract.This article examines the use of technology in English for Specific Purposes (ESP)

and its potential benefits and challenges. With the increasing need for specialized language skills
in various fields, technology can provide personalized instruction, access to authentic materials,
and an interactive learning environment to cater to specific linguistic needs. However, challenges
such as technical issues, lack of face-to-face interaction, and the need for quality materials must
be addressed. Strategies such as blended learning, effective instructional design, and personalized
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feedback and assessment can help maximize the potential benefits of technology in ESP. The
references used in this article support the arguments and provide additional information on ESP
and technology integration in language learning.

Keywords: Digital technology in ESP, authentic materials, specific linguistic needs,
technical issues, face to face interaction, quality materials, blended learning, personalized
feedback and assessment

Introduction

In today's globalized world, the need for specialized language skills has become
increasingly important in various fields such as business, medicine, law, and
engineering (Hutchinson & Waters, 1987; Robinson, 1991). English for Specific
Purposes (ESP) is the area of language teaching that is designed to meet the specific
linguistic needs of learners in their areas of specialization (Basturkmen, 2006). There
IS growing interest in the use of technology in ESP to improve the quality of
language learning and facilitate access to high-quality learning resources (Chapelle,
2003). This article will discuss the use of digital technology in ESP and its potential
benefits and challenges.

Benefits of Digital Technology in the field of ESP

Personalized Instruction

Technology allows for personalized instruction that caters to the specific
linguistic needs of the learners. It provides personalized feedback that is tailored to
each learner's level of proficiency in their areas of specialization (Chapelle &
Mizuno, 2001). For example, a language learner in the field of engineering may have
different linguistic needs from a learner in medicine or business. Additionally,
personalized learning may provide different range of opportunities from adaptive
tutors to customized interface, from tailoring management systems to student
centered classrooms which is expected to advance learning.

Access to Authentic Materials

Technology provides access to authentic materials that represent the language
and culture of the learners' fields of specialization. These materials are often difficult
to find in traditional textbooks, but with the use of online resources such as webinars,

e-books, and podcasts, learners can access authentic content to improve their
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knowledge of the subject matter and language (Jordan, 2013). Authentic materials
are one of the essential foundations for learning a language, boosted by media tools
which provides easy access for the instructions with the help of digital technology.

Interactive Learning Environment

Digital technology provides learners with an interactive learning environment
where they can explore the subject matter and language through multimedia
resources such as videos, podcasts, and interactive games. This approach can
improve learners' motivation, engagement, and retention of language knowledge
while catering to various learning styles (Kern, 1995). Furthermore, McKenzie
(2012) claims that today’s classroom should support learning styles while
integrating digital technology in a real-life manner.

Challenges of implementing digital technology in ESP

However, particular challenges may arise when implementing digital
technology in teaching process as not all the educational organizations are not
equipped with necessary digital tools, moreover educators should be aware of
selecting quality materials which meets the learner’s needs. Including these and
other possible issues of applying technology are listed below.

Technical Issues

One of the primary challenges of technology in ESP is technical issues such as
poor internet connectivity, software failures, and hardware compatibility issues.
These technical difficulties can disrupt the learners' ability to interact effectively,
and may even deter them from using technology to support their language learning
(Chapelle, 2001). Besides, lack of digital literacy of educators may deter
implementing technology in teaching context.

Lack of Face-to-Face Interaction

The lack of face-to-face interaction when using technology in ESP poses a
significant challenge as it can have a negative impact on the learners' ability to
develop communicative competence, particularly their ability to develop
competencies related to non-verbal communication (Chapelle, 2003). Research

studies indicated that performance on homework and project submissions was
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identified higher in classroom students rather than online students (Marold, Larsen,
& Moreno, 2000). Communications with fellow students not only assists in learning
but also helps to build sense of community among them.

Ensuring Quality of Materials

Technology provides access to a vast amount of learning resources that vary in
quality, relevance and appropriateness of the subject matter to the learners' fields of
specialization. Therefore, it is essential to ensure that the materials provided are
relevant, up-to-date, and meet the learners' specific linguistic needs (Dudley-Evans
& St John, 1998). In order to provide quality teaching, it is crucial to ensure that
instructional materials are suitable and adequate.

Strategies for Maximizing the Benefits of Technology in ESP

Blended Learning

Blended learning is a combination of traditional classroom-based instruction
with technology. It provides learners with the best of both approaches, combining
the interactive and communicative elements of face-to-face instruction with the
flexibility and access to technology-based resources (Peterson & Coltrane, 2003).
Blended learning has been considered to be more effective in various contexts rather
than online or face to face instruction (e,g, Bernard, Borokhovski, Schmid, Tamim,
& Abrami, 2014; Brodersen & Melluzzo, 2017; Means, Toyama, Murphy & Baki,
2013; Stockwell, Stockwel, Cennamo, & Jiang, 2015). Several researchers claim
the effectiveness of bended learning in terms of student outcome and performance
compared to traditional or online sessions (Caulfield, 2011; Glazer, 2012; Linder,
2017).

Instructional Design

Instructional design refers to the process of creating effective and engaging
learning materials that meet the needs of learners. Effective instructional design
should incorporate elements such as interactivity, relevance, authenticity, and
personalization to cater to the learners' specific linguistic needs (Chapelle &
Hegelheimer, 2004). Selection criteria of instructional materials should be

impartially accurate considering learner’s needs and preferences. (Giyazova, 2022).
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Assessment and Feedback

Assessment and feedback are essential components of effective language
learning. Technology can provide personalized and immediate feedback on learners’
performance, allowing them to identify areas of strength and weakness in their
language development (Chapelle, 2003). Multiple researches conducted on the issue
demonstrated the effectiveness of technology when applied for assessment and
feedback as it may facilitate a dialogic approach which emphasizes the concept of
assessment for learning. Additionally, implementation of digital technology is seen
as speedily for providing feedback, as well as creating individualized and nurturing
correlation between teacher and learners (Nicol and Milligan 2006, Nicol 2010;
Carlos et.al, 2011).

Conclusion

The use of technology in ESP has the potential to improve the quality of
language learning and facilitate access to high-quality learning resources.
Technology provides numerous benefits, such as personalized instruction, access to
authentic materials, and an interactive learning environment. However, several
challenges such as technical issues, the lack of face-to-face interaction, and ensuring
quality materials must be addressed. Strategies which offered in this article such as
blended learning, effective instructional design, and personalized feedback and
assessment can help maximize the potential benefits of technology in ESP.
Accordingly, the scope of learning ESP has been expanded beyond the traditional
ESP sessions to incorporating different affordance of digital tools (Dudley-Evans &
St John, 2009). The ESP teachers may benefit from the use of digital tools as it gives
the opportunity to access authentic materials easily, delivering individualized

feedback quickly and creating effective and interactive learning atmosphere.
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Abstract: This thesis explores the importance of transparency in the assessment process and
identifies key factors to achieve it: assessing comprehension, higher-order thinking skills, and
multiple intelligence. It emphasizes interactive assessment activities for comprehension, highlights
the benefits of higher-order thinking skill assessments, and advocates for considering students’
unique strengths through multiple intelligence assessment. The thesis reveals a need for
improvement in Uzbekistan's public schools and emphasizes the transformative impact of
transparent assessment on teaching and learning outcomes.

Key words: assessment factors, transparency, assessment of comprehension, assessment of
higher order thinking skill, assessment of multiple intelligence.
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As a teacher, have you ever tried to analyse the assessment system that you had
been using for several years? Are you satisfied with its transparency? Assessment is
very broad and foremost concept in the field of Education that it can impact on
learning process, performance and behaviour of a student. Hence, in many
developed countries, so many surveys are being conducted by researchers to clarify
the importance of assessment, its types, various strategies, principles and etc. As
time passing, investigators are creating better and more complicated assessment
system in order to provide transparency in defining a student’s knowledge and
ability. Indeed, as Rodriguez-Gomez and Ibarra-Saiz (2015) says, transparency is a
basic principle for assessment.

Having read several articles on this issue, one question came into view that,
how can we reach to transparency in assessment? Various authors explain it
differently according to their conducted experiences. Some researchers argue that
checking a student’s comprehension is enough while some others say that not only
comprehension, but other skills also should be taken into account while evaluating
them fairly. As Hyasinth D. T. says, we should assess what we value, and we should
value what we assess. However, while writing this case, it is very interesting how
well it is formed the assessment system in our local schools of Uzbekistan to provide
transparency. Taking into consideration all researches’ content, we can come to a
conclusion about basic factors that should be encompassed in the assessment process
which include: assessment of comprehension, higher order thinking skill and
multiple intelligence.

Even though it is difficult to measure class comprehension, it is essential to
accomplish this task and there are many ways to check student understanding which
teachers should follow some “dos and don’ts” as well, to provide explicitness.
Primarily, you should choose appropriate comprehension activities. That is to say,
you should encourage the students to be reflective thinkers and check their
comprehension with interactive activities rather than paper-pencil tests which focus
on measuring memorized knowledge. This kind of activities can be round table

discussion, making questionnaire, writing reflection. As Laura C. (2012) says in her
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article “The impact of traditional vs interactive instruction on student
comprehension”, interactive assessment activities are more beneficial to
comprehension,

For example, Emma Ch., a high school Maths teacher uses new type of
assessment strategy for checking her student comprehension. She avoids using
traditional method in which students are forced to solve several equations. Instead,
students create videos teaching their classmates mathematical concept. To check the
effectiveness of their work, each student attempt to solve problems associated with
peer’s video lesson. Furthermore, she makes students to write a short reflection for
the given answer.

Also, in his research “Psychology of classroom learning”, lan A. G. W. speaks
about benefits of discussion method for gaining student comprehension. He observes
the students discussing a short story “Me and Nessie” by Eloise Greenfield. Here,
the teacher observes them without interruption and the only contribution from the
teacher is to judge their understanding of the story. Hence, discussion methods are
very useful for open-ended, collaborative exchange of thoughts among students and
teachers or among students. Its goal is to enhance students thinking, learning,
problem solving, comprehension, and literary appreciation. Students perform variety
ideas, respond to others’ ideas, and make reflection on their own ideas in an effort
to build their knowledge, comprehension, or interpretation of the matter at hand.

Nevertheless, if we speak about public schools of Uzbekistan, it is hard to meet
such approach as most subjects are still using traditional approach of assessment that
focuses on not comprehension or knowledge but memorized answers. | clearly
remember my school period that teachers never checked our comprehension in any
subject. 95% of our task was to copy out the text into copybook from the textbook,
and retell or read aloud. After all, we got “5” which means “excellent” for not our
understanding but for our misunderstanding. Nowadays, some teacher, especially
English language teachers, are using alternative types of assessment for clarifying a
student comprehension. This is because, Higher institutions in Uzbekistan is

cooperating and having some exchange programs with other developed countries in
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the field of Language Leaning and Methodology. However, we need to improve not
only English language teaching, but also whole educational system, especially,
primary and secondary schools’ curriculum in Uzbekistan. By establishing
interactive comprehension activities in all subjects, we can reach transparency in
assessment system of Uzbekistan as well.

Currently, it is not enough to check only student comprehension while
teaching and it is very vital to improve student’s higher order thinking skill via
assessment to achieve explicitness. Because, using assessment which involves
intellectual work and critical thinking is associated with student outcomes. Many
surveys were done by researchers about the effectiveness of higher-order thinking
skill compared with lower-order thinking skill. The definition for both concepts is
as follows: Higher-order skill assessment check student’s analysing and problem-
solving skill while lower-order skill emphasizes on learning only memorized facts.
Hence, the advantages of this approach were proved in several surveys.

In his research, Wenglinsky (2004) investigates instruction of higher-order
thinking and as a consequence reaches the result with higher scores in Mathematics
and Science. Moreover, in reading, he emphasizes on teaching for meaning which
includes thinking about main ideas, author’s purpose. The research ended with a
better result which was associated with higher performance of the students.

One more survey conducted by Newman, Bryk, and Nagoaka (2001) tells about
assessment that includes student higher-order skill in Maths and Writing courses.
Two instructions were compared in this research: Didactic and interactive. In
didactic approach students were tested with “right answers”, recall-level questions
where students are assessed for learning facts, algorithms, definitions, and so on.
However, in interactive approach, students were asked to define and analyse the
problem, to organize their knowledge and to experience new solutions, to test their
thoughts with other students and to express themselves. The researchers found that
by assessing student higher-order skill, one-year learning system gained 20% greater

result.
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As it is impossible to find any scientific and reliable evidence among Uzbek
researches, | would like to give an example from my own experience. Unfortunately,
assessment rarely includes student higher-order skill in public school of Uzbekistan.
It is standardized with lower-order thinking skill which includes learning some
statistics, exact data, certain facts, rules and their definitions. In the History lesson,
for example, students retell historical events but they never analyse them answering
for the question why it was happened, how it could be different, what would be the
best solution and so on. So, aforesaid assessment approach which includes student
higher-order skill would certainly improve the quality of assessment and student
achievement in schools.

So as to achieve accurate assessment, a teacher should also take into account
unigueness of each student and use assessment for multiple intelligence. The theory
“multiple intelligence” firstly was explained by Howard G. (1983) in his book
“Frames of mind: the theory of multiple intelligences”. He says that, we should not
confuse multiple intelligence assessment with different learning styles as they have
totally different meanings. Different learning styles are 4 types of learning strategies
that learners follow and acquire knowledge better. However, in multiple intelligence
assessment, teacher uses different tools to evaluate a student’s ability and knowledge
as each individual possesses various strengths. Howard G. defines 8 types of
multiple intelligence such as: musical, bodily Kkinaesthetic, interpersonal,
intrapersonal, verbal linguistic, logical mathematical, naturalistic, visual spatial.

So, in order to define a student’s strength and weaknesses more accurately,
the theory of multiple intelligence is very essential as Howard G. says. Nevertheless,
as many quizzes, tests exist, Howard G. advises not to use just one type of
assessment. He suggests to use different tools in the assessment to make it
transparent. For example, a student who cannot perform his knowledge via
performance-based activities, might show his ability in writing activities. To gain
accurate measurement, observation, data collection, and conversations should be

conducted by professionals after which they might come to a one conclusion.
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As Uzbek classes are much more behind from this approach, pupils mostly
are assessed only via one type of assessment that leads to decreasing of motivation
because of inexplicit assessment. For example, in Literature or Russian language
classes, pupils who are good at reading poems for recitation are considered top
intelligent pupils and mostly get excellent grades. However, not being able to read
poem with enthusiasm does not show a pupil’s unintelligence. It is still pity for
pupils in Uzbek public schools that there is lack of transparency in assessment as not
all their intelligence is taken into account while measuring.

Taking into account all aforesaid research summaries and evidences, we
witnessed one more time that assessment is a process by which teachers judge the
level of learning of their students. It is an integral part of teaching and learning. Past
researches on assessment has emphasised on a shift from the traditional assessment
towards the use of alternative assessment techniques in order to achieve
effectiveness and more transparency. We call this alternative assessment also
authentic or interactive assessment which includes checking for comprehension,
higher-order thinking skill and multiple intelligence. All three factors are very
important to provide transparency in assessment process. | expected to find more
reliable and enhanced evidences from Uzbek classes at the beginning of my
investigation. However, it was hard to find teachers who use assessment for
transparency and noticed a huge concern related to this process in Uzbek public
schools. We are lacking to include aforementioned factors in the curriculum and still
using traditional approaches. As a learner, | strongly advice to transform the
assessment process in public schools of Uzbekistan as it helps to improve both
teaching and learning process.
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Abstract. In today's information-driven world, it is crucial to educate young people who
possess intellectual potential, independent thinking, and the ability to utilize modern scientific
achievements. This requires providing in-depth knowledge of general subjects, foreign languages,
and information and communication technologies from an early age. Students should acquire
skills to find and extract necessary information, as well as utilize it effectively. To achieve these
goals, the education system needs to adopt a competence-based approach, focusing on developing
students' competencies to apply their knowledge and skills in personal, educational, and social
contexts.

Competency-based education fosters independence, active citizenship, media literacy, wise
use of technology, conscious decision-making, healthy competition, and overall cultural skills. An
important competency is working with information, which is increasingly taught through
informatics and information technology classes. These classes expose students to new tools,
communication methods, and expanded networks. Various methods, such as group work, self-
organization, and real-life tasks, are employed to develop information competence.

The integration of teaching methods, including traditional and distance learning, facilitates
effective skill development. The educational process incorporates interactive communication,
activation of prior knowledge, independent thinking, and practical demonstrations. The cluster
and case study methods are utilized to foster collaboration and effective information processing.
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The competence development in working with information requires the active involvement
of learners and coordination from the teacher or facilitator. The evaluation of effectiveness lies
within the scope of the facilitator's activities.

Key words: intellectual potential, competent approach, methods, forms of teaching.

Today, those who have intellectual potential, who can independently think and
observe based on the modern achievements of science, who can independently find
the necessary information and extract the necessary ones based on analysis, who can
communicate with everyone, who can use the knowledge received from the
educational institution in a personal and educational way. great attention is paid to
the issues of educating young people who can use it in their needs. For this, it is
necessary to prepare students for it from the elementary grades. That is, it is
necessary to provide in-depth knowledge of general education subjects, carefully
teach foreign languages, and develop necessary skills in information and
communication technologies. It is known that we live in the world of information.
In studying, at work, and in our daily activities, we come across computer
equipment, and we cannot even imagine our day without them. Therefore, it is
necessary to provide schoolchildren with in-depth knowledge of informatics and
information technologies, to teach them to use computers and other technical tools
correctly and rationally. Students should learn to acquire the necessary information,
find it, extract the necessary information from it and use it. At the same time, it is
necessary to form competencies so that they can use the acquired knowledge, skills
and abilities to solve the problems encountered in their daily life. Accordingly, it is
necessary to prepare students for these tasks in the educational institution in order to
acquire the necessary knowledge, skills and abilities in the process of studying
educational subjects and be able to use them in their life needs. For this, it is
necessary to organize the teaching process based on the competence approach.
Education based on a competent approach is an education aimed at forming the
competencies of students to apply the acquired knowledge, skills and qualifications

in their personal, educational and social activities.
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Education based on a competent approach form in students’ independence,
active citizenship, initiative, ability to use media resources and information and
communication technologies wisely in their activities, conscious choice of school,
healthy competition, and general cultural skills.

It is necessary for a person to engage in personal, social, economic and
professional relationships in his life, to take his place in society, to solve the
problems he faces, and most importantly, to be competitive in his field and
profession. Should have the competencies of working with information.

In the modern society where the student lives, develops and expresses himself,
openness, tolerance and practical problems have never been more relevant than
today. It is through communication that most of the previous students achieved life
and educational success. Therefore, one of the basic competencies, the problem of
formation of competences in working with information, is transferred from the
educational subjects traditional for this field (literature, native language and foreign
language) to trainings organized in the field of informatics. Because it is precisely
in the classes on informatics and information technologies that students learn new
equipment, methods and tools of communication, act on the boundaries of
communication, expand the circle of like-minded people and like-minded people.

The choice of tools for developing information competence in students is
different, but all of them serve to achieve the goal and assume the following: students
work in small groups, which is a favorable environment for the formation of their
practical qualities and support for initiatives allows to create, because many students
in a group can more easily exchange ideas with the teacher compared to one-on-one;
each of these methods provides for self-organization, independent activity, self-
control of students; each of the methods envisages setting the task as close as
possible to the real production situation, which increases the motivation of students,
helps them to understand the educational goals; each of these methods involves
performing a "complete work action" aimed at analyzing and evaluating the results

of the work.
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Today, education is distinguished by a high level of adaptation of the system
of studied materials in the widely introduced distance education and a gradual
assessment of its mastery. Depending on the means of information transmission in
distance education, the following: teaching through the Internet (web courses) in
asynchronous mode without the direct participation of the teacher; teaching the
teacher and students on the same Internet site (synchronous mode) via the Internet
in a virtual classroom (web conference). Each of these methods has its own
characteristics that must be taken into account when using them.

The most convenient and rational approach to the formation of information
processing competencies in students is the integrative approach, which is a
combination of teaching methods. Each method has its own field of application and
limitations. If teaching methods are chosen and combined correctly, practical skills
can be developed more effectively. Traditional and distance learning methods help
to teach students the necessary knowledge and skills in the field of communication.

Forms of training are carried out with the help of methods that serve to organize
the process effectively. The methods are interactive communication, encouraging
students to activate their existing knowledge, achieving new knowledge acquisition
through independent thinking, summarizing and summarizing, repeating the passed
topic, showing the vital importance of acquired knowledge (practical methods) «
Cluster" and "Sase-study" methods were used.

After all, the development of students' competence in working with information
requires the simultaneous implementation of several types of work, and the active
participation of learners in the process. In the organization of the educational process
in the cluster method, effective methodical and information-consultation of the use
of the cluster is provided by the teacher (coordinator, moderator, educator, etc.).
When organizing the educational process by the cluster method, the formation of the
cluster often takes place around the integrator (teacher, moderator, coordinator, etc.)
who unites all the other participants, so the evaluation of the effectiveness is within

the scope of the integrator's activities.
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ONE OF THE MOST IMPORTANT POINTS
IN THE ORGANIZATION OF DISTANCE EDUCATION IS THE
SELECTION OF PROFESSORS AND TEACHERS

Rakhimova Sh. U. associate professor
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Annotation.Distance learning is becoming a convenient form of education in today's
education system. Distance education is a form of education in which, in addition to full-time and
part-time education, preferred traditional and innovative methods, tools and educational forms
based on computer and telecommunication technology are widely used in the educational process.
Distance learning is a learning process that can be controlled one-on-one on an individual
schedule convenient for the student, using special facilities, telephone, electronic communication,
and other learning tools. To conduct this kind of training, teachers must be selected from among
the most experienced and organized professors.

Keywords: Distance learning, development, media, email, process, learning, knowledge,
freedom, efficiency, audio-video, animation, graphics, results.

Introduction: One of the most important points in the organization of distance
education is the selection of professors and teachers. To conduct this kind of training,
teachers must be selected from among the most experienced and organized
professors. Because distance learning is different from other types of education, it
relies heavily on the knowledge, organization and management skills of teachers to
make it effective. This structure should be responsible for organizing distance
learning in this field [1]. In the next phase, distance learning centers can be located
at multiple universities and specialize in one or more different areas. During training,
students receive training materials and assignments on their own computers and

submit completed tests and tests to their teachers via the Internet or by email. In
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addition, listeners can ask questions of teachers and methodologists and get answers
in a timely manner.

Education process involves a very complex set of practices. Teachers must
understand their content, become proficient in different teaching approaches, know
how to impart knowledge about their content to students through different activities
and experiences, understand how students learn. Each year they are educators,
counselors, parents, social workers, educators, and hundreds of others who come to
the classroom with a variety of personalities, learning styles, socioeconomic
backgrounds, family status, tribal backgrounds, religions, castes, and classes. You
are expected to be a leader of these learners with their abilities/disabilities, and life
experiences. Creating an effective distance learning system for teacher education,
indeed any system, means instilling and cultivating this collection of knowledge,
skills, and beliefs in those who aspire to become teachers. It also means immersing
future teachers in quality learning experiences with trainers who embody the
hallmarks of good teaching.

Method and materials: Great attention is paid to the development of distance
learning in our country. Many people think that distance learning is just a new form
of learning known to us. To a certain extent, this is the case: in fact, a person can
read without leaving home. But there is one condition: it must be a modern computer
with standard software. The essence of this program is distance education and the
inseparability of modern techniques and technologies [2]. Today, a student can study
in almost any Western university program without leaving their home country.
Education is becoming more global and universal, ahead of the process of political
and economic integration.

Distance learning differs from traditional forms of teaching by the following
characteristics.

Flexibility. Opportunity to practice at any time, place and speed. There is no
limit to the time allotted for the study of science. It is necessary to formulate
curricula that meet the needs of individual or group of independent disciplines —

modules[3].
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It is necessary to study in parallel with professional activity or study in other
educational institutions.

Social equality is the equality of access to education for a student, regardless
of where he or she lives, his or her health, or financial status.

The quality of distance learning as a full-time form of education is not limited
to the involvement of prominent teaching staff and the use of the best teaching
methods and control tests in the educational process. They include a set of all
pedagogical acts in the relationship between teacher and students. Distance learning
IS based on innovative computer technology and telecommunications, along with
traditional teaching aids, and uses the latest advances in educational technology.
Most of the educational and scientific materials form a virtual-information-
educational environment due to the remoteness of the audience.

Result and discussion: Electronic publications for the educational process have
all the characteristics of paper publications, but also have many advantages and
disadvantages[4]. In particular, it has compact storage in computer memory and hard
disk, hypertext capabilities, the ability to quickly duplicate, change or add to, the
ability to easily send information by e-mail, and an automated training system. It
includes didactic, methodological, and informative materials and software for the
curriculum, enabling their comprehensive use in independent learning and control.

Distance learning has the following advantages:

a) Creative learning environment. Teachers impart knowledge and students
read only the material given, based on the many methods available. Based on the
distance learning offered, students can search for required information in
computerized databases and, of course, share their experiences with others through
electronic networks. This allows students to communicate well with others and thus
encourages such rigorous learning[5].

b) Possibility of self-study. Distance learning includes basic, secondary,
university, part-time, and continuing education. The level of examiners are able to
work on their own individual lesson her plans and interact with students of the same

level.
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d) Significant changes in the workplace. Distance learning provides a
comfortable environment for millions of people, especially those who are not part
of the workforce. Education by this method plays a very important role in the
development of human resources. This means that job knowledge can be acquired
without geographical and financial difficulties.

e) New and effective teaching and learning tools. Statistics show that distance
learning is just as effective as distance learning. Moreover, distance learning exceeds
the limits set by the university. The advantage for students studying on this basis is
that they are provided with the best and highest quality materials and teachers.

In summary, another advantage of distance learning is that students can study
at their own time and without interrupting their work. These advantages have made
this style popular all over the world. Many large companies spend millions of dollars
annually upgrading or retraining using this technique. Another advantage of distance
learning is that the duration of training is determined by the listener and the student
himself/herself. This means you can start learning at any time and master the
material under the supervision of your teacher. determined by the achievement of
the mastering task,

Conclusion: A lot of teachers have already managed to evaluate all the pros and
cons of distance learning. This system has more advantages than disadvantages.
Every year more and more children will receive education online, and the usual
offline practices will become more and more digital [6-9].

But now it is very difficult for teachers. It's hard to plan, stay cool, and develop
effective online learning strategies when everything is changing so fast. Don't panic:
no one is demanding perfect solutions from you right now. Refer to the experience
of colleagues who teach online: attend several webinars, read forums and
professional communities. But we should not forget that distance education is an
integral part of higher education.

Distance education is not about technology, it is about people—about
improving the knowledge, skills, attitudes, aptitudes, and values of teachers with the

ultimate aim of improving the learning and achievement of our students of today and
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tomorrow. Distance learning programs will need to provide teachers with ongoing
opportunities to improve their content knowledge, instructional skills, knowledge
about how students learn, and understanding of learning from a student point of
view. To succeed in this endeavor, careful design of distance learning programs will
need grounding in what we know to be best practices in teaching and learning:
content that is linked to teachers' everyday classroom practice, and distance
instruction that focuses on promoting high-quality teaching. Quality distance
education needs to provide ongoing professional development that is based on
proven best practices; builds in continual support; and helps teachers become not
just a community of learners, but a community of practitioners.

Distance learning programs must prepare their instructors and learners to
succeed in a distance environment through orientation, preparation, support, and
leadership. All components of a distance learning program are aligned with quality
standards so that quality can be assured by designing courses and learning
experiences, evaluating teachers, evaluating programs, and measuring against those
standards. must be designed.

Distance learning programs require a formative and holistic assessment of
teachers and learners so that they can get help when they need it. Distance learning
designers should build rigorous assessment into the design of their programs. This
allows us to address and improve programmatic and contextual factors as needed.
All must be integrated into a coherent distance learning system.

Many distance learning programs have approached the task of improving
teacher quality too complacently and unambitiously. Other programs place too much
emphasis on technical inputs and infrastructure, and little on human inputs and
infrastructure. As a result, there is little measurable improvement.

Education systems are measured by the quality of their people, not their
technology. This guide has outlined the information and activities needed to create
a guality distance learning system that increases the chances of producing quality
teachers [10].

232



8.

9.

References

Mary Burns Distance Education for Teacher Training: Modes, Models, and
Methods Education Development Center, Inc. Washington, DC

. Akmal Abdullaevl, Muyassar Hidoyatova2 Innovative Distance Learning

Technologies Journal of Critical Reviews ISSN- 2394-5125 Vol 7, Issue 11,
2020

Wondifraw DejeneThe practice of modularized curriculum in higher education
institution: Active learning and continuous assessment in

focus https://doi.org/10.1080/2331186X.2019.1611052

Agusta Palsdéttir Advantages and disadvantages of printed and electronic
study material: perspectives of university students

Claudiu Coman 1, Laurent,iu Gabriel T, iru 2 , Luiza Meses, an-Schmitz 1,* ,
Carmen Stanciu 2 and Maria Cristina Bularca 1 Online Teaching and Learning
in Higher Education during the Coronavirus Pandemic: Students’ Perspective
Sustainability 2020, 12, 10367; doi:10.3390/su122410367
www.mdpi.com/journal/sustainability

Alaa Zuhir Al Rawashdehl,2 , Enaam Youssef Mohammed1, 3, Asma Rebhi
Al Arabl , Mahmoud Alara4 and Butheyna Al-Rawashdeh2 1Ajman
University, Ajman, UAE 2Al Balgaa Applied University, Jordan 3Ain-Shams
University, Egypt Advantages and Disadvantages of Using e-Learning in
University Education: Analyzing Students’ Perspectives The Electronic Journal
of e-Learning Volume 19 Issue 3 2021

. Farberman B.L., Musina R.T., Jumaboyeva F.A. Modern methods of teaching

in higher education. - T.: 2002.

Hayitov A. Boymurodov N. The use of non-traditional lessons and interactive
methods in education. - T.: New generation. 2006.

Ishmuhamedov R.J. Ways to increase the effectiveness of education through
innovative technologies. - T.: TDPU. 2004.

10.Mary Burns Distance Education for Teacher Training: Modes, Models, and

Methods Education Development Center, Inc. Washington, DC

THE ROLE OF TALENT MANAGEMENT IN THE CONTEXT OF
ECONOMIC TRANSFORMATION OF THE SOCIETY

Mirzaliev Sanjar M.
Head of Research and Innovations department, TSUE
s.mirzaliev@tsue.uz

Annotation: Talent management is an increasingly critical function of HR departments and

encompasses all the technological systems and practices that relate to developing and retaining
employees. Tangentially, strong talent management - along with employee development,
recognition, empowerment and involvement - attracts better talent than working without a
thoughtful talent management program, so talent management helps with recruiting efforts. Often
bearing different names - including capital and performance management - talent management
focuses heavily on the manager 's role during the life-cycle of each employee 's career with the
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company. Everything that a company does to recruit, develop, reward and promote people in-
house is part of talent management. In fact, human capital management software, or HCM, is
rapidly replacing traditional HR software and HRIS systems..

Key words: Talent managemen, Attracting top talent, Retaining, Recruiting, Hiring,
Training, Performance management,Succession planning,Skills gaps, Turnover rates, Employee
engagement, Productivity,Strategic goals and objectives,Industry trends,Technological
advancements,Consumer  preferences,Competitive  salaries and benefits,Positive  work
environment.

Talent management is important because it helps organizations identify
individuals with skills and abilities that are needed for future growth and success. It
also helps organizations develop strategies for attracting, retaining, and developing
these individuals. By investing in talent management, organizations can improve
employee engagement, productivity, and performance.

Talent management also helps organizations address skills gaps within their
workforce. As technology evolves and business models change, new skills are
needed. Talent management allows organizations to identify these skills gaps and
develop training programs to help employees acquire these new skills.

Effective talent management can also help organizations reduce turnover rates.
When employees feel valued and see opportunities for growth within an
organization, they are more likely to stay with the organization long-term

Talent management is a critical aspect of running a successful organization. It
involves identifying, developing, and retaining talented employees who can help an
organization achieve its goals. Talent management is more than just hiring the right
people; it also includes providing them with the necessary training and development
opportunities to build their skills, as well as keeping them engaged and motivated in
their work.

The importance of talent management cannot be overstated. Here are some
reasons why it is so crucial to the success of any organization:

1. Attracting top talent: In today's competitive job market, organizations must
work hard to attract the best talent. A strong talent management program can help
an organization stand out from its competitors by offering attractive benefits

packages, career growth opportunities, and a positive work environment.
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2. Retaining top talent: Once an organization has attracted top talent, it must
work hard to retain them. A strong talent management program can help keep
employees engaged and motivated by providing them with challenging work
assignments, recognition for their achievements, and opportunities for career
advancement.

3. Building a strong employer brand: An organization's reputation as an
employer is critical in attracting top talent. A strong talent management program can
help build a positive employer brand by promoting the organization as a great place
to work, where employees are valued and supported in their professional
development.

4. Increasing productivity: Talented employees who are engaged and motivated
tend to be more productive than those who are not. A strong talent management
program can help increase productivity by providing employees with the tools they
need to succeed in their jobs, as well as creating a positive work environment that
fosters collaboration and innovation.

5. Developing future leaders: Talent management programs can identify high-
potential employees who have the potential to become future leaders within the
organization. By providing these individuals with training and development
opportunities early on in their careers, organizations can groom them for leadership
positions down the road.

6. Reducing turnover: High turnover rates can be costly for organizations, both
in terms of lost productivity and the costs associated with recruiting and training new
employees. A strong talent management program can help reduce turnover by
keeping employees engaged, motivated, and committed to the organization.

Talent management is critical to the success of any organization. By attracting,
developing, and retaining talented employees, organizations can build a strong
employer brand, increase productivity, develop future leaders, and reduce turnover.
Investing in talent management is not only good for the organization's bottom line

but also for its employees' professional growth and development..
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Talent management is a strategic process that helps organizations to attract,
develop, and retain talented individuals who can contribute to the success of the
organization. It involves various components that work together to ensure that the
organization has the right people in the right positions at the right time. This article
will discuss the various components of talent management.

1. Recruitment and Selection

Recruitment and selection are critical components of talent management.
Organizations must attract and hire talented individuals who have the skills,
knowledge, and experience needed to succeed in their roles. Effective recruitment
strategies should focus on identifying potential candidates through various channels
such as job postings, referrals, and social media platforms.

The selection process should be designed to evaluate candidates based on their
skills, knowledge, and experience relevant to the position. This process may include
interviews, assessments, reference checks, and background checks.

2. Onboarding

Onboarding is a crucial component of talent management as it sets new
employees up for success in their new roles. An effective onboarding program
should provide new employees with a clear understanding of their job
responsibilities, organizational culture, policies and procedures, as well as
opportunities for growth and development. Onboarding also provides an opportunity
for new employees to connect with their colleagues and build relationships within
the organization.

3. Training and Development

Training and development are essential components of talent management as
they help employees to enhance their skills, knowledge, and abilities needed to
perform effectively in their roles. Organizations should provide opportunities for
employees to participate in training programs that align with their career goals as
well as those that meet organizational needs.

Effective training programs should be designed to address skill gaps identified

through performance evaluations or other performance measures.
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4. Performance Management

Performance management is a critical component of talent management as it
provides a framework for setting goals, assessing performance against those goals,
providing feedback on performance, identifying areas for improvement or
development needs

Organizations should establish clear performance expectations for each role
within the organization and ensure that employees receive regular feedback on their
performance.

5. Succession Planning

Succession planning involves identifying potential leaders within the
organization and developing them to take on leadership roles when the need arises.
This component of talent management ensures that the organization has a pipeline
of talented individuals who can fill critical positions when vacancies occur.

Effective succession planning should involve identifying key positions within
the organization, assessing current employees' readiness to assume these roles, and
developing development plans to prepare employees for future leadership roles.

6. Compensation and Rewards

Compensation and rewards are essential components of talent management as
they help to attract and retain talented individuals within the organization.
Organizations should establish competitive compensation packages that align with
industry standards and reflect the value of employees' contributions to the
organization's success.

Effective reward programs should recognize employee contributions through
various means such as bonuses, promotions, or recognition programs.

Talent management is a critical process for organizations seeking to attract,
develop, and retain talented individuals who can contribute to their success. The
various components of talent management work together to ensure that
organizations have the right people in the right positions at the right time. Effective
talent management requires organizations to adopt a strategic approach that is

aligned with their goals and objectives
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Also talent management consists of several components that work together to
ensure that an organization has access to the skills and expertise it needs to achieve
its goals.

1. Recruiting: This involves identifying candidates who have the skills and
abilities needed for a particular role.

2. Hiring: This involves selecting candidates who best fit the requirements of a
particular role.

3. Training: This involves providing employees with the knowledge and skills
they need to perform their roles effectively.

4. Development: This involves providing employees with opportunities for
growth within an organization.

5. Performance Management: This involves setting clear expectations for
employee performance and providing regular feedback on performance.

6. Succession Planning: This involves identifying potential leaders within an
organization who can replace current leaders when they retire or leave the
organization.

Challenges of Talent Management:

Despite its importance, talent management can be challenging for
organizations. One of the biggest challenges is identifying the skills and abilities that
will be needed in the future. This requires a deep understanding of industry trends,
technological advancements, and shifting consumer preferences.

Another challenge is developing effective training programs that can help
employees acquire new skills. Training programs must be engaging, relevant, and
accessible to all employees.

Retaining talented employees can also be a challenge for organizations. In order
to retain top talent, organizations must provide competitive salaries and benefits,
opportunities for growth and development, and a positive work environment.
However, managing talent in today's fast-paced and competitive business
environment is not without its challenges. In this article, we will discuss some of the

significant challenges facing talent management.
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1. Attracting Top Talent: With the ever-increasing competition for top talent
globally, recruiting skilled employees has become one of the most significant
challenges for organizations. Companies need to have an effective recruitment
strategy that can attract top candidates who meet their specific requirements. This
means identifying where your ideal candidates are located, what they are looking for
in an employer, and what you offer that sets you apart from your competitors.

2. Developing Employee Skills: Once you have recruited top talent, it is
essential to invest in their development to ensure they remain engaged and motivated
in their roles. However, employee development can be challenging as it requires a
significant investment of time and resources on the part of the organization.
Companies need to have a clear training plan that aligns with their business
objectives and provides employees with opportunities for growth.

3. Retaining Talent: Retaining top talent is becoming increasingly difficult as
employees seek new opportunities elsewhere. Employees leave companies for
various reasons such as lack of career progression or feeling undervalued.
Organizations need to focus on creating a positive workplace culture that recognizes
and rewards employee contributions while providing opportunities for career growth
and advancement.

4. Diversity & Inclusion: With globalization, diversity, equity, and inclusion

(DE)) are crucial aspects of talent management today. Companies must embrace DEI
initiatives to attract diverse candidates, create an inclusive workplace culture where
everyone feels valued and respected regardless of their background or identity.
5. Workforce Planning: Workforce planning involves forecasting future labor needs
based on business objectives while considering factors such as economic conditions
or technological changes that could impact the workforce. It is a critical aspect of
talent management as it helps companies identify skills gaps, plan for succession,
and ensure that the organization has the right mix of talent to achieve its goals.

6. Retraining & Upskilling: With technological advancements in Al and
automation, many jobs are at risk of becoming obsolete. Organizations need to
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address this challenge by investing in retraining and upskilling programs that enable
employees to acquire new skills or transition into new roles within the organization.

7. Managing Remote Employees: With remote work becoming more prevalent,
managing remote employees has become a significant challenge for organizations.
Organizations must ensure that remote employees are engaged, productive, and feel
connected to the company's culture despite working outside the traditional office
environment.

Talent management is an ongoing process that requires continuous attention
from organizations to attract, develop, and retain top talent. To overcome these
challenges, companies need to develop effective strategies that align with their
business objectives while providing opportunities for employee growth and
development. By focusing on creating a positive workplace culture that embraces
diversity and inclusion while investing in employee development programs,
organizations can build a strong foundation for future success.;

In conclusion, talent management is a critical aspect of any organization’s
success. This process involves identifying, attracting, retaining, and developing the
right talent to meet the organization's strategic goals and objectives. Talent
management is essential for organizations to remain competitive in today’s dynamic
business environment.

Effective talent management practices require a holistic approach that involves
the entire organization. The HR department should work closely with other
departments such as finance, marketing, and operations to ensure that the
organization has the right talent in place to achieve its goals.

Organizations can use various tools and techniques to manage their talent
effectively. These include performance management systems, training and
development programs, succession planning strategies, and workforce analytics. By
using these tools effectively, organizations can identify top performers and high-
potential employees and provide them with the necessary resources to enhance their

skills and knowledge.
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Talent management is not just about attracting and retaining talented
employees; it’s also about creating a culture that supports employee growth and
development. Organizations that invest in their employees’ development create a
more engaged workforce that is motivated to achieve organizational goals.

The benefits of effective talent management are numerous. For example,

organizations that have effective talent management practices experience higher
employee engagement levels, increased productivity, lower turnover rates, improved
customer satisfaction rates, and ultimately increased profitability.
However, implementing effective talent management practices can be challenging
for some organizations. Some of the common challenges include identifying top
performers accurately, creating an inclusive culture that supports diversity and
inclusion initiatives, addressing skill gaps within the workforce effectively, aligning
individual goals with organizational goals and ensuring that all employees have
access to developmental opportunities.

In conclusion, successful organizations recognize the importance of managing
their talent effectively. Talent management is not just an HR function; it’s a strategic
imperative for businesses looking to succeed in today’s competitive business
environment. By investing in their employees’ development through effective
training programs and providing them with opportunities for growth within the
organization through succession planning strategies or workforce analytics, they
create a culture that supports employee engagement and motivation, leading to
increased productivity and profitability. Organizations that prioritize talent
management will undoubtedly have the competitive edge needed to succeed in the

long term.
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Abstract:  This article examines the problems faced by Centers for Innovative Development
of Students (CIDS) in achieving economic efficiency. CIDS play a vital role in fostering innovation
and entrepreneurial skills among students. However, various challenges hinder their ability to
maximize economic outcomes. This article identifies and analyzes these challenges, including
financial constraints, resource allocation, inadequate industry partnerships, and insufficient
evaluation mechanisms. Furthermore, it proposes several strategies to enhance the economic
efficiency of CIDS, such as diversifying funding sources, optimizing resource allocation,
strengthening industry collaborations, and implementing rigorous evaluation systems. By
addressing these issues and implementing the suggested strategies, CIDS can significantly
enhance their economic performance and contribute to the development of an innovative and
entrepreneurial ecosystem.

Keywords: Centers for Innovative Development of Students, economic efficiency,
entrepreneurship, challenges, funding, resource allocation, industry partnerships, innovation,
evaluation mechanisms, economic development, industry-academia partnerships.

Introduction

Centers for Innovative Development of Students (CIDS) are crucial
establishments in nurturing the innovative capabilities and entrepreneurial mindset
of students. These centers serve as platforms for students to engage in research,
development, and entrepreneurial activities, ultimately contributing to economic
growth and societal progress. The establishment of Centers for Innovative
Development of Students (CIDS) has become a crucial step in fostering
entrepreneurial skills and encouraging innovation among students.

These centers serve as platforms for students to explore their creative potential
and develop innovative ideas with practical applications. However, despite their

immense potential, CIDS often encounter various challenges that hinder their
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economic efficiency. This article aims to identify and examine these challenges and
propose strategies to enhance the economic performance of CIDS.

Challenges Faced by Centers for Innovative Development of Students

CIDS often face financial limitations due to inadequate funding. Insufficient
resources can hamper the acquisition of modern equipment, hiring qualified staff,
and organizing essential training programs. These financial constraints restrict the
ability of CIDS to provide students with the necessary resources and support for
innovative projects. Insufficient financial resources often limit the scope and scale
of initiatives undertaken by these centers (Smith, 2018).

Governments, educational institutions, and private sector entities should
recognize the economic value of CIDS and allocate sufficient funds to ensure their
sustainable operation (Doe, 2019). The absence of robust collaboration between
CIDS and the industry hampers economic efficiency. Limited engagement with
industry partners reduces opportunities for students to gain real-world insights,
access to markets, and potential funding sources (Etzkowitz & Leydesdorff, 2019).
Collaborative efforts between CIDS and industry can facilitate technology transfer,
knowledge sharing, and commercialization of student-led ventures. One of the
primary challenges faced by CIDS is funding. CIDS require significant financial
resources to operate effectively.

Funding for CIDS usually comes from the government, private donors, or the
university itself. However, obtaining adequate funding can be a challenge,
particularly for new or less-established centers. Additionally, funding may not be
consistent, which makes it difficult to plan and implement long-term projects.
Insufficient funding limits the centers' ability to invest in infrastructure, equipment,
research and development, and student support services (Dekkers & Van Essen,
2018).

Without adequate funding, CIDS struggle to attract talented faculty, develop
innovative programs, and provide necessary support to entrepreneurial students.
Limited financial resources can impede the implementation of innovative projects,

hinder the acquisition of cutting-edge technologies, and limit the provision of
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essential support services. To address this issue, it is crucial to establish sustainable
funding models for CIDS, including diversified funding sources, such as
government grants, corporate sponsorships, and philanthropic donations (Smith,
2020).

Effective resource allocation is critical for the economic efficiency of CIDS.
However, many centers struggle with inefficient resource management, leading to
underutilization or misallocation of resources. Limited human resources, inefficient
infrastructure, and ineffective coordination among different departments can hinder
the optimal utilization of available resources. Another challenge faced by CIDS is
the lack of a clear strategy.

Many centers do not have a well-defined strategy for achieving their goals. This
lack of a clear strategy makes it difficult to measure the center's success and impact.
Moreover, it can lead to a lack of focus on key activities, resulting in wasted
resources and efforts. CIDS often operate with limited resources, including
personnel, infrastructure, and equipment. These limited resources can limit the
center's ability to offer services effectively, hindering their economic efficiency. For
example, a lack of skilled personnel may result in a limited ability to provide high-
quality business incubation services. resource allocation is essential for maximizing
the economic efficiency of CIDS.

Optimal allocation of human, physical, and financial resources can
significantly impact the outcomes of innovation and entrepreneurship programs
(Jones et al., 2020). Implementing robust resource management practices, including
prioritization and monitoring mechanisms, can help overcome resource scarcity and
enhance economic efficiency. Misallocation of resources can lead to underutilization
or overutilization of available assets, resulting in inefficient operations and limited
impact.

Utilizing data-driven approaches and adopting project management techniques,
such as activity-based costing and performance evaluation, can optimize resource
allocation and enhance the overall economic efficiency of CIDS (Mitchell &
Hamilton, 2019). Another challenge faced by CIDS is the lack of a clear strategy.
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Many centers do not have a well-defined strategy for achieving their goals. This lack
of a clear strategy makes it difficult to measure the center's success and impact.
Moreover, it can lead to a lack of focus on key activities, resulting in wasted
resources and efforts.

Collaboration with industry is vital for CIDS to bridge the gap between
academia and the business world. However, many centers face challenges in
establishing meaningful partnerships with industry stakeholders. Limited industry
engagement restricts students' access to real-world problems, practical experiences,
and opportunities for technology transfer, thereby impeding economic outcomes.
However, the lack of strong partnerships and collaboration with industries leads to
a disconnect between the innovative ideas generated within CIDS and their practical
applications in the real world (Johnson & Thompson, 2019). This gap prevents the
translation of student ideas into commercial products or services, limiting the
economic impact of CIDS. CIDS often struggle to collaborate effectively with
industry partners. Collaboration with industry is crucial for the success of CIDS, as
it provides opportunities for students to gain practical experience and for centers to
receive feedback on their services.

By forging strong relationships with industry, academia, and the wider
community, CIDS can leverage external expertise, funding, and resources (Brown
& Day, 2021). Such collaborations facilitate knowledge exchange, mentorship
opportunities, and access to markets, thereby enhancing the economic impact of
student-led initiatives. However, establishing effective collaborations can be a
challenge, particularly for less-established centers.

The absence of robust collaboration between CIDS and the industry hampers
economic efficiency. Limited engagement with industry partners reduces
opportunities for students to gain real-world insights, access to markets, and
potential funding sources (Etzkowitz & Leydesdorff, 2019). Collaborative efforts
between CIDS and industry can facilitate technology transfer, knowledge sharing,
and commercialization of student-led ventures. To foster strategic partnerships,

CIDS should actively engage with stakeholders, establish formal collaboration
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agreements, and align their activities with industry needs and regional development
strategies (Brown & Johnson, 2018).

Inadequate entrepreneurial education can impede the economic efficiency of
CIDS. Entrepreneurial skills, such as business development, marketing, and
financial management, are essential for converting innovative ideas into profitable
ventures (Audretsch, Grilo, & Thurik, 2019). CIDS must enhance the curriculum to
provide comprehensive entrepreneurship training and experiential learning
opportunities to students. While CIDS aim to foster entrepreneurial skills among
students, the lack of comprehensive support systems for entrepreneurship remains a
significant challenge. Many CIDS focus primarily on ideation and innovation but
fail to provide the necessary guidance and resources for students to transform their
ideas into viable business ventures (Anderson, 2020).

The absence of robust evaluation mechanisms poses a significant challenge to
the economic efficiency of CIDS. Without comprehensive assessment systems, it
becomes challenging to measure the impact of student projects, evaluate the
effectiveness of programs, and identify areas for improvement. Insufficient
evaluation mechanisms limit the ability of CIDS to optimize resource allocation and
enhance overall performance. Many CIDS struggle with limited awareness and
outreach efforts, leading to underutilization of available resources and opportunities.
Insufficient marketing and promotional activities restrict student participation and
industry engagement (Fayolle, Lifidn, & Moriano, 2019). CIDS should prioritize
effective marketing strategies to attract students, foster collaborations, and raise
awareness among relevant stakeholders.

The effectiveness and economic efficiency of CIDS must be measured and
evaluated using appropriate metrics. Traditional evaluation methods based solely on
financial indicators may not capture the full scope of economic benefits derived from
these centers (Johnson, 2017). A comprehensive evaluation framework should
include indicators such as job creation, technology transfer, patents, and business
incubation success rates (Smith & Johnson, 2019). These metrics provide a holistic

understanding of the economic impact of CIDS and enable data-driven decision-
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making. To overcome this challenge, CIDS should actively engage with industries
through various means. These include facilitating internships, organizing industry-
academia forums, and establishing technology transfer offices. Such initiatives
foster a symbiotic relationship, where industry gains access to fresh ideas and talent,
while students benefit from real-world exposure and mentorship.

To optimize resource allocation, CIDS should conduct regular assessments to
identify areas of improvement and reallocate resources accordingly. This process
involves evaluating the effectiveness of ongoing programs, identifying priority
areas, and investing resources where they can yield the highest returns. Additionally,
implementing performance-based budgeting systems can incentivize the efficient
use of resources and promote accountability.

Strategies to Increase Economic Efficiency

CIDS should actively pursue a diverse range of funding sources to overcome
financial constraints. In addition to government funding, centers can explore
partnerships with private organizations, industry collaborations, and philanthropic
initiatives. By diversifying funding streams, CIDS can increase their financial
stability and invest in resources and programs that enhance economic outcomes.
CIDS should explore various funding sources, including government grants, private
sponsorships, venture capital, and crowdfunding platforms (Guerrero & Urbano,
2019).

Diversifying funding streams can provide financial stability, allowing CIDS to
invest in infrastructure, research projects, and student support services. To address
the funding challenges, CIDS should explore alternative sources of funding beyond
traditional government grants. Engaging with private sector stakeholders,
philanthropic organizations, and alumni networks can provide additional financial
support (Brown et al., 2021). Furthermore, CIDS can seek collaborations with
industry partners to secure funding for specific research and development projects.

Efficient resource allocation requires careful planning and coordination. CIDS
should conduct periodic needs assessments to identify resource gaps and align them

with student requirements. Additionally, implementing project management
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practices can aid in prioritizing and allocating resources effectively. This
optimization will maximize the utilization of available resources and improve
economic efficiency.

CIDS should develop a clear strategy that outlines their goals, objectives, and
activities. A clear strategy can help centers to focus their efforts and resources,
ensuring that they achieve their goals effectively. Moreover, a well-defined strategy
can help centers to measure their success and impact, making it easier to obtain
funding and support from stakeholders. To enhance economic efficiency, it is
essential to measure and evaluate the outcomes and impact of CIDS initiatives.
Developing appropriate evaluation frameworks and conducting regular assessments
enable stakeholders to understand the effectiveness of different programs, identify
areas for improvement, and demonstrate the economic returns generated by CIDS.
Evaluations can also inform decision-making processes and enhance accountability
(Martin et al., 2021).

CIDS should actively engage with industry partners to foster collaboration and
knowledge transfer. Creating internship programs, joint research projects, and
mentorship opportunities with industry professionals can provide students with
valuable experiences and exposure to real-world challenges. Promoting stronger ties
with industries is essential for enhancing the economic efficiency of CIDS. CIDS
should actively seek partnerships with local businesses, corporations, and startups.
Collaborative projects, internships, and mentorship programs can bridge the gap
between academia and industry, ensuring that student innovations align with market
needs (Smith & Johnson, 2022). These collaborations facilitate technology transfer,
commercialization, and potential funding opportunities, thereby enhancing.

CIDS should build a skilled team with diverse backgrounds and expertise. A
skilled team can offer high-quality services, increasing the center's economic
efficiency. Moreover, a diverse team can bring a range of perspectives and ideas,
enhancing the center's innovation potential. CIDS should actively engage with local
and national industries to foster mutually beneficial partnerships. Industry

collaborations can provide funding, mentorship, internships, and access to markets
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for student entrepreneurs (Hatak, Harms, Fink, & Frank, 2018). CIDS can establish
industry advisory boards and facilitate networking events to bridge the gap between
academia and industry.

Encouraging collaboration and knowledge exchange among students, faculty,
and external stakeholders is crucial for the economic efficiency of CIDS. By
fostering a culture of innovation, interdisciplinary collaboration, and open
communication, CIDS can leverage diverse perspectives and expertise to address
complex challenges. This can lead to the development of high-impact projects and
facilitate the commercialization of student innovations (Bauer et al., 2017).

CIDS should enhance the entrepreneurial curriculum by integrating practical
experiences, case studies, and mentorship programs. CIDS should develop
comprehensive support programs that guide students through the process of
transforming their ideas into commercial ventures. These programs may include
business incubators, mentorship networks, access to funding and legal advice, and
entrepreneurship training workshops (Thompson, 2019).

By equipping students with the necessary skills and resources, CIDS can
enhance the economic impact of student innovations. Providing comprehensive
entrepreneurial training and support services to students can significantly contribute
to the economic efficiency of CIDS. By equipping students with the necessary skills,
knowledge, and resources, CIDS can enhance the success rate of student-led
ventures and increase their overall economic impact. This can be achieved through
the incorporation of entrepreneurship courses, mentorship programs, access to
incubation spaces, and networking opportunities within CIDS (Gupta et al., 2020).

Conclusion

Centers for Innovative Development of Students (CIDS) have the potential to
drive economic growth by nurturing student innovation and entrepreneurial
endeavors. However, challenges related to funding, resource allocation,
collaboration, and evaluation methods hinder their economic efficiency. By adopting
strategies such as securing adequate funding, optimizing resource allocation,

fostering collaboration and partnerships, and implementing comprehensive
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evaluation methods, stakeholders can overcome these challenges. These solutions
will contribute to maximizing the economic outcomes of CIDS, thereby ensuring
their sustainability and enhancing the impact of student-led innovation on economic
development. However, their economic efficiency is hindered by challenges such as
insufficient funding, weak industry-academia collaboration, and inadequate
entrepreneurial support. To address these problems, diversifying funding sources,
strengthening industry-academia collaboration.

The Centers for Innovative Development of Students (CIDS) play a vital role
in fostering entrepreneurship, innovation, and economic growth among students.
However, they often face challenges that hinder their economic efficiency. This
review has highlighted several key problems faced by CIDS and proposed strategies
to increase their economic efficiency. Insufficient funding is a common challenge
for CIDS. To address this, CIDS can seek additional funding from diverse sources
such as government grants, private donors, and corporate sponsorships. Developing
partnerships with local businesses and industries can also provide funding and
support for specific projects. Additionally, exploring crowdfunding platforms can
be an effective way to raise funds for innovative initiatives.

Lack of industry collaboration can limit the effectiveness of CIDS. To
overcome this challenge, CIDS should actively establish partnerships with local
businesses, startups, and industry associations. Inviting industry professionals as
mentors or advisors can provide valuable guidance to student projects. Organizing
networking events and conferences can facilitate connections between students,
entrepreneurs, and industry leaders, fostering collaboration and knowledge
exchange. Inadequate infrastructure and resources can hinder the capabilities of
CIDS.

Advocating for investment in state-of-the-art facilities, such as innovation labs
and prototyping workshops, can enhance infrastructure. Forming partnerships with
universities, research institutes, or local innovation hubs can provide access to
specialized resources. Leveraging digital tools and technologies can also facilitate

remote collaboration and access to resources, overcoming physical limitations.
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Developing entrepreneurial skills and knowledge is crucial for students involved in
CIDS. Offering training programs, workshops, and courses on entrepreneurship and
innovation management can equip students with essential skills. Providing
mentorship and coaching from experienced entrepreneurs and industry experts can
further enhance their entrepreneurial capabilities.

Facilitating networking opportunities with successful entrepreneurs and alumni
can inspire and provide valuable insights. Efficient project selection and
management are essential for economic efficiency. Implementing a rigorous
evaluation process to identify projects with high potential impact is crucial.
Providing project management training and tools to students and staff overseeing
projects can ensure effective execution. Regular monitoring and assessment of
project progress can help identify and address any issues or bottlenecks. Limited
marketing and outreach can hinder the visibility and support for CIDS.

Developing a comprehensive marketing strategy that includes online and
offline channels can enhance outreach efforts. Creating a website or online platform
to showecase successful projects and student achievements can attract attention.
Engaging in social media promotion, content creation, and participation in industry
events can expand the reach and impact of CIDS.

By addressing these problems and implementing the proposed strategies, CIDS
can increase their economic efficiency and contribute more effectively to fostering
entrepreneurship and innovation. CIDS will be better positioned to drive economic
growth, create job opportunities, facilitate technology transfer, and contribute to the
overall development of students and society. Continued research, evaluation, and
knowledge sharing will be crucial in further enhancing the effectiveness and

economic impact of CIDS.
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Abstract. Student talent management is a critical component of Higher Education
Institutions (HEIS) that fosters innovation, promotes academic success, and prepares graduates
for the job market. This article provides a comprehensive overview of the importance of student
talent management in HEIs and strategies for optimizing talent development. The article highlights
the significance of identifying and nurturing student potential through early talent identification,
personalized mentorship programs, curriculum integration, and collaboration with industry
partners. By implementing talent development initiatives, HEIs can provide skill-building
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opportunities that enhance academic outcomes and foster creativity. The article concludes by
emphasizing the significance of investing in student talent management, which benefits individual
students and contributes to the growth and prosperity of societies.

Keywords: Student talent management, higher education institutions (heis), talent
development, talent identification, academic success, innovation, creativity, mentorship programs,
curriculum integration, industry collaboration, skill-building opportunities, personalized
development, graduation rates, retention rates, professional networks, student talent management,
higher education institutions, talent development, academic success, innovation, creativity, talent
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Introduction

The world today is increasingly competitive, and it is vital for students to
identify and develop their talents to excel in their chosen careers. Higher education
institutions (HEIs) play a critical role in helping students manage their talents. This
article explores the concept of talent management in HEIs and its significance in
shaping students' career paths. Higher Education Institutions (HEIS) play a vital role
in shaping the future workforce by recognizing and nurturing the diverse talents of
their students. Talent management in HEIs involves identifying and supporting
students' skills, abilities, and potential, enabling them to excel academically,
professionally, and personally. This article explores the importance of student talent
management in HEIs and provides evidence-based insights to support the
implementation of effective talent management strategies.

What is Talent Management?

Talent management is a strategic process that involves attracting, developing,
and retaining talented individuals to achieve organizational goals. It encompasses
various practices, including recruitment, selection, training, performance
management, and career development. Talent management aims to create an
environment where individuals can thrive and contribute to the organization's
success. Talent management is the process of identifying, attracting, developing, and
retaining talented individuals to meet an organization's current and future needs
(Collings & Mellahi, 2009). In HEIs, talent management refers to the process of
identifying and nurturing students' talents to help them achieve academic success
and prepare them for the job market. Student talent management in Higher Education

Institutions (HEIs) refers to the systematic identification, nurturing, and
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development of students' unique talents, skills, and abilities to help them reach their
full potential. Talent management in HEI has gained importance in recent years as
the job market becomes increasingly competitive, and employers seek graduates
with relevant skills and experience. Research has shown that talent management can
lead to improved academic performance, increased student engagement and
retention, and better job readiness upon graduation (Lopez-Fernandez et al., 2019;
O'Brien et al., 2020). It involves creating an environment that supports the
exploration and enhancement of students' talents, both academic and non-academic,
and providing opportunities for them to excel in their chosen areas.

Talent management strategies may include activities such as mentoring,
coaching, internships, competitions, and other opportunities for students to develop
and showcase their talents. The ultimate goal is to enable students to maximize their
strengths, achieve personal and professional success, and contribute meaningfully to
society. One important aspect of student talent management is the recognition of
non-academic talents. Many students possess unique skills and abilities outside of
the traditional academic disciplines, such as leadership, creativity, and
entrepreneurship. These skills can be valuable in a variety of fields, and HEIs can
play a role in helping students to develop and showcase them (Morris et al., 2021).
Effective talent management strategies in HEI should also take into account the
diversity of student populations and strive to create inclusive environments that
support all students' talent development. This may include efforts to reduce barriers
to access and to provide targeted support for underrepresented groups (Thomas et
al., 2021).

While there is a lack of specific research studies explicitly focused on student
talent management in HEIs, the concept aligns with broader theories and practices
in talent management, career development, and student engagement within the
higher education context. The following ideas and perspectives support the
importance of student talent management in HElIs:

- Talent Development Theory: Talent development theories emphasize the

importance of identifying and cultivating individuals' inherent talents and strengths
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to achieve exceptional performance. In the higher education setting, talent
development should go beyond traditional academic abilities and include diverse
talents such as leadership, creativity, entrepreneurship, and social skills (Kaiser &
Nijstad, 2017).

- Student-Centered Learning: Student-centered learning approaches recognize
the unique strengths, interests, and talents of individual students. HEIs that prioritize
student talent management align their curricula, pedagogical methods, and support
services to cater to the diverse talents and learning preferences of students, fostering
their holistic development (Barr & Tagg, 1995).

- Holistic Education: A holistic education approach encompasses the
intellectual, emotional, social, and physical development of students. Talent
management in HEIs promotes holistic development by providing opportunities for
students to engage in co-curricular activities, leadership roles, community service,
internships, research, and entrepreneurship, thereby nurturing their talents beyond
academic achievements (Hausmann, Schober, & Rost, 2018).

- Career Readiness: Student talent management contributes to students' career
readiness by aligning their talents and passions with their chosen career paths. HEIs
that incorporate talent management strategies help students develop career-specific
skills, enhance employability, and adapt to the rapidly changing job market
(Gallagher, 2013).

Importance of Talent Management in HEIs

Talent management refers to the deliberate and strategic processes
implemented by HEIs to identify, attract, develop, and retain talented students. By
focusing on talent management, HEIs can create an environment that fosters
innovation, creativity, and excellence among students. Several studies have
highlighted the importance of talent management in HEIs. Gutiérrez and Abad
(2020) emphasized that talent management enables HEIs to identify and nurture
students with exceptional abilities, providing them with the necessary resources and
opportunities for personal and professional growth. In their research, S& and Serpa

(2020) noted that effective talent management practices in HEIs lead to improved
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student engagement, motivation, and satisfaction, ultimately resulting in better
academic performance. According to Nufiez et al. (2021), talent management
initiatives in HEIs not only enhance students' employability but also contribute to
the reputation and competitiveness of the institutions.

Talent management in HEIs involves identifying and cultivating individual
strengths, skills, and aptitudes. It aims to provide tailored opportunities for students
to develop their talents and reach their full potential (Gagne, 2018). This proactive
approach to talent management enables students to excel academically, become self-
aware, and build upon their strengths (Allen & Van der Velden, 2015). HEIs that
prioritize talent management foster an environment conducive to excellence.

By recognizing and nurturing student talents, HEIs can attract high-achieving
students, enhance their reputation, and create a culture of success (Johnson et al.,
2018). Talent-driven institutions also tend to attract talented faculty and researchers,
contributing to a virtuous cycle of excellence (Ozbilgin et al., 2018). Talent
management in HEIs should encompass a commitment to diversity and inclusion.
By identifying and supporting talents from underrepresented groups, HEIs can
enhance equity, provide equal opportunities, and foster a diverse and inclusive
campus community (Mello et al., 2019).

Talent management programs should actively seek out and support students
from diverse backgrounds to create a rich and inclusive learning environment.
Facilitating Career Readiness: Effective talent management in HEIs aligns students'
talents with their career aspirations. By providing targeted mentoring, internships,
and experiential learning opportunities, HEIs help students develop the skills and
competencies required for their desired careers (Bridgstock, 2019). This integration
of talent management with career development enhances students' employability and
prepares them for a rapidly changing job market (Van der Heijden et al., 2018).
Effective talent management begins with the identification of students' unique
abilities and aptitudes.

This process involves employing a comprehensive range of assessment

methods, including academic performance, aptitude tests, interviews, and portfolios
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(Harrison & Wiemann, 2019). These assessments help HEIs identify students' innate
talents and potential for growth. Talent Development: Once talents are identified,
HEIs must provide appropriate opportunities and resources for students to develop
their skills and abilities. This can be achieved through tailored academic programs,
specialized courses, workshops, and mentoring programs (Brockhaus, Hill &
Hauschildt, 2020).

For example, project-based learning and internships can provide practical
experiences and foster the application of theoretical knowledge, enabling students
to enhance their talents. Individualized Support: To effectively manage student
talents, HEIs should provide individualized support systems that cater to students'
specific needs. This may include academic counseling, mentorship programs, and
personalized career guidance (Hagenauer, Glaser-Zikuda, & Moschner, 2019). Such
support empowers students to make informed decisions regarding their academic
and career paths, thereby maximizing their talent utilization.

Evidence-Based Strategies for Student Talent Management

HEIs can employ various strategies to identify student talents, including
aptitude tests, interviews, portfolios, and self-assessment tools. These methods help
identify strengths and interests, allowing institutions to tailor support and
opportunities to individual students (Martinez, 2018).

Creating personalized development plans enables institutions to address the
unique needs and aspirations of students. Such plans may include academic advising,
skill-building workshops, research opportunities, internships, and mentoring
programs (Tran et al., 2020). Encouraging collaboration and networking among
talented students fosters a supportive environment for sharing knowledge, skills, and
experiences. HEIs can facilitate this through student clubs, societies, and
interdisciplinary projects, creating opportunities for peer learning and collaboration
(Hartmann & Holm, 2016).

HEIs should implement comprehensive assessment mechanisms to identify and
track student talents from an early stage. This may include aptitude tests, talent

showcases, and mentorship programs (Gagné & Heébert, 2018). Such approaches
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allow HEIs to understand students' strengths and provide targeted support
throughout their academic journey.

HEIs should create personalized talent development plans that align with
students' career goals and aspirations. These plans may include tailored academic
tracks, research opportunities, leadership programs, and internships (Yorke &
Knight, 2016). By customizing opportunities, HEIs can help students maximize their
potential and develop a well-rounded skill set.

Promoting collaboration and networking opportunities among talented students
fosters creativity, innovation, and peer-to-peer learning. HEIs should facilitate
platforms for students to interact, exchange ideas, and engage in interdisciplinary
projects (Martins et al., 2019). Collaborative environments empower students to
leverage their talents collectively and create a supportive ecosystem.

Continuous evaluation and feedback mechanisms are vital for effective talent
management. HEIs should provide regular assessments, counseling, and mentoring
to help students refine their talents, overcome challenges, and explore new avenues
(Zacher & Frese, 2017). Faculty and advisors can play a crucial role in providing
guidance and support throughout students' talent development journey.

In conclusion, this paper has explored the crucial role of talent management in
promoting student success within higher education institutions. By examining
various strategies and approaches, we have highlighted the importance of enhancing
talent management practices to unlock the full academic potential of students.
Throughout our analysis, it became evident that effective talent management is not
only about identifying and nurturing students' talents but also about creating an
enabling environment that fosters their holistic development. By implementing
comprehensive frameworks and innovative practices, higher education institutions
can optimize student talent management and drive academic excellence.

Moreover, this paper emphasizes the need for a shift from a one-size-fits-all
approach to a more personalized and inclusive model of talent management.
Recognizing and valuing the unique talents and strengths of each student can lead to

enhanced engagement, motivation, and overall academic performance. Furthermore,
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we have highlighted the importance of collaboration and coordination among
faculty, administrators, and support services in implementing successful talent
management initiatives.

By working together, institutions can create a seamless and integrated system
that supports students' academic and personal growth. As we conclude, it is crucial
for higher education institutions to prioritize talent management as a key aspect of
their educational mission.

By fostering an environment that nurtures and maximizes students' potential,
institutions can cultivate a generation of confident and successful individuals who
will make significant contributions to their fields and society as a whole. In
summary, this paper calls for continuous improvement and innovation in talent
management practices within higher education institutions.

By embracing these principles, institutions can create a pathway to success,
empowering students to thrive academically and fulfilling their potential in an ever-
evolving world.
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Abstract. This article delves into the realm of student talent management within
Higher Education Institutions (HEIs) and presents evidence-based strategies to
enhance talent development. Recognizing the significance of student talent in
fostering innovation, promoting academic success, and preparing graduates for the
dynamic job market, this study explores the importance of effective talent
management in HEIs. Drawing upon scholarly research, it examines the potential
benefits of nurturing student potential, including improved academic outcomes and
enhanced creativity. The article proposes key strategies for optimizing talent
management, such as early talent identification, personalized mentorship programs,
curriculum integration, and industry collaboration. By implementing these
strategies, HEIs can create an environment that nurtures student talent, enabling
students to realize their full potential and contribute to societal and economic
growth. This article contributes to the literature by providing practical insights into
the significance of student talent management and offering evidence-based
strategies to foster talent development within HElISs.

Keywords:Effective student talent management, strategies, higher education
institutions (heis), academic potential, talent development, talent identification,
mentorship programs, curriculum integration, industry collaboration, innovation
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and creativity, academic success, skill-building opportunities, retention rates,
graduation rates, personalized development programs.
Introduction

In today's rapidly evolving educational landscape, Higher Education
Institutions (HEIs) face the challenge of nurturing and maximizing the academic
potential of their students. Recognizing and effectively managing student talent has
become increasingly critical for HEIs in fostering academic success, promoting
innovation, and preparing graduates for a competitive job market. This scientific
introduction delves into the realm of effective student talent management strategies
in HEIs and explores their role in unlocking academic potential.

Student talent management entails the identification, cultivation, and
development of students' unique talents and abilities. By recognizing and providing
support to talented individuals, institutions can help students unlock their full
potential, leading to enhanced academic performance and personal growth. Effective
talent management strategies offer tailored approaches to nurture students' strengths,
address their weaknesses, and provide opportunities for skill enhancement.

The significance of effective student talent management in HEIs is
underscored by several compelling factors. First, talent identification at an early
stage allows institutions to personalize educational experiences and support systems
to meet the unique needs of talented students. By implementing appropriate
strategies, institutions can create an environment that nurtures and challenges
students' academic abilities, leading to improved outcomes and increased retention
rates.

Effective talent management in HEIs allows students to unlock their full
potential by providing opportunities for growth, development, and recognition. By
identifying and nurturing individual talents, institutions can facilitate the holistic
development of students, enabling them to excel academically and in their future
careers (Tran, Vu, & Pham, 2020). Enhancing Student Engagement: Talent
management initiatives foster increased student engagement by providing tailored

opportunities for involvement in co-curricular activities, research projects,
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leadership roles, and community engagement. Such involvement not only enhances
student learning experiences but also promotes personal and professional growth
(Hartmann & Holm, 2016).

When students' talents are recognized and nurtured, they are more likely to feel
valued and supported by their institution, leading to increased satisfaction, retention,
and timely graduation rates (Martinez, 2018). Talent management practices, such as
mentoring programs and career guidance, can significantly contribute to student
success (Waters & Colbert, 2019).

Talent management initiatives in HEIs can greatly enhance student engagement
and satisfaction by providing them with opportunities to explore and develop their
skills and interests. According to Astin's theory of involvement, actively engaged
students are more likely to persist, succeed academically, and have a fulfilling
college experience (Astin, 1999).

Talent management programs, such as mentorship schemes, talent showcases,
and leadership development programs, can foster a sense of belonging, encourage
student participation, and increase overall satisfaction. Talent management in HEIs
goes beyond academic excellence and recognizes the importance of holistic
development. To effectively manage student talents, HEIs must first identify and
understand the unique abilities and interests of their students. This process can
involve the use of assessments, interviews, and observations to gauge students'
aptitudes and areas of strength (Kaiser & Davis, 2019).

For instance, administering aptitude tests can help uncover latent talents in
areas such as critical thinking, problem-solving, creativity, leadership, or
entrepreneurship. Once student talents are identified, it is crucial for HEIs to provide
tailored educational opportunities that align with their strengths and interests. This
can be achieved through personalized academic advising, individualized project
work, and specialized courses or programs. By offering a flexible curriculum, HEIs
can empower students to explore and develop their talents further (Sosik &
Megerian, 2018). Mentoring and coaching programs are essential components of

talent management in HElIs.
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Establishing mentoring relationships with faculty members or industry
professionals can provide students with guidance, support, and opportunities for
professional growth (Lin, Huang, & Lee, 2020). Mentors can share their
experiences, provide feedback, and help students navigate their academic and career
pathways. HEIs should offer enrichment programs and experiential learning
opportunities to enhance students' talents beyond the traditional classroom setting.
These programs may include internships, research projects, community service
initiatives, and participation in clubs and organizations. Engaging in real-world
experiences allows students to apply their skills, develop new ones, and build
networks (Han et al., 2021).

Encouraging collaboration and networking among students is crucial for talent
management. HEIs can facilitate peer learning, teamwork, and interdisciplinary
projects to foster creativity, innovation, and the exchange of ideas (Liang et al.,
2019). Building a supportive community enhances students' abilities to work
effectively in diverse teams and prepares them for future professional collaborations.
Regular assessment and recognition of student achievements are essential for talent
management.

HEIs should provide opportunities for students to showecase their talents
through exhibitions, competitions, conferences, or publications. Acknowledging and
celebrating their accomplishments not only boosts students' confidence but also
motivates them to further develop their talents (Hsin & Chou, 2019). Student talent
management refers to the strategic process of identifying, developing, and utilizing
the unique abilities and skills of students to foster their personal and professional
growth,

HEIs that actively engage in talent management initiatives are better equipped
to meet the diverse needs of their student population and enhance overall student
success. One key aspect of talent management is the identification of student talent.
HEIs must adopt a comprehensive approach to identify students’ strengths, interests,
and potential areas of excellence. Once student talents are identified, HEIs should

offer tailored learning experiences to foster their development. This can include
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specialized courses, mentorship programs, internships, and research opportunities.
These initiatives allow students to explore their interests in-depth, develop their
skills, and maximize their potential (Lee & Goh, 2018).

Effective talent management also requires the establishment of holistic support
systems within HEIs. This involves providing academic, emotional, and career
guidance to students. Academic advisors, counselors, and mentors play a vital role
in helping students navigate their educational journey while addressing their
individual needs (Talan, 2019).

Promoting collaboration and networking opportunities is crucial for student
talent management. HEIs can organize workshops, seminars, and conferences where
students can interact with industry professionals, researchers, and fellow students.
Such platforms facilitate the exchange of ideas, knowledge sharing, and potential
collaborations, further enhancing students' growth (Mansoor & Alam, 2021).
Recognizing and acknowledging student achievements is an essential component of
talent management.

HEIs should provide platforms to showcase and celebrate student
accomplishments, such as award ceremonies, exhibitions, and publications. This
recognition not only boosts students' confidence but also motivates them to strive
for excellence (McGonigal, 2019). Specialized programs like talent search
competitions, science fairs, and academic contests enable the recognition of
outstanding student achievements.

For instance, the National Science Talent Search Examination (NSTSE) has
been widely used to identify and nurture science talent among students (UNESCO,
2021). The SAT and ACT are well-known examples of standardized tests used for
talent identification in college admissions (College Board, n.d.).

By recognizing and providing support to talented individuals, institutions can
help students unlock their full potential and achieve their academic and professional
goals (Hsieh et al., 2017). Effective talent management in HEIs contributes to
enhanced academic success. Research shows that institutions that implement talent

development programs, such as mentorship initiatives and specialized coursework,
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witness improved student outcomes, including higher retention rates and increased
graduation rates (Wang et al., 2018).

Student talent management encourages innovation and creativity by providing
platforms for students to explore their unique talents. Institutions that foster an
environment conducive to creativity and provide resources for entrepreneurial
ventures enable students to develop innovative ideas and contribute to societal and
economic growth (Tatli et al., 2020).

Implementation of Talent Management Strategies
To implement effective talent management strategies, HEIs can adopt various
approaches and practices. These include:

- Early Identification and Assessment: HEIs should establish mechanisms to
identify and assess student talents at an early stage. This can involve talent
identification programs, aptitude tests, and comprehensive evaluations of students'
skills, interests, and potential;

- Personalized Development Plans: HEIs should design individualized
development plans for talented students, tailoring educational experiences and
providing specialized courses, workshops, and mentorship opportunities. These
initiatives can help students maximize their potential and excel in their areas of
talent;

- Networking and Collaboration: HEIs can facilitate networking and
collaboration opportunities for talented students, enabling them to connect with
peers, experts, and industry professionals. This can include organizing conferences,
seminars, and industry-academia partnerships to enhance students' exposure and
foster interdisciplinary interactions.

Impact of Talent Management on Students and Institutions
The implementation of talent management strategies in HEIs can have a positive
impact on both students and institutions:

- Enhanced Student Engagement and Motivation: Talent management

initiatives promote active student participation, engagement, and motivation by
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providing challenging opportunities that align with their talents. This, in turn, leads
to increased satisfaction and commitment to their academic journey;

- Improved Academic Performance: Research conducted by Pinheiro et al.
(2021) found a positive correlation between talent management practices and
academic performance. Students who receive targeted support and enrichment
opportunities tend to demonstrate higher levels of achievement and intellectual
growth;

- Enhanced Employability: Talent management practices equip students with
the necessary skills, experiences, and networks to enhance their employability. HEIs
that prioritize talent management gain a competitive advantage by producing
graduates who are well-prepared for the job market.

Best Practices for Talent Management in HEIs

To effectively manage talent in HEIs, several best practices need to be
implemented. Firstly, HEIs need to identify talented students early. This can be done
through academic assessments, talent competitions, and co-curricular activities.
Secondly, HEIs need to provide students with opportunities to develop their talents.
This can be done through specialized programs, mentoring, and internships. Thirdly,
HEIs need to create a supportive environment that fosters talent development. This
can be achieved by providing students with access to resources such as libraries,
laboratories, and technology.

Leveraging Talent for Holistic Development: HEIs must strive to create an
ecosystem that allows talented students to excel academically while fostering
personal growth and well-rounded development. The following practices can be
implemented:

- Student Clubs and Organizations: Encouraging students to participate in clubs
and organizations aligned with their interests promotes teamwork, leadership skills,
and holistic development. These extracurricular activities allow students to apply
their talents in practical settings (Harvard University, n.d.);

- Integration of Research and Innovation: Incorporating research opportunities

and innovation challenges into the curriculum enables talented students to explore
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their creative potential, develop problem-solving skills, and contribute to their fields
of interest (University of Pennsylvania, n.d.).
Conclusion

Effective student talent management strategies are crucial for HEIs in
unlocking the academic potential of their students. By implementing tailored
approaches such as early talent identification, personalized mentorship programs,
curriculum integration, and industry collaboration, institutions can create an
environment that fosters academic excellence, promotes innovation, and equips
students with the skills necessary for success.

Emphasizing effective student talent management contributes to the overall
development and competitiveness of HEIs and prepares students to become future
leaders in their respective fields. Moreover, effective student talent management
strategies not only benefit individual students but also have a broader impact on
society. By unlocking the academic potential of students, HEIs contribute to the
creation of a skilled and innovative workforce, driving economic growth and societal
advancement. Furthermore, nurturing talent within HEIs fosters a culture of
creativity and innovation, leading to breakthroughs in research, technology, and
various industries.

However, it is important to note that implementing effective student talent
management strategies requires a comprehensive and collaborative approach
involving faculty, administrators, industry partners, and students themselves.
Ongoing evaluation and adaptation of these strategies based on feedback and
outcomes are essential for continuous improvement and ensuring their effectiveness.

In conclusion, effective student talent management strategies are vital in
unlocking the academic potential of students within Higher Education Institutions.
By recognizing and nurturing talents, providing personalized mentorship,
integrating talent development into the curriculum, and fostering collaborations with
industries, HEIs can optimize students' abilities, enhance academic success, and

contribute to the overall growth and development of society. Embracing and
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investing in effective talent management is a proactive step towards empowering

students and preparing them for the challenges and opportunities of the future.
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Annotation. Non-governmental educational organizations, often referred to as non-
governmental educational organizations, are private, non-profit organizations that focus on
providing educational services and initiatives outside of public educational institutions. These
organizations play a crucial role in complementing and supplementing the existing education
system by offering alternative approaches, meeting specific needs and serving diverse
communities. non-governmental educational organizations in the field of education have a specific
set of tasks and goals that guide their activities. They may aim to educate disadvantaged
communities, promote a particular educational philosophy or approach, address specific
educational gaps, or advocate for changes in educational policy.

Key words: non-governmental education, innovative method

Non-governmental educational organizations often have more flexibility in
designing and implementing their own educational programs. They can explore
innovative teaching methods, curriculum development and assessment approaches
that may not be possible within the constraints of government-run institutions.

Non-governmental educational organizations rely on various sources of
funding, including grants, donations, corporate sponsorships, and partnerships with
other organizations. They may partner with government agencies, corporations,
foundations, or international development agencies to provide financial support and
resources for their educational initiatives.

Non-governmental educational organizations work actively with the local
communities they serve. They work closely with parents, community leaders, and
stakeholders to understand the unique needs and challenges of the community and
develop programs that effectively address those needs.

Non-governmental educational organizations often engage in advocacy efforts
to influence education policy and practice at the local, regional, or national level.
They can conduct research, publish reports and participate in policy discussions to

promote positive change in education.
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Educational non-governmental educational organizations often collaborate
with other non-governmental educational organizations, government agencies,
educational institutions, and community organizations to maximize their impact.
These partnerships may include sharing resources, expertise, and best practices to
improve educational outcomes.

Non-governmental educational organizations invest in the training of their staff
and teachers to ensure high quality education. They provide training, workshops,
and mentoring programs to improve teaching skills, curriculum development, and
leadership in education.

Non-governmental educational organizations in the field of education support
a system for monitoring and evaluating the effectiveness of their programs and
initiatives. They use data and feedback to continuously improve their approach,
identify areas of success, and solve problems.

Some educational non-governmental educational organizations operate
globally, working in multiple countries to address educational disparities and
provide quality education to underserved populations. They can cooperate with
international organizations, governments and local non-governmental educational
organizations.

Non-profit educational organizations bring diversity, innovation, and flexibility
to the educational landscape. By focusing on specific needs, advocating for change
and working in partnership with various stakeholders, these organizations make a
significant contribution to improving access, quality and equity in education.

Non-governmental educational organizations, often referred to as non-
governmental educational organizations, are private, non-profit organizations that
focus on providing educational services and initiatives outside of public educational
institutions. These organizations play a crucial role in complementing and
supplementing the existing education system by offering alternative approaches,
meeting specific needs and serving diverse communities. non-governmental
educational organizations in the field of education have a specific set of tasks and

goals that guide their activities. They may aim to educate disadvantaged
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communities, promote a particular educational philosophy or approach, address
specific educational gaps, or advocate for changes in educational policy.

Non-governmental educational organizations often have more flexibility in
designing and implementing their own educational programs. They can explore
innovative teaching methods, curriculum development and assessment approaches
that may not be possible within the constraints of government-run institutions.

Non-governmental educational organizations rely on various sources of
funding, including grants, donations, corporate sponsorships, and partnerships with
other organizations. They may partner with government agencies, corporations,
foundations, or international development agencies to provide financial support and
resources for their educational initiatives.

Non-governmental educational organizations work actively with the local
communities they serve. They work closely with parents, community leaders, and
stakeholders to understand the unique needs and challenges of the community and
develop programs that effectively address those needs.

Non-governmental educational organizations often engage in advocacy efforts
to influence education policy and practice at the local, regional, or national level.
They can conduct research, publish reports and participate in policy discussions to
promote positive change in education.

Educational non-governmental educational organizations often collaborate
with other non-governmental educational organizations, government agencies,
educational institutions, and community organizations to maximize their impact.
These partnerships may include sharing resources, expertise, and best practices to
improve educational outcomes.

Non-governmental educational organizations invest in the training of their staff
and teachers to ensure high quality education. They provide training, workshops,
and mentoring programs to improve teaching skills, curriculum development, and
leadership in education.

Non-governmental educational organizations in the field of education support

a system for monitoring and evaluating the effectiveness of their programs and
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initiatives. They use data and feedback to continuously improve their approach,
identify areas of success, and solve problems.

Some educational non-governmental educational organizations operate
globally, working in multiple countries to address educational disparities and
provide quality education to underserved populations. They can cooperate with
international organizations, governments and local non-governmental educational
organizations.

Non-profit educational organizations bring diversity, innovation, and flexibility
to the educational landscape. By focusing on specific needs, advocating for change
and working in partnership with various stakeholders, these organizations make a

significant contribution to improving access, quality and equity in education.

References

1. https://science-education.ru/en/article/view?id=15279

2. https://theeducationhub.org.nz/what-is-creativity-in-education/

3. https://psychlearningcurve.org/creative-teaching-and-teaching-creativity

4. https://cyberleninka.ru/article/n/development-of-non-governmental-educational
5. https://studylib.net/doc/8013989/creativity-in-social-work-and-social-work

6. http://pubs.sciepub.com/education/1/11/15/
7.https://www.mbaknol.com/general-business-articles/non-governmental

EFFECTIVE STRATEGIES OF TEACHING READING
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Abstract. This article provides information on seven effective teaching strategies that can be
used in the classroom for better results. If teachers use these beneficial strategies, they will realize
positive changes in their pupils. Furthermore, there are given some scientists’ interesting
researches that they get effective results after using some techniques.

Key words: primary components,researches,choral reading,audio books, vocabulary,
fluency, reading skills.

Annotatsiya.Ushbu magolada o'gitishning yetti samarali strategiyasi hagida ma'lumot
berilgan bo'lib, bu strategiyalarni darsda qo'llash orgali samarali natijaga erishiladi.

272


https://science-education.ru/en/article/view?id=15279
https://theeducationhub.org.nz/what-is-creativity-in-education/
https://psychlearningcurve.org/creative-teaching-and-teaching-creativity-how-to-foster-creativity-in-the-classroom/
https://cyberleninka.ru/article/n/development-of-non-governmental-educational-services-in-the-conditions-of-digital-economy
https://studylib.net/doc/8013989/creativity-in-social-work-and-social-work-education
http://pubs.sciepub.com/education/1/11/15/
https://www.mbaknol.com/general-business-articles/non-governmental-organization-ngo/

Agar o'qtuvchilar bu strategiyalarni darsda go'llasa, o'quvchilarida pozitiv o'zgarishlarni
osongina payqashsa bo'ladi.Bunga qo'shimcha tarzda magolada ba'zi olimlarning tadgigotlari
hagida ma'lumotlar ham mavjud.

Kalit so'zlar:asosiy komponentlar,tadqgiqotlar,audiokitoblar,lug'at boyligi,ravonlik,o'qish
texnikalari.

Teaching a pupil to read is one of the most important functions of the teaching
profession. The ability to read, and read for comprehension, opens up an entire world
of possibilities and opportunities for children to discover new worlds and learn new
concepts. That is why teaching reading is such a high priority. The good news is that
there are many instructional strategies to teach reading that nearly any teacher can
implement. Here are seven of the most popular strategies of teaching reading:

1. READ ALOUD TO STUDENTS.

Read aloud regularly in the classroom and encourage parents to do the same at
home. Reading aloud has many benefits to students, including improving
comprehension, building listening skills and broadening their vocabulary
development. Reading aloud targets the skills of audio learners. Research has shown
that teachers who read aloud motivate students to read. A recent study suggests that
reading out aloud is a valuable tool that can positively impact middle school students'
reading ability[1]

2. CHORAL READING/PARTNER READING.

Choral reading is an exercise where the teacher and class read a text aloud
together in unison. This allows struggling readers to still participate in practice of
reading without embarrassment and it has been shown to improve fluency and
confidence. [1]Partner reading is a small version of choral reading,where students
are grouped together to read a text aloud with a partner, alternating sentences or
paragraphs.

3. IMPLEMENT AUDIO BOOKS.

Using audio books while reading- also known as ear reading- is a great way to
assist struggling readers. While this should not be your primary practice, using audio
books in conjunction with focused phonics instruction has been proven to help
students improve their reading accuracy. And that benefit applies to students across
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all abilities and skill levels. According to psychology today,listening audiobooks
reduces stress and improves mood[2]. Listening to stories,poems and books creates
positive effects in kids.

4. TEACH ACADEMIC ENGLISH.

To teach academic English means teaching general and domain - specific
vocabulary in accordance with a subject or unit. While vocabulary is sometimes
thought of as separate from reading instruction, it is actually an integral part in
improving reading abilities. This has been a proven tactic,especially for English
language learners, but these practices help readers of all levels and backgrounds.

A good place to start is by using some simple but effective ideas suggested by
Paul Nation, a widely respected expert on the subject of vocabulary teaching[3]. He
suggests some useful vocabulary learning exercises that require little or no
preparation.

5. HAVE STUDENTS SUMMARIZE WHAT THEY READ.

As a quick comprehension check, try asking students to write a brief paragraph
summary of what they just read,immediately after they complete the reading task.
Writing summaries helps them to break down large concepts, focus on the most
important details and retain what they read. If a whole paragraph is too much for
some students getting a simple who, what, when,where and how explanation is an
equally effective tactic.

Learning to summarize is one of the most challenging reading strategies for
students to master. Summarizing is the ability to determine the main idea and key
details of what was read and describe them in your own words.[4] When students
are summarizing they must consider the main points of a text while ignoring any
irrelevant information. Summarizing often requires students to consider the
plot,characters,problem,solution and themes of a text..

6. LET STUDENTS CHOOSE THE BOOKS THEY READ.

Students are much more likely to be excited to read when they get the
opportunity to read about something they are interested in. Curate a short list of

options for students and let them pick - this will improve their engagement and create
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enthusiasm about reading. Children who read for pleasure are likely to do
significantly better in school than their peers who rarely read.

Global teacher award-winning Nancie Atwell (2015) also considers reader's
choice,time, and pleasure essential. In her classroom and school (Center for
Teaching and Learning), choice is given:"Kids choose what they read because
children who choose books are more likely to grow up to become adults who read
books. Students who read only a steady diet of assigned titles do not get to answer,
for themselves, the single most important question about book reading:why does
anyone want to?[5]

7. READ TEXTS REPEATEDLY TO SUPPORT FLUENCY.

Allow students to read the same texts multiple times . By doing this, they not
only build fluency, but also build confidence. The more confident they become in
their reading skills, the more likely they will enjoy reading. A critical component of
early literacy is fluency. Reading with fluency in early elementary school allows a
student to find succes in future reading. A student who can not read fluently will
have a limited understanding of the text. This manuscript addresses the importance
of developing fluency and using repeated readings to develop this skill and in
turn,build comprehension. Through repeated readings, students build fluency with
meaningful reading experiences. Studies show that r[6]epeated readings help
students improve their reading at a rate that supports comprehension. Repeated
readings are an effective instructional strategy used in the primary classroom to
develop fluency.
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Abstract. English for Specific Purposes (ESP) is a subfield of English language teaching
that focuses on developing students' language proficiency in specific fields such as medicine, law,
and business. Accurate assessment of ESP proficiency is crucial for learners' success in their
chosen professions. Traditional assessment methods such as multiple-choice tests, essays, and oral
exams have limitations in measuring ESP proficiency. Innovative methods of assessing ESP have
been developed to address these limitations, but a crucial gap remains in the current approaches.
This paper aims to explore this gap in innovative methods of assessing ESP by reviewing the
literature and analyzing the strengths and weaknesses of existing approaches. The review
indicates that innovative methods, such as performance-based assessment, self-assessment, and
portfolio assessment, have advantages over traditional methods. However, the current innovative
methods of assessing ESP have some limitations, such as the subjective nature of performance-
based assessment and the lack of clear criteria for self-assessment and portfolio assessment. To
address the gap in innovative methods of assessing ESP, this paper proposes a framework that
incorporates the strengths of existing approaches while addressing their limitations. The
framework includes the development of clear assessment criteria, the incorporation of multiple
assessment methods, the use of technology to facilitate assessment, and the involvement of
stakeholders in the assessment process. The proposed framework has the potential to improve the
effectiveness of ESP assessment and to better prepare learners for success in their chosen
professions.

Keywords: English for Specific Purposes (ESP), assessment, innovative methods, traditional
assessment, language proficiency, specific fields, literature review, strengths, weaknesses,
framework, performance-based assessment, self-assessment, portfolio assessment, assessment
criteria, multiple assessment methods, technology, stakeholders.

Introduction

English for Specific Purposes (ESP) is a subfield of English language teaching
that focuses on developing students' language proficiency in specific fields such as
medicine, law, and business [1]. ESP courses aim to provide learners with the
language skills they need to succeed in their chosen professions [2]. To assess
learners' proficiency in ESP, traditional assessment methods such as multiple-choice
tests, essays, and oral exams have been used [3]. However, these methods have
limitations in measuring ESP proficiency [4]. Therefore, innovative methods of
assessing ESP have been developed to address these limitations [5]. This paper aims
to explore the crucial gap in innovative methods of assessing ESP by reviewing the
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literature and analyzing the strengths and weaknesses of existing approaches. The
review will lead to the proposal of a framework that incorporates the strengths of
existing approaches while addressing their limitations.

Literature Review

Innovative methods of assessing ESP have been developed to address the
limitations of traditional assessment methods. Performance-based assessment, self-
assessment, and portfolio assessment are some of the innovative methods used in
assessing ESP [6]. Performance-based assessment involves learners performing
tasks that are similar to those they will encounter in their professions. This method
provides learners with the opportunity to demonstrate their language proficiency in
a real-life context [7]. However, performance-based assessment has some
limitations. For instance, it is subjective in nature, and there is a lack of clear criteria
for evaluating learners' performances [8].

Self-assessment is another innovative method used in assessing ESP. Self-
assessment involves learners evaluating their own language proficiency levels. This
method provides learners with the opportunity to reflect on their strengths and
weaknesses and take responsibility for their learning [9]. However, self-assessment
also has some limitations. For instance, learners may overestimate or underestimate
their language proficiency levels [10].

Portfolio assessment is a method of assessing ESP that involves learners
collecting samples of their work over time and reflecting on their learning. This
method provides learners with the opportunity to demonstrate their language
proficiency through various tasks and activities [11]. However, portfolio assessment
also has some limitations. For instance, there is a lack of clear criteria for evaluating
learners' portfolios [12].

Proposed Framework

To address the crucial gap in innovative methods of assessing ESP, this paper
proposes a framework that incorporates the strengths of existing approaches while
addressing their limitations. The proposed framework includes the development of

clear assessment criteria, the incorporation of multiple assessment methods, the use
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of technology to facilitate assessment, and the involvement of stakeholders in the
assessment process.

The development of clear assessment criteria is essential in ensuring the
validity and reliability of assessment results. Clear assessment criteria provide
learners with a clear understanding of what is expected of them and how their
performance will be evaluated [13]. The criteria should be developed in consultation
with stakeholders, including learners, educators, and employers, to ensure that they
reflect the language skills required in specific fields [14].

The incorporation of multiple assessment methods is essential in providing
learners with a comprehensive and accurate assessment of their language
proficiency. Multiple assessment methods provide learners with different
opportunities to demonstrate their language proficiency [15]. For instance,
performance-based assessment can be complemented with self-assessment and
portfolio assessment to provide learners with a comprehensive assessment of their
language proficiency.

The use of technology to facilitate assessment is essential in ensuring the
efficiency and accuracy of assessment results. Technology can be used to develop
and administer assessments, score assessments, and provide feedback to learners
[16]. For instance, computer-assisted language testing can be used to assess learners'
language proficiency in a standardized and objective manner.

The involvement of stakeholders in the assessment process is essential in
ensuring the relevance and practicality of assessment results. Stakeholders,
including learners, educators, and employers, should be involved in the development
and implementation of assessment methods [17]. This involvement ensures that the
assessment methods reflect the language skills required in the specific field of study
and the tasks learners are expected to perform in their future professions.

In conclusion, the accurate assessment of ESP proficiency is crucial for
learners' success in their chosen professions. Traditional assessment methods have
limitations in measuring ESP proficiency, and innovative methods have been

developed to address these limitations. However, a crucial gap remains in the current
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approaches to assessing ESP, which this paper has aimed to explore. Through a
review of the literature and analysis of existing approaches, this paper has proposed
a framework that incorporates the strengths of existing approaches while addressing
their limitations. The proposed framework includes the development of clear
assessment criteria, the incorporation of multiple assessment methods, the use of
technology to facilitate assessment, and the involvement of stakeholders in the
assessment process.

Overall, the proposed framework has the potential to improve the effectiveness
of ESP assessment and to better prepare learners for success in their chosen
professions. Further research is needed to test the effectiveness of the proposed
framework in practice and to refine its components based on feedback from
stakeholders. Nonetheless, it is hoped that this paper has contributed to the ongoing
discussion on innovative methods of assessing ESP proficiency and will inspire

further research and innovation in this field.
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Abstract: English for Specific Purposes (ESP) is a specialized approach to language
teaching that focuses on the specific language needs of learners in a particular field or profession.
Designing and developing modern textbooks for ESP courses is a crucial aspect of effective
language instruction. This article explores the research of scientists concerning the importance
of ESP and the steps in designing and developing textbooks as well as activities and exercises
involved in ESP courses.

Keywords: ESP, material designing and developing, language teaching, specific language
needs, authentic materials, professional context, particular field or profession, activities and
exercises.

English for Specific Purposes (ESP) is a term used to describe the teaching and
learning of English language skills that are tailored to meet the specific needs of
learners in a particular field or profession. One of the most important reasons why
ESP is important is that it can help learners to develop the language skills that are
most relevant to their specific field or profession. By focusing on the vocabulary,
grammar, and communication strategies that are most commonly used in their area
of work, learners can become more confident and effective communicators, and can

better understand and engage with the content and context of their work.

280


mailto:shaxakimova65@gmail.com

Another reason why ESP is important is that it can help learners to develop the
language skills that are most relevant to their career goals. By focusing on the
language skills that are most in demand in their field or profession, learners can
increase their employability and career prospects, and can better position themselves
for success in their chosen field. ESP has been used to improve communication
between engineers and non-engineers, leading to more effective collaboration and
problem-solving. Here are some definitions of ESP from different sources, which
confirm the necessity of designing and developing specific ESP materials for
students of different targeted spheres of life.

According to Hutchinson and Waters, ESP is "an approach to language
teaching in which all decisions as to content and method are based on the learner's
reason for learning."(1). ESP is "an approach to language teaching in which the
content and methodology of the course are determined by the learners' needs and
interests, and the language is taught in a way that is relevant to their professional or
academic goals.” (2). Robinson (1991) defines ESP as "the teaching of English to
students who need it for a specific purpose, such as business, science, technology,
or academic study." (3). Swales (1990) defines ESP as "the study of language and
communication in the context of a particular discipline, occupation, or area of
interest.” (4). According to Basturkmen (2010), ESP is "an approach to language
teaching that focuses on the specific language needs of learners in a particular field
or profession and aims to develop their language skills in a way that is relevant to
their professional or academic goals."

All the above-mentioned authors emphasize that ESP is an approach to
language teaching that focuses on the specific language needs of learners in a
particular field or profession and aims to develop their language skills in a way that
is relevant to their professional or academic goals.

Research has shown that ESP can be an effective tool for improving
communication and outcomes in a wide range of professional contexts. For example,
studies have shown that ESP can be used to improve communication between

healthcare professionals and patients, leading to better health outcomes.
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Similarly, ESP has been used to improve communication between engineers
and non-engineers, leading to more effective collaboration and problem-solving (2).

Another reason why ESP is important is that it can help learners to develop the
language skills that are most relevant to their career goals. By focusing on the
language skills that are most in demand in their field or profession, learners can
increase their employability and career prospects, and can better position themselves
for success in their chosen field.

ESP can also be an important means of promoting intercultural communication
and understanding. By learning the language skills and communication strategies
that are most commonly used in a particular field or profession, learners can better
understand and engage with the cultural norms and values that underpin that field or
profession, and can better navigate the complex social and cultural dynamics of their
work.

Material design in ESP refers to the creation of learning materials that are
tailored to the specific needs and language demands of learners in a particular field.
In this section, we will provide an example of material design for English for
Specific Purposes (ESP) in the field of ICT and suggest some activities to use with
the materials. The materials used in English for Specific Purposes (ESP) teaching
should be designed and developed to meet the specific needs of learners in their
professional fields. The materials should be relevant, up-to-date, and authentic. They
should also be organized around the learners' language needs and include a variety
of activities and exercises that promote language acquisition and development.

When designing materials for ESP, it is important to consider the language
skills and vocabulary that are specific to the learners' profession. For example, a
business ESP textbook should include business terminology and concepts, while a
law ESP textbook should include legal terminology and case studies. The materials
should also reflect current practices and trends in the learners' profession. The
learning materials for ESP in the ICT sphere should cover the specific language
needs of learners in this field. The materials should be relevant to the learners' job

roles, and should include vocabulary, grammar, and functional language structures
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that are commonly used in ICT settings. The materials should also be authentic and
up-to-date, and should provide learners with opportunities to practice different
language skills in context.

Designing and developing modern textbooks for ESP courses requires careful
planning and consideration of the specific needs and goals of the learners. Here are
some steps that can be taken to create effective ESP textbooks:

1. Conduct a needs analysis: Before designing the textbook, it is important to
conduct a needs analysis to determine the specific language needs of the learners in
their field or profession. This can be done through surveys, interviews, or focus
groups.

2. Define learning objectives: Based on the needs analysis, define clear and
measurable learning objectives that are relevant to the learners' goals and needs.

3. Choose relevant topics and materials: Select topics and materials that are
relevant to the learners' field or profession, and that will help them achieve the
learning objectives. This can include authentic texts, case studies, and examples
from real-world situations.

4. Incorporate multimedia and technology: Use multimedia and technology to
enhance the learning experience, such as videos, audio recordings, and interactive
exercises.

5. Provide opportunities for practice and feedback: Include activities and
exercises that provide opportunities for learners to practice using the language in
context, and provide feedback to help them improve their skills.

6. Include assessment tools: Develop assessment tools that align with the
learning objectives, and that provide learners with feedback on their progress.

7. Consider cultural and linguistic diversity: Take into account the cultural and
linguistic diversity of the learners, and ensure that the materials and activities are
inclusive and accessible to all.

8. Continuously evaluate and revise: Continuously evaluate the effectiveness
of the textbook, and revise it as needed based on feedback from learners and

instructors.
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As mentioned above, designing and developing modern textbooks for ESP
courses requires careful planning and consideration of the specific needs and goals
of the learners. This includes conducting a needs analysis, defining learning
objectives, choosing relevant topics and materials, incorporating multimedia and
technology, providing opportunities for practice and feedback, including assessment
tools, considering cultural and linguistic diversity, and continuously evaluating and
revising the textbook.

The activities and exercises in ESP materials should be designed to encourage
learners to use the language in context and to develop their communicative skills.
They should also be varied and engaging to maintain learners' interest and
motivation. Activities can include role-plays, case studies, simulations, and
discussions.

Visual aids are also an important aspect of ESP materials. They can help
learners understand complex concepts and reinforce their understanding of the
language. Visual aids can include diagrams, charts, graphs, and photographs. The
use of multimedia resources such as texts on specialty, videos and audio recordings
can also enhance the learning experience. The following activities could be used
with the materials:

1. Case Studies: Case studies are an effective way to introduce learners to real-
life business scenarios and to provide them with opportunities to analyze and discuss
different situations. Learners can work in pairs or small groups to discuss different
aspects of each case study, such as the main problem, possible solutions, and
recommendations.

2. Role Plays: Role plays simulate real-life situations and allow learners to
practice their language skills in a safe and supportive environment. Learners can
work in pairs or small groups to prepare and perform role plays related to different
work situations, such as negotiations on IT projects and software product sales, calls
and conversations with clients, or customer service interactions.

3. ICT Skills: ESP learning materials should include activities that focus on

teaching learners the various language and communication skills that are essential
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in ICT, such as making presentations, writing formal emails, and conducting
meetings. These activities could include analyzing sample texts, writing and editing
drafts, and providing feedback and peer review.

4. ICT Vocabulary and Grammar: Materials should include a focus on
vocabulary and grammar that are important in ICT settings, such as common ICT
jargon, idiomatic expressions, phrasal verbs, and the use of modals and conditionals
in ICT settings. Activities could include matching, gap fill, and sentence completion
activities that focus on these language areas.

Material design in ESP for ICT should focus on incorporating relevant and
authentic materials that provide learners with opportunities to practice different
language skills and communication styles, depending on their job roles. The
materials should encourage active learner participation and provide a range of
activities that simulate real-life business situations. By using a variety of activities,
teachers can help learners to develop the language and communication skills they
need to be successful in the business world. Ultimately, materials design that
incorporates authentic, relevant, and up-to-date materials will help learners to
achieve their learning goals much more effectively.

Materials should be designed based on the needs and requirements of the target
learners. The author should develop a clear understanding of the discipline or field
in which the learners are interested and the language-related skills and knowledge
they need to acquire. A specialist in ESP and author of several ESP textbooks
emphasize the importance of conducting relevant research to determine the needs
and expectations of the target learners before starting the textbook development
process. This research could involve conducting surveys, focus groups, or interviews
with the target learners or professionals in the field. (6)

A series of textbooks, training manuals, educational methodical manuals, and
dictionaries related to the field for students of the ICT field has been created by the
professors of the Department of foreign languages of Tashkent University of
Information Technologies named after Muhammad al-Khorazmi. This educational

literature serves as an optimal tool for improving the English language skills of
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students studying in the field of ICT, including textbooks “English in E-Commerce”
by A. Sharipova, “English in Cyber security” by D. Abduvakhabova, “English for
wireless communication” by M. Shakhakimova, “Guide to the World of television”
by Safarova, and “English-Uzbek-Russian dictionary.(Military)” by D.Karimova.
All these textbooks, manuals and dictionaries have a certificate of passing by the
Coordinating Council under the Ministry of Higher and Secondary Special
Education, which indicates the correspondence of these materials to the
requirements for designing and developing materials for ESP students.

In conclusion, designing and developing materials for English for Specific
Purposes requires careful consideration of the learners' needs and objectives. The
content should be relevant to the learners' profession, up-to-date, and reflect current
practices and trends. The structure of the materials should be organized around the
learners' language needs, and it should include a variety of activities and exercises
that promote language acquisition and development. Visual aids and multimedia
resources can also enhance the learning experience. With these considerations in
mind, ESP literature can be an effective tool for language teaching and learning.

Thus, designing and developing materials for ESP students may be a niche
area of language learning, there is evidence to suggest that it may be an important
tool for enhancing communication and improving outcomes in a wide range of
professional contexts. By focusing on the language skills that are most relevant to
their field or profession, learners can become more effective communicators,
increase their employability and career prospects, and better navigate the complex

social and cultural dynamics of their work.
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Abstract.Meeting the needs of learners is an essential aspect of English for Specific
Purposes (ESP) material development. This paper investigates the role of needs analysis in the
process of creating effective ESP materials that cater to the specific needs of learners. The study
explores the theoretical and practical aspects of needs analysis, including its purpose, process,
and tools. It also examines how needs analysis can be used to develop ESP materials that are
tailored to the linguistic and communicative needs of learners in specific contexts. The paper
provides a critical analysis of the literature on needs analysis and ESP material development,
highlighting the challenges and opportunities in this area of research. The findings of the study
suggest that needs analysis is a crucial first step in the process of developing effective ESP
materials that meet the diverse needs of learners. The paper concludes with recommendations for
future research on this topic, emphasizing the need for more empirical studies that investigate the
effectiveness of needs analysis in ESP material development.
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Introduction

English for Specific Purposes (ESP) is a specialized area of English language
teaching that focuses on meeting the specific linguistic and communicative needs of
learners in specific contexts. To develop effective ESP materials, it is essential to
identify and cater to the learners' specific needs. Needs analysis is a vital tool for
achieving this goal. Needs analysis involves identifying the learners' linguistic and
communicative needs, analyzing the language they need to perform specific tasks,

and determining the context in which they will use English [1].
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This paper investigates the role of needs analysis in ESP material development.
It explores the theoretical and practical aspects of needs analysis, including its
purpose, process, and tools. It also examines how needs analysis can be used to
develop ESP materials that are tailored to the linguistic and communicative needs of
learners in specific contexts. The paper provides a critical analysis of the literature
on needs analysis and ESP material development, highlighting the challenges and
opportunities in this area of research.

Purpose of Needs Analysis

Needs analysis is a process of gathering information about learners' needs,
expectations, and goals [2]. The primary purpose of needs analysis in ESP material
development is to ensure that the materials meet the specific linguistic and
communicative needs of the learners [3]. By identifying the learners' needs,
materials can be tailored to the learners' requirements, making them more relevant
and effective. The identification of learner needs can also help to set achievable
learning objectives and determine the most appropriate methods of assessment.

Process of Needs Analysis

The process of needs analysis involves several steps, which include identifying
the target learners, identifying their goals and objectives, determining their current
proficiency level, and identifying the language tasks they need to perform in their
specific contexts [4]. The process also involves identifying the learners' learning
styles and preferences, as well as any constraints or limitations they may have.

Tools for Needs Analysis

Various tools and techniques can be used for needs analysis, such as
questionnaires, interviews, observations, and focus groups [5]. Each tool has its
strengths and weaknesses and should be chosen based on the specific context and
the learners' needs. For instance, questionnaires can be used to gather data from a
large number of learners in a short period. Interviews, on the other hand, can provide
more detailed information about learners' needs and preferences. Observations and
focus groups can provide insight into the learners' behavior and interaction in

specific contexts.
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Tailoring ESP Materials to Learner Needs

Once the needs analysis is complete, the next step is to use the information
gathered to develop ESP materials that are tailored to the learners' specific needs [6].
The materials should be designed to address the language tasks identified in the
needs analysis and should be relevant to the learners' specific context. The materials
should also be engaging and challenging enough to motivate learners to learn and
practice their English.

Contextual Needs in ESP Material Development

Contextual needs are an essential aspect of ESP material development.
Contextual needs refer to the specific language, communication, and cultural
demands of the learners' target context [7]. These demands can be influenced by
factors such as the learners' profession, their academic level, and their cultural
background. To develop effective ESP materials, it is essential to take these
contextual needs into consideration. For instance, if the learners are medical
professionals, the materials should be designed to address their specific language
and communication needs in a medical context.

Effectiveness of Needs Analysis in ESP Material Development

Several studies have investigated the effectiveness of needs analysis in ESP
material development. A study by Kumaravadivelu [8] found that needs analysis is
a crucial first step in the process of developing effective ESP materials that meet the
diverse needs of learners. The study found that by tailoring materials to learners'
needs, learners were more motivated to learn and were more successful in achieving
their learning objectives.

Another study by Basturkmen, Loewen, and Ellis [9] found that needs analysis
can lead to a more successful transfer of language learning to the learners' target
context. The study found that learners who received materials tailored to their needs
were more successful in using the language in their specific context compared to
learners who received generic materials. These findings suggest that needs analysis
is an effective tool for developing ESP materials that cater to the learners' specific

needs and context.
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However, despite the benefits of needs analysis, there are also challenges
associated with this process. One challenge is the time and resources required to
conduct a thorough needs analysis. Needs analysis can be time-consuming,
particularly when using methods such as interviews and observations that require
significant preparation and analysis. Another challenge is ensuring that the needs
analysis is comprehensive and includes all relevant aspects of the learners' needs.

Moreover, there is also a risk of oversimplifying or generalizing the learners'
needs in the needs analysis process. Needs analysis can be affected by the biases and
assumptions of the researcher or the teacher conducting the analysis [10]. This can
result in the identification of superficial needs or the overlooking of important needs.

Conclusion and Recommendations for Future Research

In conclusion, needs analysis is a crucial tool for developing effective ESP
materials that meet the diverse needs of learners. It involves identifying the learners'
linguistic and communicative needs, analyzing the language they need to perform
specific tasks, and determining the context in which they will use English. Needs
analysis can help to tailor materials to learners' requirements, set achievable learning
objectives, and determine appropriate methods of assessment.

However, there are also challenges associated with needs analysis, such as the
time and resources required, the risk of oversimplifying or generalizing learners'
needs, and the potential biases of the researcher or teacher conducting the analysis.
Therefore, it is essential to conduct needs analysis with caution and to ensure that it
Is comprehensive and includes all relevant aspects of the learners' needs.

Future research in this area should focus on investigating the effectiveness of
needs analysis in ESP material development in different contexts and with different
learner populations. This research should use empirical methods to evaluate the
effectiveness of needs analysis in meeting learners' needs, including the impact of
tailored materials on learners' motivation, engagement, and learning outcomes.
Additionally, future research should explore innovative ways of conducting needs
analysis that are less time-consuming and resource-intensive while still providing

reliable and valid data.
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In conclusion, meeting the needs of learners is crucial for effective English for
Specific Purposes (ESP) material development. Needs analysis is a vital tool for
identifying learners' specific linguistic and communicative needs, determining their
current proficiency level, and developing tailored ESP materials that address their
contextual needs. The process of needs analysis involves identifying the target
learners, their goals and objectives, and the language tasks they need to perform in
their specific contexts. Various tools and techniques, such as questionnaires,
interviews, observations, and focus groups, can be used for needs analysis. Tailoring
ESP materials to learners' needs, ensuring contextual needs are considered, and using
needs analysis can lead to more motivated and successful learners. Challenges such
as time and resource constraints and ensuring a comprehensive needs analysis exist.
Further empirical research is recommended to investigate the effectiveness of needs

analysis in ESP material development.
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Abstract. Individual learning is a concept that has gained significant traction in recent
years, especially with the increasing integration of digital technologies in the education sector. As
more and more students are turning to online courses and digital resources to support their
learning, it is becoming increasingly important to understand the benefits of individual learning
in a digitally integrated environment. In this article, we will explore some of the key advantages
of individual learning in a digital context, drawing on the latest research in the field.
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Introduction.

The digital era has brought about a significant shift in the way we learn and
acquire knowledge. With the rise of the internet and technological advancements,
individuals have access to an abundance of information and resources at their
fingertips. However, this abundance of information can also be overwhelming and
can make it difficult for learners to navigate and filter through the noise to find what
is relevant and useful to them. To overcome this challenge, there is a growing
emphasis on individual learning in the digital era. This approach recognizes that each
learner has unique needs, interests, and learning styles, and therefore requires a
personalized approach to their education. It involves empowering learners to take
control of their own learning journey, to set their own goals, and to choose the
resources and tools that best suit their needs.

Individual learning in the digital era also emphasizes the importance of
continuous learning and upskilling, given the rapid pace of technological change and
the need to stay relevant in the job market. By embracing individual learning,
learners can take charge of their education and develop the knowledge and skills
they need to succeed in an ever-changing world.

There are many reasons why someone might choose to become an individual

learner. Some may be seeking to improve their career prospects, while others may
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be interested in traveling or communicating with friends and family members who
speak a different language. Regardless of the motivation, individual learners have a
number of advantages over those who rely on traditional learning environment.

The important key advantage of individual learning in a digitally integrated
environment is the ability to customize learning experiences to suit individual needs
and preferences. Digital technologies, such as adaptive learning systems and
personalized learning platforms, enable learners to receive tailored content and
feedback based on their unique learning styles, interests, and goals. This
personalized approach to learning can help to improve engagement and motivation,
leading to better learning outcomes.

One more advantageous side of individual learning in a digital context is the
flexibility it offers. Due to the accessibility of digital learning resources, students are
able to do their coursework whenever and wherever they choose. For students who
also need to fulfill professional or family obligations, this might be extremely
helpful. Digital tools can also facilitate asynchronous communication and teamwork,
allowing students to connect with friends and teachers from all around the world
regardless of time zones or physical location.

Digital technologies can also enhance the learning experience by providing rich
multimedia content, such as videos, interactive simulations, and virtual reality
environments. These resources can help to make complex concepts more accessible
and engaging and can provide learners with hands-on experience that might not be
possible in a traditional classroom environment.

Finally, individual learning in a digitally integrated environment can help to
promote lifelong learning and self-directed learning skills. By giving learners greater
control over their own learning experiences, digital technologies can encourage them
to take ownership of their learning and develop the skills needed to continue learning
outside of formal educational settings.

In conclusion, personalized learning experiences, increased flexibility, better
multimedia content, and the development of lifetime learning skills are just a few

advantages of individual learning in a digitally integrated environment. Individual
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learning will probably become more and more crucial for students of all ages and
backgrounds as digital technologies develop and are integrated more deeply into the
educational system. We can better assist learners in reaching their educational
objectives and putting themselves in a position to succeed in the twenty-first century

by recognizing the benefits of individualized learning in a digital environment.
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Abstract.The article considers issues based on the prospects of the credit module system of
language teaching. The credit-modular system allows you to push out the goals and objectives of
the Bologna Declaration. Under the "module,” the author understands an independent,
autonomous learning, and complete unit of the educational process, aimed at mastering certain
competencies. A credit (credit unit) is considered a unit for assessing labor costs for each module
within the framework of modular technology.
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Nowadays, the goal of teaching a foreign language is the successful activity in
the upcoming subject, professional and social situations, for the ability to be
autonomous, independently design educational trajectory, and carry personal
responsibility for the results and quality of their education.

Accordingly, we consider the credit-module system as a model for building an

educational program for bachelors, contributing to the formation of key
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competencies. By “module” we mean an independent, autonomous learning and
complete unit of the educational process, aimed at mastering certain competencies.
Labor costs for the development of each module are estimated in relation to the total
labor costs for the development of the entire training program.

The experience of our work shows that the credit-modular approach, together
with the “consciously communicative approach, which combines the systematic
mastering of the material in isolation from the natural language environment and the
use of different types of conditional situations that simulate communication or
communication in various areas - household, business, professional” helps to solve
many problems.

The modular approach allows for the democratization of the educational
process, predetermines greater freedom in teaching and learning, and provides a
legal basis for teachers' actions in choosing programs, ways, means, techniques, and
teaching methods. The modular approach provides the opportunity to individualize
the learning process. Curricula and programs are built taking into account the
individual needs and abilities of students. Today, the issue of performing discipline
of trainees is acute. A higher school, where students are as active as possible only
during examination sessions, rather contributes to the formation of the habit of
emergency work, rather than transforming it into something more consistent with
the requirements of a post-industrial society.

The principle of modularity or a modular approach contributes to a more
efficient management of all educational processes. If we talk about the organization
of management of the educational process, from the position of a teacher-
methodologist, then the following processes can be identified as priorities: planning,
methodological support, implementation, evaluation and control, and reporting. We
consider the modular organization of the educational process as a factor that
increases educational autonomy - the student's ability to independently make
decisions “Where? What? How?” to learn, to design their own educational

trajectory, and also as a factor that brings up high-performance discipline.
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When designing a modular system, it is necessary to perform the following
steps:

1) Setting goals and objectives for training. 2) Definition of results, i.e. a set of
competencies that will be formed as a result of the module. What the student will
know, understand, be able to do, and be able to do. 3) Determination of the content
of the module - how much material the student must master in order to acquire the
required competencies, the definition of relevant topics, genre varieties of texts,
situations of communication, and communication (situations that are mini models of
real communication). 4) The choice of educational technologies in what forms the
content will be broadcast, and what teaching methods will be used, due to which the
student will be able to master the competencies. 5) Determining the number of
classroom and independent hours, and the duration of training. The ratio of
classroom and independent work of the student. 6) Formulation of input
requirements for the module, i.e. what competencies the student should already have
formed in order for him to successfully cope with the content. 7) Definition of a
management system - forms of control, monitoring, and rating. 8) Definition of
criteria and parameters for evaluation. 9) Content of the control measure.

Let us dwell in more detail only on the goals. When designing the modules, we
identified the following learning objectives: 1) Learning goal: to prepare for further
learning and activities in an intercultural, interprofessional community. 2)
Communication goal: to teach to establish and maintain professional and personal
relationships through the exchange of experience, information, ideas, opinions, and
plans.3) Cognitive goal: to teach how to group information according to given
parameters. 4) Affective goal: to develop a sense of confidence in using the English
language.

The purpose of the module, the content, the technologies used, the forms of
control, the criteria for evaluating oral and written works, the mechanism for
grading, the “price” of the entire module or each individual map in credits, i.e.

everything related to the organization of the educational process within the module
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should be described, presented in the information system and available to students
at any time.

In conclusion, each module is aimed at obtaining the required
result/competence, which can be acquired through systematic work and constant
training. Only systematic and regular work during the module, the implementation
of all current and intermediate work, and then participation in the control event allow

you to get a positive assessment and a certain number of credits.
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THE ROLE OF THE STUDENTS' INTERCULTURAL
COMMUNICATIVE COMPETENCE IN
ENGLISH LANGUAGE LEARNING
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Abstract.This thesis addresses the lack of development in the formation of intercultural
competence among students studying English at all levels of higher education. The study focuses
on the educational potential of foreign language proficiency in preparing future professionals for
the global economy, specifically those engaged in international contacts. The research highlights
the importance of incorporating a cross-cultural component into language teaching to foster a
creative and highly professional individual capable of intercultural communication. The study
also emphasizes the need to understand cultural and gender characteristics for better mutual
recognition. Interviews, conversations, and observations with students reveal a limited
understanding of the intercultural aspect of English language instruction, indicating a gap
between the requirements of practice and the existing reproductive model of language teaching.
Contradictions between student interests, university programs, and teacher reluctance to adopt
new interactive teaching methods further compound the issue. The research emphasizes the need
for new forms and methods of teaching business English that integrate the intercultural aspect
into the curriculum. Various exercises are proposed to enhance intercultural competence, such as
those addressing linguistic, cultural, and professional aspects. Content and Language Integrated
Learning (CLIL) is identified as an effective approach to develop language and subject knowledge
simultaneously, fostering critical and analytical thinking. The study underscores the importance
of including intercultural components in language teaching, as communication involves more than
verbal exchange and encompasses cultural understanding, etiquette, and non-verbal expressions.
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The relevance of the study is due to the lack of development of the problem of
the sequence and continuity of the formation of intercultural competence of students
in teaching English at all levels and stages of higher education, the incomplete study
of the developing and educational potential of a foreign language in the professional
training of future specialists for the world economy, whose work is directly related
to international contacts.

One of the proper ways to achieve the tasks facing modern education can be
education aimed at the formation of a creative highly professional personality, ready
for intercultural communication, as well as the inclusion of a cross-cultural
component in the process of teaching a foreign language.

Therefore, it is no coincidence that intercultural issues are currently in the focus
of serious research. In this regard, it is extremely important to be able to determine
the cultural and gender characteristics of people in order to better understand each
other and achieve mutual recognition.

Intercultural communication is a process of communication between
representatives of different nations, different languages and cultures, so-called
intercultural dialogue. The main condition for such dialogue is the formation of at
least a bilingual personality. Intercultural communication assumes equal cultural
interaction of representatives of various linguacultural communities, taking into
account their originality and originality, which leads to the need to identify the
universal on the basis of comparison of foreign and native cultures [1].

Interviews of senior students, conversations with junior students, observations
of the educational process revealed the fact that most students have a rather narrow
understanding of the intercultural aspect of the content of teaching English. Of the
54 students who participated in interviews and conversations, only 22 considered
the study of business and professional ethics by means of the English language an

integral part of the learning process. 14 students with practical skills of working in
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firms and in foreign companies noted the crucial importance of knowledge about
national and cultural differences in behavior, communication manners, customs and
traditions between Uzbek businessmen and representatives of other cultures.

It is no coincidence that among the qualification characteristics of young
professionals who graduated from, for example, economic universities, business
leaders highlight the ability to establish long-term relationships with foreign partners
by means of a foreign language, business ethics and culture of communication,
efficiency in solving professional problems, mobility and readiness for continuous
professional development in the professional activities.

Therefore, it becomes obvious that today there are a number of contradictions:

— between the increasing requirements of practice for the level of preparation
of students of universities in the field of a foreign language and intercultural
communication and the existing reproductive model of teaching English, which does
not implement the intercultural aspect of the content of teaching foreign languages;

— personal interests of students in mastering the English language as a means
of intercultural communication and the content of the university program of teaching
foreign languages, which does not provide for the formation of intercultural
competence;

— the needs of universities in the search for modern approaches to organizing
the educational activities of students in mastering a foreign language and
intercultural communication and the unwillingness of teachers to use new interactive
methods of teaching a foreign language and intercultural communication [2].

Despite the variety of scientific studies devoted to the formation of intercultural
competence of students in the context of the increasing role of a foreign language as
a means of intercultural communication, the problem of introducing new forms and
methods of teaching focused on the implementation of the intercultural aspect of the
content of teaching business English remains little studied.

The intercultural competence of a linguist-bachelor includes a set of specific

knowledge, skills and intercultural relations that make up its cognitive, strategic and
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affective components, as well as a number of professional and methodological
intercultural skills that allow the teacher to form students' intercultural competence.

In order to teach a foreign language effectively from the point of view of
intercultural communication, it is necessary to create an atmosphere of lively and
natural communication in language classes that imitates real life situations, to use
foreign languages in a professional subject field actively. These can be scientific
discussions in a foreign language with the involvement of foreign experts,
summarizing and discussing the results of theoretical and practical research from
foreign sources, reading individual subject courses in foreign languages,
participating students in international conferences, working as an interpreter, which
leads to direct contact with representatives of other countries. It is necessary to
develop extracurricular forms of communication: clubs, circles, open lectures in
foreign languages, scientific societies of interest in a multinational students’
community .

The formation of intercultural competence can be provided by a set of
exercises, which is built in the form of a hierarchical system in accordance with the
stages of work on a sounding text (pre-text, text, and post-text) and includes:

— exercises to remove lexico-grammatical, linguistic and cultural difficulties;

— exercises to test a detailed understanding of the content;

— exercises for cultural enrichment of students' speech practice: general
cultural, linguistic and cultural studies, cultural studies-oriented exercises, as well
as professionally-oriented exercises, including those of a reflexive nature [3].

The methodological dominant of the set of exercises are tasks aimed at cultural
enrichment of students' speech practice.

Proficiency in a foreign language implies communication in this foreign
language, that is, the presence of a formed foreign language communicative
competence in a person. However, as you know, communication implies not only
the verbal exchange of information or the satisfaction of one's communicative
intention, but also the exchange of emotions, behavioral reactions, and cultural
meanings.
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Currently, scientists have found that teaching foreign languages as a means of
communication is not possible without the inclusion of a cultural component in the
learning process. Any language is a carrier of a certain culture, containing its
features. Possession of foreign language communicative competence at a high level
IS not a guarantee of successful intercultural communication if the participants do
not have knowledge about the culture of the country of the language is being studied
and about the principles and laws of intercultural communication. Accordingly,
teaching a foreign language and intercultural communication skills should be a
single process. [4].

In modern conditions, teaching a foreign language should provide to develop a
direct connection between a foreign language and a subject of specialty.
Synchronization of learning a foreign language and a special subject develops the
skill of thinking in a foreign language, speeds up the learning process, creates a
powerful motivational mechanism, and creates conditions for intercultural
communication.

Content and Language Integrated Learning allows students to form and
consolidate language and subject knowledge, skills and abilities and find the shortest
and most natural ways to create powerful motivation and motivating factors. In other
words, subject-language integrated learning is a didactic approach that makes it
possible to form competencies in a foreign language in a single educational context
with a subject field.

This educational approach makes it possible not to be limited only to the
formation of linguistic competencies, but also significantly to expand the intellectual
range and, as a result, contribute to the development of critical and analytical
thinking. At the same time, as pedagogical practice shows, the student's analytical
work in the professional plane is supplemented by his or her intellectual efforts to
develop and formulate his or her position on this problem in a foreign language. The
ability to compare concepts is expressed in different languages to expand the

analytical resources and brings the student to a higher educational level in general.

301



Realizing the importance of including an intercultural cultural component in
the process of teaching a foreign language, it is necessary to point out that teaching
people to communicate and the ability to formulate their thoughts in a foreign
language, and not just understand foreign speech, is a difficult task, complicated by
the understanding that communication is not limited to verbal process.

A number of factors influences on its effectiveness: the conditions and culture
of communication, the rules of etiquette, knowledge of non-verbal forms of
expression as facial expressions and gestures, the presence of deep background
knowledge [5].

Along with subject-language integrated education, familiarization of students
within the framework of language training with the best examples of foreign
classical and modern fiction has no less opportunities for achieving the above goals.

Teaching with foreign language works of art is mainly addressed to the spiritual
and emotional side of the students, which gives them the opportunity to come to a
deep understanding of a different culture. It, as a rule, creates conditions for the
implementation of the principle of developing learning.

True comprehension of a foreign language is manifested only when the student
is able to formulate his own thought or even think in a foreign language. In other
words, there is motivated speaking and critical comprehension of what students have
read.

Obviously, this type of approach significantly enhances the role of the teacher,
who must have a set of necessary knowledge and methods to teach students how and
when to communicate. The teacher must follow the most important methodological
principle - work with students on the basis of equal partnership.

The main task is to formulate a problematic and methodically thought-out
question, to build its discussion according to the “controlled freedom” formula,
when the teacher participates in the discussion on an equal footing with the students,
setting the right direction for the lesson. Such approach can stimulate the student to
a creative perception of the learning process, self-regulation and autonomy in the

acquisition of knowledge, readiness to constructively discussion.
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Scientific and technological progress and the efforts of the intelligent and
peaceful part of humanity open up new opportunities, types and forms of
communication, the main condition for the effectiveness of which is mutual
understanding, dialogue of cultures, tolerance and respect for the culture of

communication partners.
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During the period of Globalization and integration processes that are currently
taking place in the world, in modern society there is a need for competitive
specialists who are ready to communicate in a professional foreign language of their
specialty. Now knowledge of a foreign language provides an increase in the level
professional competence of a specialist. Therefore, the question of how to teach a
professionally oriented foreign language is quite relevant today.

In modern methodology, teaching foreign languages not only at school, but also

at a higher educational institution, now the main emphasis is placed on the formation
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of communicative competence. Communicative competence can be defined as “the
ability of a specialist to communicate in the process of performing various legal
actions and decisions tasks based on specially formed knowledge and skills”. The
goal of any professional education is to achieve a future specialist of high level
professional competence. But in order for this goal to be achieved and realized, it is
necessary to have an appropriate competent and clear preparation at the university
[1].

Today it is important to take a fresh look at the learning process in general and
foreign language teaching in particular. Awareness of the fact that knowledge of
foreign language becomes an effective tool to achieve the professional success of
modern specialists. Enhances the significant role of the linguistic components of
higher education in a non-linguistic university, and it is quite obvious that the
modern vision of language learning in a non-linguistic university as part of the
educational paradigm of higher education is absolutely outdated.

As the practice of teaching a foreign language for students of non-linguistic
specialties shows, the level of proficiency in oral foreign language professional
communication by future specialists in the field of professional communication turns
out to be inappropriate, it does not ensure students' readiness for active interaction
with a professional foreign language environment. Graduates can read literature in
their specialty, reproduce memorized topics, but find it difficult to express their
thoughts in a foreign language, to participate in professional communication in a
foreign language freely [2].

The article is devoted to the problem of professionally oriented teaching of a
foreign language to students of non-linguistic specialties. The relevance of this topic
is due to the fact that now modern society requires competitive professionals who
are able to communicate at a high professional level, in a foreign language in their
specialty. It is important to form and develop communicative skills among students
of a non-linguistic university that would allow them to implement professional

contacts in a foreign language in various professional situations.
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This article focuses on the principles of professionally oriented teaching a
foreign language, showing methodological techniques aimed at implementing these
principles of learning. Professionally oriented teaching of a foreign language in a
non-linguistic university requires a new approach to the selection of content. It
should be focused on the latest achievements in a particular area of human activity,
timely reflect scientific achievements in areas that directly affect the professional
interests of students, and provide them with an opportunity for professional growth.

Thus, it would be legitimate to consider the content of teaching a foreign
language as a set of what students must learn in the learning process so that the
quality and level of foreign language proficiency correspond to their needs and
goals, as well as the goals and objectives of this level of education. The selection of
content is intended to promote diversity and holistic formation of the student's
personality, preparing them for future professional activities.

The term “professional-oriented learning™ is used to refer to the process of
teaching a foreign language, aimed at reading literature in the specialty, studying
professional vocabulary and terminology, and, more recently, at communication in
the field of professional activity [3].

Professionally oriented is understood as training based on taking into account
the needs of students in learning a foreign language, dictated by the characteristics
of the future profession. The essence of professionally oriented teaching of a foreign
language lies in its integration with special disciplines in order to obtain additional
professional knowledge and form professionally significant personality traits.

Professional-oriented teaching of a foreign language is currently recognized as
a priority in the renewal of education. Foreign language communication is becoming
an essential component of the professional activities of specialists, and the role of
the discipline "foreign language™ for students is significantly increasing in their
professional activities.

An analysis of pedagogical and scientific and methodological sources showed
that there are countless methodological directions and technologies for teaching a

foreign language at non-linguistic faculties of universities. At present, the task is not
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only to master communication skills in a foreign language, but also to acquire special
knowledge in the chosen specialty.

The psychological and pedagogical conditions for professionally oriented
teaching of a foreign language at a university are:

— formation of professional motivation for learning a foreign language;

— implementation of interdisciplinary connections of a foreign language
with general professional and general humanitarian disciplines;

— formation of elements of information culture by means of new information
and communication technologies and a foreign language;

— achievement of foreign language communicative competence;

— practical use of a foreign language in professional activities;

— development of the needs for constant self-education [4].

The content of teaching a foreign language must include language materials
(phonetic, lexical, grammatical, spelling); spheres of communicative activity, topics,
situations, speech material, taking into account the professional orientation of
students; a system of knowledge of national and cultural characteristics and the
realities of the country of the language being studied.

Thus, professionally oriented learning is understood as learning based on taking
into account the needs of students in learning a foreign language, dictated by the
characteristics of the future profession that require its study. A modern
professionally-oriented approach to teaching a foreign language involves the
formation of students' ability to communicate in foreign languages in specific
professional, business, scientific fields and situations, taking into account the
characteristics of professional thinking, while organizing motivational and orienting
research activities.

The sphere of communication is understood as a set of homogeneous
communicative situations characterized by the same type of speech stimulus, the
relationship between communicants and the environment of communication.

Foreign language communication can take place both in official and informal forms,
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during individual and group contacts, in the form of speeches at conferences, when
discussing contracts, projects, and writing business letters.

The essence of professionally oriented teaching of a foreign language lies in its
integration with special disciplines in order to obtain additional professional
knowledge and form professionally significant personality traits. The training of
specialists in non-linguistic universities consists in the formation of communicative
skills that would allow for professional contacts in a foreign language in various
fields and situations. A foreign language in this case acts as a means of increasing
the professional competence and personal and professional development of students
and is a necessary condition for the successful professional activity of a specialist
graduate of a modern higher school who is able to make useful contacts with foreign-
language partners.

In conclusion, foreign language skills are successfully implemented as part of
communicative competence only if they correspond to professional skills defined by
qualification characteristics of specialists of this profile, fixed by the State
Educational Standard of higher professional education.

Therefore, it is expedient and methodologically justified to have professionally
communicative oriented training in a foreign language, which involves learning
students professionally oriented to foreign language communication. Unlike most
academic disciplines included in the list of mandatory in the process of training
specialists in various fields, a foreign language as an academic subject does not
imply the assimilation of certain concepts, laws, phenomena, that is, scientific
knowledge of the language.
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Digital technologies have changed the entire educational climate in educational
institutions, improving teaching and learning, research and management. There is a
great need for an innovative infrastructure, fast Internet connection, modern digital
equipment, a secure platform, and people who are competent in the application of
digital technologies. In Uzbekistan, higher education institutions are demonstrating
the increasing use of ICT, artificial intelligence, robotics and virtual reality in
everyday practice, which increases competence and helps to increase the connection
between learning and reality. This article presents issues related to the
implementation of the digitalization process in higher education institutions.

Digital technologies have improved the quality of education by supporting
teachers in teaching by computers. The teacher helps students in the study of various
information resources on the topic under study for their innovative and collaborative
learning. In modern universities, there is a need for theoretical and practical classes
using digital technologies. Learning in the "smart classroom"” has become a new
paradigm in higher education [1].

Distance learning in different courses at different levels has improved the
quality of the educational process. These days, all students need to be good at
computers to avoid problems in the future. The introduction of digital innovations is
now necessary for every educational institution. For the systematic digitalization of
educational institutions, a change in the data management system in those
organizations is required. Innovations in science and technology have reduced the
size of digital tools and increased the speed of data processing. Digital tools are used
in accordance with the student's choice, learning environment and learning settings.

Teachers should choose digital tools, taking into account the knowledge levels of
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students. This requires that digital tools and software be available for interactive
learning using a computer and an Internet connection. Recording lectures on various
topics with the inclusion of music or video content in podcasts is widely used today,
and students can download lectures to their device for later listening. Multimedia
modeling of pedagogical practices can help overcome teachers’ isolation [2].

Links to websites and multimedia help you recognize accent patterns, rhythms,
and intonation better. The interactive whiteboard allows teachers to conduct a
specific lesson with the touch of a finger. Icons are clicked to show video clips to
explain concepts. ICTs are very effective in promoting development language skills
that include listening comprehension, such as pronunciation problems for non-native
speakers. Tools are designed for transcription services help students with hearing
impairments easily understand the entire lecture.

Students and teachers can access and interact with their work from anywhere
and at any time using a learning management system such as Moodle, Blackboard,
Piazza, etc. Visme, Google class, and Zoom- interactive online learning tools are
available. Skype is also a video conferencing tool for effective communication and
learning. Slideware is a tool that is used to create slides for presentations. An online
discussion forum is an auxiliary tool for interactive learning [3].

Many new cutting-edge technologies are driving digital intellectual learning
environment in higher education institutions. We will consider some of them. For
example, cloud computing is a new network computing technology. Cloud
computing is the provision of various services over the Internet, including storage
and databases, networks, and software. Cloud storage allows you to store files in a
remote database and retrieve them on demand. All types of information are stored in
the cloud, including files, email, and can be shared with multiple people at the same
time. Cloud computing technologies create digital storage and provide access to
multimedia content over the Internet. The cloud keeps data safe with online backup.
The cloud service provider has full control over it.

In cloud computing, you can better realize a convenient and secure learning

environment, as well as real-time collaboration. Cloud computing is cost effective
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because it does not require physical hardware. However, the implementation of
cloud technologies comes with a security risk due to the transfer of confidential
information to the service provider [4]. Cloud computing in higher education is
expected to grow by 28% by 2030. The Internet of Things is a wireless network
between multiple hardware devices to exchange information. The Internet of Things
Is the concept of connecting any device to the internet and other connected devices.
It is a huge database in which, smart devices exchange information using sensors,
electronics, system network and hardware.

Communication between devices can occur between different physical objects,
such as in educational institutions. Some examples of devices with IT integration are
lighting fixtures, smoke alarms, basically devices that users can connect to any other
device or directly to the Internet. Each connected device can be damaged if errors
are found in any one device. Turning on and off the power supply, for example, in
an educational institution can be carried out automatically using this wireless
network. In turn, artificial intelligence has simplified learning methodology and
created a personalized learning experience through improvements in online and
adaptive learning technologies. The role of artificial intelligence in higher education
is about speech recognition, problem solving and planning, and automating
administrative tasks.

Artificial intelligence algorithms correct errors in real time. Artificial
intelligence can be used to develop decent learning materials, accurately grade work,
and quickly release student results. Artificial intelligence can also evaluate the
performance of students in the classroom using facial recognition. It is necessary to
focus on the correct understanding of artificial intelligence for research and
development models, for explaining complex phenomena, since a large amount of
computing resources are required to complete the work.

It will take some more time for artificial intelligence methods to be fully
implemented in a higher education institution due to insufficient technical support.
Blockchain technology is an open source platform where digital records are stored

in the form of a ledger. It is a database of several blocks that contain information. If
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one block is filled with information, then it is automatically connected to another
block, and this process continues.

Blockchain technology ensures the security of data management mechanisms,
increases the efficiency and technological improvement of higher education. The
introduction of this technology will ensure transparency and eliminate corruption.
All records at the time of the establishment and operation of the educational
institution will be kept securely, since it is not under the control of one person. It is
not possible to change the information stored in the block chain. The blockchain
system maintains records of transactions on multiple computers and allows
decentralization of open data [5]. Blockchain technology is used to exchange student
degree and diploma certificates between institutions.

From the above examples, we can conclude that the benefits of digitalization in
higher education are great. However, not all educational institutions in our country,
at the moment, can switch to the digitalization of their educational processes. Due
to the lack of modern monoblocks and their peripherals, the threat of virus attacks,
lack of educational software and insufficient broadband access to the Internet are a
big obstacle to the successful adoption of digital technologies. These days, most
educational institutions are facing a growing demand for IT professionals. Data
security is a major problem in higher education [6].

Summarizing all of the above, we can state that digital technologies
individualize the educational process, diversify, develop students' independence.
Thus, the quality of education increases, and it is not only about the full and high-
quality fulfillment of the requirements of the curriculum: classes begin to meet the
personal interests and needs of students. As one of the conclusions of this study, it
should be noted that the main task of modern higher education in the Republic of
Uzbekistan is to ensure the quality of education based on the preservation its
fundamentality and compliance with the current and future needs of the individual,
society and the state, through the effective use of advanced pedagogical and digital
technologies [7]. Exactly digitalization is an effective tool for improving the quality

of higher education. In this regard, the government of our country is developing
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strategies to increase intellectual capital by financing the development of innovative
technological infrastructure in all educational institutions of our Republic. In the
modern national policy of the Republic of Uzbekistan, in the field of higher

education, its digitalization is one of the main priorities.
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The current stage of development of higher professional education requires
fundamental changes in the system of humanitarian training of students. Without
certain philosophical, ethical, political science, historical ideas today it is impossible
to deeply comprehend reality in the interaction of all its spheres, sides and

connections, in the unity of all its laws and contradictions. At the center of the
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learning process is the independent cognitive activity of the student: learning, not
teaching. Competent organization of independent activity of students involves the
use of modern trends in the training of specialists, which will contribute to the
disclosure of the internal reserves of each student and at the same time contribute to
the formation of social qualities of the individual [1].

In our opinion, the disciplines of the humanitarian cycle of educational
programs of higher educational institutions play an important role in the process of
forming a citizen and developing critical thinking of an individual as an element of
a common culture. However, the new educational standards provide for a reduction
in classroom hours for the study of humanitarian disciplines by university students,
and at the same time require the improvement of the content of this discipline. In
this regard, there is a need to create new curricula and courses, didactic tools and
methods for the formation of a holistic worldview of future specialists.

The purpose of our study is to consider the features of the use of distance
learning in the teaching of the humanities at the university, taking into account the
global processes taking place all over the world.

The ongoing research is based on activity and competency-based approaches.
The methods of analysis and generalization of scientific literature on the topic of
research were used, methods of reflection and generalization of the pedagogical
activity in the Tashkent branch of Moscow State University named after M.V.
Lomonosov were used.

A modern view on the teaching of the humanities is proposed as a means of
forming students' systemic thinking, constructing ideas about the world-historical
process among students, the mission of the Republic of Uzbekistan in this process
and the evolution of Uzbekistan as part of modern civilization. It has been
established that the course of the humanities in the educational process of the
university is intended not only to give students deep subject knowledge, but also to
form personal guidelines and abilities based on an analysis of historical events,

objective and subjective factors in the development of society [2].
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The educational tasks presented above and their solution will certainly help
future university graduates to become competent specialists. These tasks can be
solved using the interaction of distance learning with a set of the following
innovative pedagogical technologies: problematic, design and game methods that
stimulate the mental activity of students; interactive forms of education that promote
mutual understanding between the teacher and the student, the joint solution of
educational problems and the acquisition of positive communication skills by
students.

This paper considers a new format for teaching and studying the humanities -
distance learning. It is shown that the introduction of distance education in the
educational process of the university is possible only in conditions when the teacher
masters innovative ways of organizing and conducting discussions, develops
distance learning skills among students through the use of virtual educational
platforms for videoconferencing during classes, such as Zoom and Webinar
platforms. Perhaps most often, teachers use Skype to conduct online lessons, but
there are many other platforms that are no worse, and sometimes even better than
Skype.

The teaching staff of the Tashkent branch of Moscow State University named
after M.V. Lomonosov most often uses the Zoom platform for videoconferencing
and online meetings. The Zoom platform is great for individual and group classes,
students can log in both from a computer and from a tablet with a phone. Anyone
with a link or conference ID can join the videoconference. The event can be
scheduled in advance, and you can also make a recurring link, that is, for a regular
lesson at a certain time, you can make the same entry link. Students, for their part,
must demonstrate high motivation and activity, find the necessary information on
their own, process and analyze it, including primary sources.

The experimental practical results of the introduction of distance learning
technologies into the educational process confirm the assumption that the use of
distance learning and its supporting technologies in teaching the humanities at a

university requires careful planning. This mechanism includes four main steps:
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conducting a needs assessment, setting training objectives and producing training
materials, training and practice of trainers, and program implementation [3].

Our study identified the benefits of using distance learning for students by
testing the Zoom platform in the humanities classes:

1. This is a convenient form of both full-time and distance learning.

2. The quality of students' independent work is improving. Working on the
Zoom platform allows you to perform high-quality calculations, arrange work,
use the information resources of the network for in-depth study of the topic.

3. It is possible to quickly adjust the content of the course of lectures and
practical tasks based on new scientific data.

4. Creating an electronic version of a course of lectures for a teacher is more
accessible than publishing your own textbook or study guide.

5. It is also necessary to take into account the psychological moment: it is
interesting for a modern student to work on the Zoom platform, which provides
opportunities for the development of figurative and abstract, spatial thinking.

It is important to note that the teaching of the humanities at a university by
distance learning imposes special requirements on the level of training and teaching
methods of the teacher, who must have a solid knowledge base, be able to apply
theoretical knowledge in practice, be aware of the latest achievements in science and
technology, as well as possess the properties of mobility and sociability [4].

Thus, distance learning is a universal humanistic form of education based on
the use of a wide range of traditional, new information and telecommunication
technologies and technical means that create conditions for the learner to freely
choose educational disciplines that meet standards, dialogue exchange with the
teacher. The role of the teacher is fundamentally changing. The teacher ceases to be
the only carrier of knowledge, but becomes, in the highest sense, the coordinator of
the educational process. This requires the teacher to have completely new
knowledge, skills and abilities [5].

The process of modernization of the education system is underway in the

Republic of Uzbekistan. World experience shows that this process is impossible
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without the use of modern information and telecommunication technologies.
Uzbekistan, which is part of the world community, cannot stand aside from global
development trends. This fully applies to the system of higher education in our
republic and the problem of implementing distance education.

All over the world, a high level of education is considered the key to success,
both for the people and the country as a whole. That is why the corresponding area
Is considered a priority and receives so much attention. Thus, October 8, 2019, the
President of the Republic of Uzbekistan Shavkat Mirziyoyev signed the Decree "On
Approval of the Concept for the Development of the Higher Education System of
the Republic of Uzbekistan until 2030", according to which higher education in
Uzbekistan should rise to a qualitatively new level. At the same time, the
introduction of distance learning into the educational process of universities will
create an effective platform for training independently thinking highly qualified
personnel with modern knowledge and high spiritual and moral qualities.

Summarizing all of the above, we can state the sufficient expediency of distance
education. The universality and constructivism of the information environment
undoubtedly open up new prospects for professional and personal development and
self-realization, both for a teacher and a student. The use of distance learning
provides an opportunity to form virtual educational or professional communities,
discuss problems, and solve common problems, exchange experiences and
information [6].

Given the above, it can be assumed that the number of teachers, as distance
learning is introduced, will be reduced due to the least “competitive”, but at the same

time, the role of the teacher himself will increase immeasurably.
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INNOVATIVE METHODS TO TEACH BASIC ENGLISH GRAMMAR

HypmaroBa C.X.
K.(p.H., 1OLEHT
kad. «Y30eKcKoil IMTepaTyphl, I3bIKOB 1 TYMAHUTAPHBIX HAYK»
VY30eKkcKNid HAUMOHAJBbHBIH HHCTUTYT MY3bIKAaJIbHOI0 HCKYCCTBA
umenu Onyca Pagxadou
TamkeHT, Y30€eKHCTAH

Abstract.This report examines the effectiveness of traditional techniques compared to
language games for presenting and revising grammar in language acquisition. While grammar
acquisition is considered crucial, disagreement exists regarding the effectiveness of different
approaches for vocabulary presentation. The study explores how language games can enhance
grammar presentation and revision, offering a more engaging and enjoyable learning experience.

The research suggests various techniques, including visual aids and verbal explanations, to
facilitate grammar retention. Furthermore, the advantages of using games in grammar instruction
are discussed, such as reducing anxiety, increasing motivation, providing opportunities for
language practice, and promoting fluency. The report emphasizes the importance of selecting
appropriate games based on students' level, age, and learning objectives. Overall, the findings
support the idea that grammar games contribute significantly to presenting and revising grammatr,
while fostering communicative competence in second language learners.

Keywords: Grammar acquisition, Language games, Grammar presentation, Grammar
revision, Visual techniques, Verbal explanation, Communicative competence

Grammar acquisition is increasingly viewed as crucial to language acquisition.
However, there is much disagreement as to the effectiveness of different approaches
for presenting vocabulary items. Moreover, learning grammar is often perceived as
a tedious and laborious process. In this report we would like to examine some

traditional techniques and compare them with the use of language games for
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grammar presentation and revision, in order to determine whether they are
successful in presenting and revising grammar than other methods.

From our teaching experience we have noticed how enthusiastic students are
about practicing language by means of games. We believe that the grammar games
are not only fun but they help students learn without a conscious analysis or
understanding of the learning process while they acquire communicative
competence as second language users.

There are numerous techniques concerned with grammar presentation.
However, there are a few things that have to be remembered irrespective of the way
new lexical items are presented. If teachers want students to remember new grammar
it needs to be learnt in the context, practiced and then revised to prevent students
from forgetting. Teachers must take sure of that students have understood the new
words, which will be remembered better if introduced in a “memorable way”.
Bearing all this in mind, teachers have to remember to employ a variety of
techniques for new grammatical presentation and revision. [1]

We suggest the following types of grammar presentation techniques:

1. Visual techniques. These pertain to visual memory, which is considered
especially helpful with the grammar retention. Learners remember better the
material that has been presented by means of the visual aids. The visual techniques
lend themselves well to presenting concrete items of grammar. They help students
to associate the presented material in a meaningful way and incorporate it into their
system of the language units.

2. Verbal explanation. This pertains to the use of illustrative situations
connected with the grammar material studied. [2]

A lot of experienced textbook and methodology manuals writers have argued
that games are not just time-filling activities but they have a great educational value.
We hold that most grammar games make learners use the language instead of
thinking about learning the correct forms.

There are many advantages of using games in grammar.

1. Games can lower anxiety, thus making the acquisition of input more likely.
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2. Games are highly motivating and entertaining, and they can give shy students
more opportunities to express their opinions and feelings.

3. They also enable learners to acquire new experience within the foreign
language that are not always possible during a typical lesson.

4. Games add diversion to the regular classroom activities, break the ice and
introduce the new ideas.

5. In the easy, relaxed atmosphere, which is created by using games the students
remember things faster and better.

6. Grammar games are a good way of practicing the language, for they provide
a model of what learners will use the language for in real life in future.

7. Grammar games encourage, entertain, teach, and promote fluency. [3]

If not for any of these reasons they should be used just because they help
students to see beauty in a foreign language and not just problems, and this is the
main reason to use games when studying English grammar.

Teachers should be very careful about choosing games if they want to make
them profitable for the learning process. If games are to bring desired results, they
must correspond to either the students’ level, or age, or the materials that are to be
introduced or practiced.

Not all of the games are appropriate for all students irrespective of their age.
Different age groups require various topics, materials and modes of games.

Furthermore, structural games that practice or reinforce a certain grammatical
aspects of language have to relate to students’ ability and prior knowledge. Games
become difficult when the task or the topic is unsuitable or outside the students’
experience.

Another factor influencing the choice of a game is its length and the time
necessary for its completion. The teacher can either allocate more or less time
depending of the students’ levels, the number of people in a group, or the knowledge
of the rules of a game. Games are often used as short warm-up activities or when

there is some time left at the end of the lesson.
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Grammar games also lend themselves well to revision exercises helping
learners to recall a grammar material in a pleasant, entertaining way. All authors
referred to in my report agree that even the grammar games resulted only in noise
and entertained students, they are still worth paying attention to and implementing
in the classroom since they motivate learners, promote the communicative
competence, and generate the fluency.

However, can they be more successful for presentation and revision than other
techniques? Our teaching practice proves that the answer to this question is

absolutely affirmative.
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MYCTAKWJI TABJIUM KAPAEHUIA
KOMIETEHIUAJTAPUHYA IAKJIJTAHTAPHUIIT METOAUKACH
(MHI'JIM3 TUWJINHHU YPTAHUIII MUCOJINIA)

XomxkukyJosa lllaxao HapumaHoBHa
KATTa YKUTYBYH
TowmkeHT 1aB/IaT UKTHUCOAMET YHUBEPCUTETH

Annomamuyusn.Maxonaoa UH2IU3 MUTUHU UHHOBAYUOH MEXHON02UANap époamuoa
YKumuwioa manabanapoa MYCMaKuil — maviuM HCApaénuoa masaHy KOMNemeHyus1apuHu
WAKIIAHMUPULL MEeMOOUKACU MAXAUT KUTUHSAH. XOPUNCUE MULIAPHU YKUMUWOA CMPAme2ux
KOMNeMeHYUuANapu KOMMYHUKAMUE EHOAULY8 OOUpPAcUOd PUBONCIAHMUPUWL UYLIAPU OPKAIU
MemoOuK mavMUHOMUHU XAKUOA KEHZPOK EPUMUTISAH.

Kanum cﬁaﬂap: mMycmaxuili mavium, UHSAU3Z MmMujiu, UHHO6AYUOH, MEXHOI02UA, MAaAbIUM
mexHoJjiocusnapu, UHmepakmue Memoo.

BYFYHFI/I TabJIMM MYyaccacajlapuaa 3aMOHa